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0 Opyaviopdg NeoAaiag Kunpou napouaialer o kaivorépo Mobile Makerspace,
v 1n Kivnth govada TexvoAoyiag otnv Kunpo, n onoia nepidappdvel ugnAod eni-
nédou nponypévo £EonAiopé Kai n onoia cuvropa Ba €xel Tn duvaréTnta va eni-
okénteral onoladnnote nepioxn Tng Kinpou! Kard tn didpkeia Tou Xuvedpiou, oto
Mobile Makerspace Ba npayparonolouvral pacTnpiéTnTEG €NidEIENG TOU €EONAI-
opou 3D Pen, 3D adpwong kai 3D ekTinwong, popnortiki, drones, Arduino K.d.
01 ouppetéxovteg Ba pdBouv NS XpnaiponolouvTal Ta v AGy® pnxavipara Kai
napdAAnAa 11 €idoug projects pnopolv va avantuxBouv pe autd. Eniong, Ba éxouv
TNV gUKalpia va Bidaouv Ty Yn@elakn Yyuxaywyia, diadpactika naixvioia, tagiodia
X@pou Kal xpévou péca ano ta yuaAid Oculus Rift.

Mapaokeun, 11 OkTwPpiou 2019 ka1 Zapparo
12 OkTwppiouv 2019 (08.30 - 15:00)

The Youth Board of Cyprus presents the innovative “Mobile Makerspace”, the 1st
mobile technology unit in Cyprus, which houses new technologies and which will
travel around Cyprus aiming to bring these technologies closer to young people.
During this conference participants will have the chance to meet and use the equip-
ment, such as 3D pens, 3D printer and scanner, drones, arduinos and robots. This
will give them an idea and even an inspiration as to what projects can be develo-
ped by using our equipment. At the same time, they will have the chance to travel
in time and space through our Oculus Rift Virtual Reality Headset.

Friday, 11 October 2019 and Saturday
12 October 2019 (08.30 - 15:00)
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Ipappanopoc Kai oyxpovn Koivwvia:
Tautdrnrec, Keipeva, Osopoi

11-12 OkTwPpiou 2019 | Tuvedpiake Kévipo «®ihoEevia», Aeukwoia, Kinpog

To 30 AigBvég Yuvédpio: «Mpappamopog kai Zoyxpovn Kovavia», pe 0¢pa: Tautotnteg, Keipe-
va, Bgopoi, diopyavaveral ano 1o Madaywyikd Ivatirodto Kinpou tou Ynoupyeiou Naideiag, MoAim-
opou, ABAnniopoU kai NeoAaiag, o€ cuvepyaaoia pe 1o Mavemaompio Kunpou (11-12 OktwpBpiou 2019)
o10 AigBVEG Luvedpiako Kévipo «Dihogevia» otn Aeukwaia.

To Xuvédpio €omiGetal oTn oUVOETN oxEon PETaEU TauTOTATWY, KEIMEVWV Kal Beop@y. O NPaKTIKES
ypapuanapou oy €Noxn TNC NOAUTPOMIKATNTAC Kal TNC NOAUYAwaoiac €Xouv 010 ENIKEVIPO TOUC NOAU-
HoP@IKA KeiJeva nou npoépxovial and dIaOpPETIKES KOIVOTNTEC Kal anoteAoUV Npoidvia OIadIKacIwv
nou avanapiotaviar kai Beonicovral £ife and Aropa €ite ano T¢ KoIVOTNTEG auTéEC. TautdXpova, EVIOg
Beopwv ONwC 10 EKNAIBEUTIKO 0UGTNA, Ta KEIJEVA KAl 0 YPAUUATIOHOC NPooeyyicovial nepIoooTEPO
ano pia and ndvw Npog 1a KATw NPOONTIKA, £0TIGZOVTAC otV NPowonan Kai v a&loAdynan yVOoEwY,
de€lomtwv Kar IkavotiTwy. To GuvEDPIO €XEI GTOXO va PiEel pwg o€ autd Ta Bépata, avantioooviag pia
duvapiki nAarpdpua 6nou Ba culnBouv noikilec nTuxég Tne aAAnAeniopaong avdueoa o€ TautdTn-
T€G, Keipeva kal Beopoug. To ouvEdpIo atoxelel va evolarpiwel aTiC dIAQOPES NTUXES Kal EKPAVOEIC TOU
ypauuanopou otn oUyXpovn KoIvovia kai va avadeiger ouvaen pe auteg dnmmpara.

To ouvédplo aneuBUveral o€ EKNAIBEUTIKOUG, NPONTUXIAKOUC/ UETaNTUXIaKoUG/d10aKTOPIKOUG (QoI-
NTEC/ POITATPIEG, aKAONUATKOUG, EPEUVNTEC/EPEUVATPIEC, EKNPOOMNOUG LN KEPOOOKOMIKWY 0pyavl-
OpWV Kal GAwv PopEwV Kal opyaviopmy, Je éunpakto evdiapépov A kai dpactnpionoinon otn yAwa-
olkn didackadia, Tov ypappanopd kai v eKnaibeucn GTov ypapuamopo eviag Kal EKTOC oXoAeiou.

Oepankec:

 \waooa, Mpappanopdc kar AIBaKTIKEG MPaKTIKEG

* [\waooa, Mpappanopdc kar Eknaibeuikn MoAmkn

¢ Avaduopevog Mpappanopog kai NMpawtn IxoAikn Eknaideuon

» Akadnpoaikoi Ipapyanopoi

¢ [pappanopdc kai Aoyorexvia

* \waooa, Mpappanoydg kar EnayyeAyankn MdBnon EKnaideutikov

e [oAuypappanopoi, MoAutpomikdrnta kai TexvoAoyieg g MAnpogopiac kai g Enikovoviag
e [loAanAoi I'pappanapoi, Evalakmkoi I'pappanopoi, Koivovikég Mpakmkée kaAtunn Eknaideuon
¢ [pappanopdg kar Tautioeic, Ynokelpevikotnieg, EnimeAéocic, O£0€Ig

¢ AiyAwaoia, MoAuylwaaia, Aiaydwaaoikotta kai AianoAimopiki Eknaideuon

e Y(vopa, Metavdoreuon, Mpooguyiké Zntnpa kai Ipapuanopoi



Literacy and Contemporary Society:
Identities, Texts, Institutions

11-12 October 2019 “Filoxenia” Conference Centre, Nicosia, Cyprus

The 3rd International Conference on “Literacy and Contemporary Society”, titled: Identities,
Texts, Institutions, organised by the Ministry of Education, Culture, Sport and Youth, Cyprus Ped-
agogical Institute, in collaboration with the University of Cyprus (11-12 October 2019) at the “Filox-
enia” Conference Center, in Nicosia, Cyprus.

The 3rd International Conference on Literacy and Contemporary Society focuses on the complex in-
terrelation between identities, texts and institutions. In the era of multimodality and multilingualism,
literacy practices have at their epicenter polymorphic texts that derive from different communities
of practice and are the results of representational and enacting processes of either individuals or
groups. At the same time, in institutions like education, texts and literacy are approached from a
more top-down perspective, which focuses on promoting and assessing particular bits of knowl-
edge, skills, and competencies. The conference aims to shed light on these issues and interactions
and to provide a dynamic platform where different aspects of identities, texts and institutions will
be discussed.

The conference addresses teachers, undergraduate, postgraduate and doctoral students, acade-
mics, researchers, non-governmental organizations (NGOs), as well as other stakeholders intere-
sted in the promotion of language and literacy, as well as literacy education.

Topics and themes:

 |anguage, Literacy and Teaching Practices

e Language, Literacy and Educational Policies

e Emergent Literacy and Literacy in the Early Years

¢ Academic Literacies

e Literacy and Literature

¢ Language, Literacy and Teacher Professional Development

» Multiliteracies, Multimodality and New Information and Communication Technologies

e Multiple Literacies, Alternative Literacies, Social Practices and Informal Education

e Literacy and Identifications, Subjectivities, Performativities, PositionalitiesBilingualism, Multi-
lingualism, Translanguaging and Multicultural Education

 Borders, Migration, Refugee Crisis and Literacies
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FROM EVENTS TO ASSEMBLAGES: TRANSBORDER
LITERACIES IN AN EMBORDERED WORLD

In this talk | will briefly review the shift that took place several decades ago now from seeing literacy
as something that belonged in the mind to something that exists in and radically constitutes the
social world (cf Baynham & Prinsloo eds. 2009). This shift involved taking a social or ethnographic
approach to literacy with a focus on texts, practices and events in situated contexts. So what
has changed in the intervening decades and how do we have to re-think the study of literacy as
a consequence? | will point to two social change phenomena which have challenged literacy
researchers, both much documented and written about: firstly the proliferation of on-line and social
media and the consequent re-organization of work, which has led to a displacement from the
situated here-and-now (think about call centres) and distribution of literacy activity across time and
space, involving both human and non-human actors. This displacement of the settled time/space
of literacy activity, described by Kell (2009, 2015) as “transcontextual” leads us to re-think the idea
of the literacy event, with its implication of the Aristotelean unities of time and place. Here | argue
that the notion of assemblages and bricolage helps to understand this bringing together of different
actors and materialities from different time/spaces in literacy activity. The second challenge
concerns the much documented increase in global mobility and flows, now countered in many parts
of the world by a closing and securing of borders, particularly against the poor, as a consequence
of paranoid nationalism. This leads to a focus on literacies across borders (the mobilities and flows
dimension) and literacies around borders, negotiating and challenging the contemporary hardening
of borders with and on the behalf of those marginalized and excluded by them, such as asylum
seekers, refugees and economic migrants as well of course as other excluded economically and
socially precarious groups. It should be pointed out, as Mezzadra and Neilson do in their Border
as Method (Mezzadra & Neilson 2013) that borders do not just operate between nation states,
but can also operate to regulate, fragment and divide within the state, for example in the relations
between institutions (education, social security, law) and those who negotiate with them. The
existence of such borders and the practices that constitute them leads to a proliferation of agencies
and organizations as well as work roles (community interpreter, advocate) which spring up to
negotiate and mediate cross border. | will illustrate this discussion with examples of transborder

literacy mediation and advocacy, focussing on community interpreting, mediation and advocacy
in housing and benefits advice with Roma people in Leeds and legal advice around immigration
issues, showing how literacy activity can be understood as assemblage across time and space and
how these assemblages involve mediation. These examples are drawn from the recently completed
TLANG project (Creese et al).
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E-LEARNING ECOLOGIES: INNOVATIVE APPROACHES
TO TEACHING AND LEARNING FOR THE DIGITAL AGE

For three decades and longer we have heard educators and technologists making a case for the
transformative power of technology in learning. However, despite the rhetoric, in many ways and at
mostinstitutional sites, education is still relatively untouched by technology. Even when technologies
are introduced, the changes sometimes seem insignificant and the results seem disappointing.
If the print textbook is replaced by an e-book, do the social relations of knowledge and learning
necessarily change at all or for the better? If the pen-and-paper test is mechanized, does this change
the nature of our assessment systems? Technology, in other words, need not necessarily bring
significant change. Technology might not even represent a step forward in education.

But what might be new? How can we use technologies to innovate in education? This presentation
explores seven affordances of e-learning ecologies, which open up genuine possibilities for what
we call “New Learning” - transformative, 21st century learning: 1. Ubiquitous Learning; 2. Active
Knowledge Making; 3. Multimodal Meaning; 4. Recursive Feedback; 5. Collaborative Intelligence;
6. Metacognition; 7. Differentiated Learning.

These affordances, if recognized and harnessed, will prepare learners for success in a world
that is increasingly dominated by digital information flows and tools for communication in the
workplace, public spaces, and personal life. This presentation offers a wide variety of examples of
learning technologies and technology implementations that, to varying degrees, demonstrate these
affordances in action.

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

SHARING (INSTAWORTHY) LIFE-IN-THE-MOMENT:
ON THE SOCIAL MEDIA APPS’ CO-OPTING OF ‘MY’/‘'YOUR’ STORY

Stories on social media are increasingly becoming algorithmically designed, engineered features,
integrated into the spatial architecture of platform affordances, as the hugely popular feature of
Stories on Instagram and Snapchat shows. Although there can be no deterministic relationship
between the design of stories and the users’ actual communicative choices when posting stories, it
has by now been amply demonstrated that media-affordances encourage and incentivize users to
opt for specific ways of self-presentation and interaction, while constraining others. Story-design,
often described by apps as ‘curation’, thus needs to be investigated for what kinds of lives (and ‘life-
writing’, ‘biographing’) and subjectivities it promotes, especially to users who are pre-positioned by
apps as beta/target users (i.e. generation Z, the millennials & Influencers). In my talk, | will draw
on the ERC project ‘Life-writing of the moment: The sharing and updating self on social media’
(www.ego-media.org), where | have been tracking evolving affordances and users’ communicative
practices in relation to, what | view, as a media directive to users to share their everyday life as
breaking news, snapshots on the go. Using findings from a corpus-assisted discourse analysis of
the label ‘story/stories’ in online media, a digital ethnography of ego-centred apps’ (Facebook,
Snapchat, Instagram) evolution and a small stories analysis of Instagram Stories’ Influencers, | will
unpick this sharing-life-in-the-moment directive: What activities are viewed and branded as a (good)
story by apps, and with what semiotic and other facilities are they supported? Who is positioned as
an ideal, creative, authentic storyteller? Why? And what is at stake for users in terms of complying
with or resisting and counter-acting the proposed, templatized modes of storying? In addressing
these questions, | will show —and worry about- the role of various (in)visible metrics in the design
and practices of both posting and engaging with stories.

Literacy and Contemporary Society: Identities, Texts, Institutions



MULTILITERACIES AND “TRANSPOSITIONAL GRAMMAR:”
REFRAMING MULTIMODAL MEANING MAKING

This presentation outlines the key concepts of Multiliteracies, as they have evolved since the mid
1990s. The term “Multiliteracies” refers to two major aspects of language use today. The first is
the variability of meaning making in different cultural, social or domain-specific contexts. These
differences are becoming ever more significant to our communications environment. The second
aspect of language use today arises in part from the characteristics of the new information and
communications media. Meaning is made in ways that are increasingly multimodal in which
written-linguistic modes of meaning interface with oral, visual, audio, gestural, tactile and spatial
patterns of meaning.

In our most recent development of this theory, we propose a “transpositional grammar,” a
framework for describing and analyzing different forms of meaning text, image, space, body, sound
and speech. We make the case that across all of these forms, meaning can be expressed in terms
of five functions: reference, agency, structure, context, and interest. Not only is this grammar
multimodal in its scope. It also suggests a move away from categorically rigid and language-centered
understandings of meaning. Transpositional grammar tracks constant movement, recognizing that
meanings shift backwards and forwards across the different forms, the one complementing the
other for the peculiarities of its media its affordances. Meanings also shift functionally. A singular
instance is always about to become a countable concept. A self-centered “I” is always about to
become an empathetic “other.” Entities can be understood in terms of the actions by which they
have been constituted. In these ways and many others like them, all the meanings in the world
are always on the move. A transpositional grammar sets out to capture the impatience of these
movements.

0¢ ka1 Zoyxp
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MAZIKH KOYATOYPA, TAQLLIKH MOIKINOTHTA
KAI KPITIKOZ TPAMMATIZMOZ: ZXEAIAZMOZ, ANANTY=H
KAI AZIONOTHZH MIAZ AIAAKTIKHZ MAPEMBAZHL

afterniati@upatras.gr
tsamibasil@gmail.gr
archakis@upatras.gr

Ta keipeva padikng kouhtoupag anorehoUv NPOoPOPo £Baog yia Tn PEAETN PaIVOUEVWY YAWOOIKAG
NOIKIAGTNTAC, KABWC OUXVA EVIOXUOUV OUYKEKPIUEVES YAWOOIKES 10€0A0yiec. O Adyog TnC PadIKAG
KouAtoUpac ouvnBwe opiel wg NPoodoK®UEVN YAWGOIKA cupnePIpopd Tnv EuBuypaupIon TwV Xapa-
KTPWV PE TN YAWOOIKN OpoIoYEVEID, EVM N napaBiacn Twv YAwooIKmV 0pI0BETAGEWY EXEI WG AMOTEAE-
Opa TN XIOUKOPICTIKA aToXonoinan Twv atépwv autwv (Archakis et al. 2014).

Y10x0¢, Aoindv, Tn¢ napouciaong autng eivar n a§loAdynon piag didaknkng napéupacng nou anoPAé-
nel amnv avantuén Tou KPIMIkoU ypapuanopou padntwv/tpiwv Anporikod. AkohouBwviag 10 JoviéAo
v noAuypappaniopav (Cope & Kalantzis 2000), n didaknkn napéuBacn EMIBIVKE 01 HaBNTEG/TPIES
va avixvetouv Tic AavBdvouoeg 1deoAoyiec nou ouvodetouv TV avanapdotaon 1wV YAWOGIKWY NOIKI-
Nwv ota keipeva padikng kouAtoupag.

H napéuBacn npayparonondnke yia 4 prveg o€ dUo T4EEIC dUo OnPAoIWV ONPOTIKWY OXOAEIWV TNG
Axaiiag kai ouppereixav ouvolika 36 padntéc/nipiec E” kal LT  Anpotikou.

la mv a&ioAdynon Tou BaBpou anoreAeapankotniag e dIdaKTKAG napéupaone npayuaronoinoaye
pia I81KA ypantni doKiyaaia yia Toug/Tic pabntég/Tpieg npiv (pre-test) kai perd (post-test) v napép-
Baon, Karaypayaye onueiwoelg napampnong péoa and my 1d€n Kar cuAéEape dedopéva anod va
€PWINUATOAGYIO PJE EPWTAGEIC avOoIXTOU TUNOU, CUUNANPWHEVO and TIC EKNAIBEUTIKOUS nou uAonoin-
oav v napéupaon.

YUugwva pe 10 anoteAéopara, of PaBnTEG/TPIEC Qaivovial PETd Ty €papuoyn g napéupaocng:
1. va avayvwpicouv TIc YAWOOIKEG NOIKINIES, 2. va guveidntonololv i AavBavouoeg 100Aoyieg nou
ekQPGLovTal PECW TwWV avanapactdoswv e YAWOOIKAG NOIKINIGG o1a Keijeva padikng KouAtoUpac.
Qot600, n 1deohoyia G yAwaooIKAC opoloyévelag Atav 1000 NaylnpEVN OTIC AVTIAMYEIC APKET@V nal-
dI0dv, nou 6rav kKAnBnkav va dnpioupyfcouy Ta idla €va véo Keipevo eEakolouBoloav va avanapa-
Youv Kai va npowBouv v Kupiapxn yAwaooIKn 10€oAoyia.

TO XIOYMOP KAI H AIAAKTIKH TOY A=IONOIHZH
LTO MAAIZIO TOY KPITIKOY TPAMMATIZMOY:
ANIXNEYZH TON XTAZEQN EKMAIAEYTIKQON

THZ AEYTEPOBAGMIAL EKMAIAEYZHX

tsamibasil@gmail.com
E.Kapogianni@kent.ac.uk
villytsa@otenet.gr
archakis@upatras.gr

Ta teleutaia xpdvia npoteiveral n aglonoinan Tou XI0UP0p WG QVTIKEILEVOU TG YAWOOIKAG DIBAoKaAI-
ag. Qot600, n OXETIKN £peuva Kataypdeel Oxi1 uovo BeTIkéS, aAAG Kal ENIPUACKTIKES OTGOEIC anévav
oTn xpAan xioupop omnv 1G€n (Bell & Pomerantz 2016) kai 0TI¢ KPIMIKEG NPOCEYYIOEIS TOU YAWOOIKOU
paBnparog (Fajardo 2015).

H napouoa peAétn groxelel oy avixveuon Twv otaoewv (Baker 1992) eknaideutikwv Tng OEUTEPO-
BdBuiag eknaideuonc npog Ty BIdAKTKA a€lonoinan XIOUPOPIOTIKWV KEIPEVWV GTO MAQICI0 TOU KpITI-
KoU ypapuanopou. H épeuva npayparonoinBnke pe agopun pia oipd ENIPOPOWTIKOV GEUIVApPIwV Nou
uhonoinBnkav kard 10 oxoMiko €10¢ 2018-19 o€ 218 @iAoAdyoug. 01 empopeacEIC anéPAenav oty
€E0IKEINGN TV EKNAIDEUTIKWV WE pIa NAEKTPOVIKA NAatoppa (www.humor-literacy.eu) n onoia ago-
pa TNV KPITIKN YAWOOIKNA di1daokaAia Tou XioUpop. X10X0¢ AoINGV Twv ENIPOPPWOEWY ATAV 0 EKNAIDEU-
TIKOi va GUVEIBNTONOIACOUV TI oNPaivel n napaywyn A/kai n npéeAnyn Tou XIoUyop, T ENITUYXAVOUV
01 OJIANTEG/TPIEC PIE QUTO KAI MME TO XI0UP0p YivETal opéag KOIVWVIK®V vonpdrwv. Meta v emipdp-
Pwan, KABe PIAGAOYOC oUPNANPWOE £va EpWTNPATOAGYIO aviXvEUONC OTAGEWV YIa TNV didackalia Tou
X100p0p 010 MAaicIo Tou KPITIKOU YpapaTIouou.

YOp@wva Je Ta anoteAéopara Tng €pEUvVaC, APKETOi/EC EKMAIDEUTIKOI XapaKIMPICouv 10 XIOUHOpP 0
oToixeio nou O1aond v NPOCOXN TWV LaBNTWY/TPINV, VR cuvdéouv Tn 010aCKaAIa LE Tn goBapdTnia
Kal T ouotnpankotnia. Av Kai kpivouv evolagépouca Tn GUyKeKpIpéVN dIdaKTIKA npoTacn, Bewpouv
o Oev eival elkoAa oupBarm pe 10 10X0Uov 0X0AIkG nAaiolo. Tnv ENIPUAGKTIKOTNTA TwV EKMAIDEUTIKOV
@aiveral va enieivel n miBavotnta 616aKTIKAG a&lonoinong Tou xiodpop a1o nAaiclo Tou KPIMmKoU ypap-
uariopou. Eidik6tepa, 01 aVNOUXIES TOUG OPOPOUV
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Ol KAANITEXNIKEL MOPOEX QX 6EMEAIAKA LTOIXEIA
LTANIPOrPAMMATA AIAAKTIKHE TOY TPAMMATIZMOY

eugmexi@yahoo.gr

H epeuvnmikn dpaotnpiémra, TeAcuTaia, Eondlel 1o evolagEPOV G aTnv EEETAON TOU PEGOU IE TO 0MOio N
EIKOVIKN €K(QPAON Kal ENIKOIVWVIa XpNoILonoIEiTal o€ npoypapuata S10aKTIKAG Tou ypappanopoU, alAd
ka1 o diap6pewon evaAaKTIKOV BIBAKTIKGOV napepBaccwy. Alakpiveral pia «napaAnAn tonoBémaon» i
«oxéan avahoyiag» pera&l ypantol KeIYEvou Kal EIKOVaG-EIKaoTIKoU €pyou, Nou otnpicetal ato YEYovag,
0n 1600 T0 Keipevo 600 Kal n €1KOva apopolv ekdnAwaeic Tou Adyou. H yAwaoikin napdAnAa pe v
onmikn KaANIEpYEIa, oxnpartidouv Ta BepéNia NG NaIdaywyIKAG Katdpriong, epodiGdoviag 1a veapd dropa
HIE IKQVOTNTEG KaI OEEIOTNTEC anapaitTeS yia WA NETUXNPEVN CUPPETOXN OTa EKNAIBEUTIKA Npoypapuara.

Baoikn emdiw&n Tne épeuvac pag, Atav péoa and v enagn Kal E0IKEIWON |E TO EIKAOTIKO £pY0 oTnV
16€n, n enidpacn anv aicbnmikn euaioBnronoinon Tou naidiod, wote va evBappuveral n YAwaooikn Tou
avanmuén, ahAd kai va perpnBei n enidpaon g didackaliag, nou Bacicetal otnv nepiypagn, avduon
KaI EpUNveia £pywv TEXvNg.

Baaikoi GEoveg g épeuvag autic Arav n avantuén 1ou Npo@opIkoU Adyou Twv NaidIdv NPOGXOANIKNAG
nAikiag kai n didackahia pEow £pywv 1€xvng oto Nnmiaywyeiou. H peAém Tou npwrou Ggova, eonidorn-
ke amv avantuén tou Ae€ioyiou Kai yevikotepa g Gopnc TS YAWooag Kai Tnv avaykaiotnid e, oto
nAaiolo Tou vnniaywyeiou. X0 0eutepo GEova, n didaokalia péow TExvng, pEAEMBNKE und 1o npiopa
NG VAKOAUNTIKAG PABnong, we 1ponog vepyonoinong Twv NVEUPATIKWY duvarotiTwy Tou nadiol Kai
KaANIEpYEIag TNG EpeUvVNTIKAG O10BE0EWE, KOBWC Kai TNG vonuamkng NPooANNTIKAG paenong. v
napouoa PEAETN papudoTNKE N NEIPapanKA PEB0DOC Epeuvac, e AAyn PETPRGEWY NPIV KaI JETA TNV
napeppankn pEBodo.

Ano v eneEepyacia Twv dedopévwy, dianiaTdBnke avgnon Tou Ae€ihoyiou, BeAtinon ora enineda
Karavonang evvol®v, 61aQopéS aTNV napaywyn ouciacTik@v, ENIBETwY, pnpatwv (kivnang), enippn-
pATwv Kar ouvOEopwY PETaEU TwV NEIPAUATIKWY OpAdwY Kal Twv OPAdwv EAEYXOU OTIC TENIKEG -
TPAGEIC KAl OTIC TPEIC NEPIOXEC £peuvac. H emippon TS €IkOvag Tou £pyou 1 To QVTIKEIEVO, paiveral
va Aermoupynaoe napakivaviag v avanapactankn aviiAngn 1wv naidiov. Anodeikvaetal, o, orav ol
TEXVEG XPNOIYonoloUvTal oKOnIpa yia va avantugouv akadnuaika emirelyuata 1o Xmpo g yAwooac,
01 EMOPACEIC TOUC Eival ONPAVTIKEG.

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

H IXEZH THL TAXEIAZ ONOMAZIAL EPEBIZMATQN
KAI THZ ANAINOZHZ QX ENA OMTIKO MONONATI

argirini@hotmail.com
papadopoulos.timothy@ucy.ac.cy

H napolaa épeuva eE€tace TIC dIa@opéG PETAED NaIBIMV PE avayVWOTIKEG BUOKONIES (AA) Kal TUMIKQOV
avayveotov (3ng Kai 6ng 1a€nc) o€ €pya Taxeiag ovopaciag epeBIoPATOV (PwWVONOYIKA Kal ONTIKNA
ouvBnKn), péow S XpAong TEXVIKAG opBaApokivnang. 01 TumiKoi avayvawaoteg Tng 3ng dnpotikol
a€lonomnBnkav enionc wg opada 1diou avayvwoTikoU EMINEDOU MPOC TOUG GUUETEXOVTEG HE aVayvVw-
OTIKEC OUOKOAIES TNC B¢ TAENG.

Y10 £pY0 TaXEiag ovopaoiag epeBIOUATWV, OI GUPHIETEXOVTEC ENPENE VA OVOUATIOOUV JEYAAOPOVKC Wi
o€1pd and ypaupata (olvoho névie ypapparwv nou opolokaraknkrouoav f égoiacav onmkd), 1a onoia
Bpiokovrav o€ 01ata€n névre oelpwv pe 0éka epeBiopara avd ocipd (10 enavaliyeig ava ypappa). Me
™ xpAon evog avixveuTtn 0pBAAUIKOV KIVAGEWV Kataypapnkav Tpeig TUnol 0gBaAuIkmv KIVAGEWY, Ol
KIVAGEIG NpoonAwaoNG, 01 0OKKAJIKES KIVAGEIG Kal 01 KIVAGEIC naAivépounonc.

Ta anoteAéopata €deI€av O o1 oUPPETEXOVTEG e AA nou gorroucav omg dUo TAEEIC Ekavav onpaviika
NePIOOOTEPEC Kal Peyautepng OIGPKEIAC KIVAGEIC NPOoNAWONG, NEPIOOOTEPEC OAKKADIKES KIVAGEIQ
Kl NEPIOOOTEPES Kal peyalutepng dIAPKEIAg KIVAGEIC nahivdpOuNong o€ oxéan E TOUG TUNIKA ava-
nTuoa6puevoug ouvounAikoug Toug. EminpooBera, ol cuppetéxovieg Je AA nou gormouaav otn X1° 1G€En
xpeiddoviav AiyotePo XpOvo yia va ovopatioouv 1a ypdupara kai ékavav Pkpotepng O1IApKEIag KIvA-
0€IG NPooNAwoNG Kai JIKpdTepng BIGPKEING GAKKAOIKES KIVAGEIC O€ 0XEan e TNy opdda EAEyXou nou
€€10WONKE WC MPOC TNV aVaYVWOTIKA NAIKIa.

Ta anoteAéopara autd unodeikvadouv 0Tl 01 GULETEXOVTEG e AA XpeIddovial NEPIGOOTEPO XPAVO yia
va avaKaAEooUV Kal va avanapayayouv TIC puVOAOYIKEG Kal onTIKEG NANPOPOPIEC 0E OXEON IE TOUG
TUNIKG avantugadpevoug auvopnAikoug Toug. aiveral eniong Om Pe v nAikia avantiogouv pnxa-
VIGPOUC YIa TNV EKTEAEON EPYWV TOXEIOCG ovouaoiag epeBIopaTwv nou eEaAEIPoUV TIC BUOKOAIEC nou
napouaialouv vwpitepa omv eKTEAEON TEToIWV £pywv. H oudimen eonidderal ot onpacia Tng Kara-
YPaQNG Twv 0PBAAHIKWVY KIVACEWY MC HIOg TEXVIKAC MOU UNOPE( va npoo@épEl onpavikin nAnpo@o-
pnon ava@opikd JE TOug UNXaviopoug nou oxetidovial Pe Ta €pya g avayvwaonc. Mapéxoval akopn
nAnpogopiec ava@opikd pe 10 ‘onTikO povondT’ nou aKoAouBEi 0 avayvwaorng yia v karaypagn piag
nAnpogopiag, kote va Karaotei duvat n eEaywyn XpAOIJwY OUUNEPACUATWY OXETIKA PE TOV TPOMO
MPOOEYYIONG Kal Ene€epyaaiag Tng mMAnpoopiag ano Tov avayvawaorn.
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ANAMEZA LTA AIKTYA TON KEIMENQN KAI TON AIAAKTIKQN EMIAOTQN:
EOAPMOrEZ THZ GEQPIAL THX AIAKEIMENIKOTHTAZ
LT0 MAGHMA THZ AOFOTEXNIAZ XTH MEXH EKMAIAEYZH

Igalazis@gmail.com

H Bewpia Tng diakeipevikOTag a&ionoieital EUPEWC OT0 KUMPIAKO EKNAIOEUTIKG oUaTNpa, Onw¢ Ka
dIEBVWG, Kuping oto padnua g Aoyotexviag, aAAd kai o€ AAa paBnpara. L10Xog G avakoivwong
autng €ival, perd and pia cuvornmkn enickonnan e diBvodc BiBAIoypagiag yUpw and mn Bewpia Tng
OIOKEIMEVIKOTNTAC KaI TN oNpacia Tne epappoynic Te o1o paenua tne Aoyorexviac otn Méon Exnaideu-
on, va &etaotei n B€on nou auth KaTéxel 010 EKNAIOEUTIKG Jac oUoTnua Kal va npoadiopioToldv o1 0Ko-
noi nou avayéveral va uhonoinBoulv JEow Twv EQapUoY®V TNG OIaKEIPEVIKATNTAE otn oXoAIKN NpdaEn,
oTn yupvaoiakn Kai otn AUKEIakn pabpioa. AkohodBwe, Ba avalntnBolv dnpioupyikoi kai diepeuvnii-
Koi 1pANoI GUYKPIONC TV AOYOTEXVIKMV KEIPEVMV, G avTIOIOGTOAR PE TN pnxaviaTikn JeBodeuan g.
TéNoc, Ba diepeuvnBei katd ndoov n ouveEEtaon/ouvavayvwon KEIPEVWV, we andppola Tng Bewpiag
g OI0KEIPEVIKATNTAG, €ival naidaywylka weéNipo va epapudleral o€ OAa 1a 01000KOHEVA AOYOTEXVIKA
Keipeva N av ivar okénipgo va ouvoudZerar i kal va evaAAaooeral viote pe Tn d1000KaAia opIopEVWY
KEIPEVWV XWPIC DIAKEIPEVIKEC DI00UVOETEIC.

ENANAENNOIOAOrHZH KEIMENQN X TA MAGHMATIKA
LE LT TAZEIX AHMOTIKHZ EKMAIAEYZHX THZ KYMPOY

sophocleous.spyros@ucy.ac.cy

Xe aUyxpova EKNaIBEUTIKA OUYKEIPEVa, avadeIKvUEeTal, ¢ ONYEIo EaTiaong, 0 ypauuanopdc oe oxo-
NKG yvwoTiKa avikeipeva, népa and 10 yAwoaoikd pdBnpa (Content Area/Disciplinary Literacy). 1o
nAaiolo auto, eMIXEIPEiTal 0 evionioog 1IB1AMEPOTATV Kal OUYKAIGEWV 0T0 NWG opilovial Keipeva,
MPAKTIKES KaI TAUTOTNTEG 0€ KaBEva and autd Kal oto oUvoAo autwv. H oxenkn 1eBvig eknaideuT-
KA €peuva Kal NPaKTIKA, dIaXpovikd Kal ouyxpovikd, avedEIEe TEOOEPIC EKNAIDEUTIKEG NPOCEYYIOEIQ
TOU YPAUUATIOOU: TN YVWOTIKA, T YAWOCIKA, TNV KOIVWVIONONTIGHIKA-KPITIKA Kal TNV €NIGTNHOAOYIKA
(International Literacy Association, 2017).

AviAwvtac and Tig v Adyw Npoaoeyyiceig kal aglonolwviag apxeg tng Aipeuvntikng Maenonc, uo-
noINBnKE, yia OKI® PAVES, EPEUVNTIKO NpAYpapa, e Eotiaon oTouc ypauuanopouc ota MaBnpatika,
o€ 1pia TpApara X1 16€ng dnuotikou oxoAgiou Tne Kinpou. Xkonog mg elonynone ival, Egtdloviac
Keipeva nou a€lonoinBnkav kar avantixénkav ota TuApaTa autd, va ountnoel TNV NPOONTIKA Enava-
€VV0IOAGYNONG TV KEIPEVWV ota MaBnpatika.

Ta dedopéva G Epeuvag Exouv OUNEXBED, e eBvoypagikéS napatnpnoeig 010a0KaNWV, avaoToxa-
OTIKEG OUVEVTEUEEIG e EKNAIDEUTIKOUG Kal paBnte/paBTpieg Kal Tekunpia Keipévav. H eionynon
Ba eondoel otnv avaiuon Kelpévwy, nou aglonondnkav Kar avantixénkav npiv kai katd m diGpKela
g €peuvac, o€ ouvouaopd pe dedopéva and oUVEVTEUEEIC EKNAIDEUTIKAOV Kal adnt@v/paenipiwv,
ot Bdon Twv BewpnTikv Epyaieinv and T yAwoolkn PEAETN Twv ypappanopov ota MaBnparikd
(O’Halloran, 2011; Wilson & Chavez, 2014).

H oUykpion ToU NG EKNAIDEUTIKOI Kal paBnTéc/pabnpieg evvololoyouoav 1o Keipevo ota MaBnya-
TIKG, NPIV Kal PETA Tn ouppeToxn Toug otn OI0GKTIKA napéupacn, KarédeiEe enavagvvoloAdynon Twy
Kelpévwv ora MaBnpankd. Extog and 1a keipeva nou aglonolodviar napadooiakd ora Mabnparka
(n.x., jaBnyuanka npopAnuara), EKNAIBEUTIKOI Kal paBnTEC/ paBATpIEG ENEKTEIVAV TIG AVOPOPES TOUG
0€ Keipeva B1aQopeETK®Y TUNWV Kal €100V, ToU KOIVWVIKOU xwpou. Emnpdabera, yia okonoug kara-
vonong kai napaywync Adyou ota MaBnpartika, evioniotnke avaBe®pnon napadooiakmV NPaKTIKOV
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ypapuanopou, avanaiciwon 1ng a§i6Aoyng yvwong kai anodounan I0Xuoviwv naidaywylkov poAwy,
EVEPYONOIVTAC NPOOJEUTIKOU TUMOU TAUTOTIKEG NPAYHATWOEIS EKNAIOEUTIKWVY Kal Jadntwv/paentpiav.

H alotoixn pe mv €10iynon pEUVNTIKA £pyacia Unopei va oupPaler onpavtika atn ueAEm 6xi ovo
TWV YPOUUATIOPWV 010 YVWOTIKA avTIKEiEVa, aAG kal oty euputepn JEAETN TNC OUYKPATNONG TOU
€YYPAUUATOU UMOKEIPEVOU OTO OXOAEID, vioxuoviag, £101, TNV MPOKANON YIO €0TIACPEVN PEAETN TOU
B€uarog and 161koUg om dIBAKTIKA kal T BIdackalia TS YAWooag Kai Twv Jaenyatky.

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

«1€A€10 Ba douAcwouype pie Ta laptop»: YBPIAOMOIHZEIL, ANTIOAZEIX
KAI TOAYNAOKOTHTEZ XTHN EMITEAEZH TOY FAQLZIKOY MAGHMATOL
MEZQ TOY WHOIAKOY FPAMMATIZMOY

epoyia01@ucy.ac.cy

H napouoa eionynon emidiwkel va avadeiel Tn ouvBeToTNTa Kal TN NoAUNAOKATNTA TNC EMITEAEONG TOU
«VEOU» (UEOW TNG PNPIOKOTNTAC) OTOV YPAPKaTIoNO péca and Tnv Npayudriwen 1ou YAwooikou pabn-
atog, Je NPOBANUATIKONOINCEIC Kal avTIPACEIC MOV apopoUV OTIC NPAKTIKEC YPAuaTIGHoU, atoug A6-
youg MwaocodIdaKIIKAG, oTa Yn@Iakd péoa Kai epyaheia (material stuff”’) kar atoug naidaywyikoug
PONOUC (EKNAIBEUTIKOU KaI paBntov), wg ouvopiAoUVTES BIAOTACEIC TOU Ypappanopou.

MeBodohoyikd, n €ioiiynon anoteAei pépog didakTopiKAC €peuvag otn Bdon Twv apxwv Twv Néwv
Xnoudwv Tou pappancopod, nou €xel okonod va avaAUoel TIC NPAKTIKEG YNQIAKOU YPAULATIOHOU Kal
TV eNMEAETEwV piag eknaideutikoU Anpotikig Eknaideuong otnv Kunpo £vidg g oxoMKAC povadag
Onou epyacetar aA\G Kal o€ NPOCWNIKG XWPOXPOVIKO NAaiolo, e guvaprnon pe Toug Adyouc nepi
YAWOOIKOU Habnpuarog kal yn@iakomTac nou diEnouv 1o eupUTtepo BeoPIKO NAaiaIo.

Ymv napoudoa, avalueral €va (yn@iako) oupBdv ypappanopoU Pécw Tou onoiou Katadeikvueral ot 1o
UNIKG Kai To GuAo pnAékoval Petagl Toug, e TV EKNAIBEUTIKG va NPoKaAEl aviipAcEIg Kal KUping
0100AaceIC peTau Tou oxoMikoU Kal Tou yn@lakol ypappamopou. O yetakiviaeg e did/dpdong e
EKNAIOEUTIKOU WC Npoc Tnv yngiakémrta ae online/offline xwpoug (Burnett et al., 2014), o€ ynia-
KEC KaI NapadooIaKES ENMEAECEIC MPAKTIKWV YpappanopoU Kai € oUyXpovouc Kai napadooiakoug
Noyoug yAwooodidaktikig (Koutaoyidvvng, 2017), 0dnyouv o€ noAunAokdrnteg Tou poAou g, GAAOTE
L€ avoiyuaTa NPOOOEUTIKWV NaIdaywYIKWV NPOCEYYIoEWwV Kal GANOTE e NEPIOPIOUOUG, NPOKAAWVIAS
€101 UBPIdONOINGEIC AUECO OUVUPACUEVES LE TNV UMOKEILEVIKA TG EUNEIPIa Kal TIC EDPAIWUIEVES Kal
QVTIKPOUOUEVES aVTIANWEIC TNC YIa TO TI Eival YA\WOOQ Kal YPappaTiopog.

Téhoc, napouaiddovial o1 TAUTOXPOVEC EVIOXUGEIC MG Kal avalpETEIC TNG AUANG (epnelpieg, naida-
YWYIKEC 10€0M0YiEC, K.G) kal UNIKAG O1aoTacnc (Yn@Iaka PEoa kai pyaleia) Tou «véou» GTov Ypapua-
TIopd, o1 onoiec anodopoUvial BACEI TWV TAUTOTIKOV NPAYHATOOEWV (UNOKEIPEVIKOTNTA- Subjectivity)
(Gee, 2005) kai Tou agency (“temporaly emergence”) (n.x., Barad, 2003, Jackson, 2013), wg ol
OuvaToéTNTES YIO €DPAIWON Kal PETAOXNUATIONO, avadeikvioviac 61 1a opla petagl Tou ynelakou -
éviunou, véou - nakioy, otaBeponoiouvial kai anoctaBeponolouvral (Jackson, 2013, Burnett, 2016).
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TA OPIA THX LYNAILOHMATIKHL TAYTOTHTAL KAI 01 OPOI
THZ AOFOTEXNIKHZ EKOPAZHL: NPOYMOBGEZEIZ KAI NMEPIOPIZMOI

annaafen@hotmail.com

Ykondc: H npoaywyn 1ou yYAwaooikoU, KImKoU kai ouvaioBnpankou Ipappanopou péow e Aoyore-
Xviag kai 1ng Aoyotexvikig (tumikig Kai arunng) eknaideuong: 1. wg oxnpa eppabuvang kai karavon-
ong o€ 0Aa 1a enineda yAwoooAoyIKAC NPoagyyiong, 2. wg TpOno £kJIMAWONG YUXOoUVaIoBNPATIKOV
OTOIXEIWV, PEOW TEXVIKWY NOU XPNOIPONOIEL: 0. n Aeydpevn «Anpioupyiki Fpa@i» (0x1 Pe v «ayo-
paia» Tng ekOoXn, aAAa pe autiv nou Bacideral o epeuvnTiKG OEDOPEVA KaI ENIOTNHOVIKA nopiopata),
B. n Wuxohoyia, 1600 n yvwolakA-ocupnepipopikoU TUNou Npocéyyion 600 Kal n YuxavaAuTikA, 3. w¢
naidaywyiko pyaieio ekNadeuTIKNG/BEpaneuTIKAG unooPIENG yIa VEOUG/VEES JE Yuxoauvaiobn-
HATIKEC DIATAPAXEC.

MeBodohoyia: Mapadeiyuata epapuoyv TG AOYOTEXVIKAC EKQPAGNG PECW TEXVIK®Y TNG Anpioupyl-
KNng Mpagng nou Baaicovral otn oxemkn O1eBvh aAAG Kai EMNANVIKA pnelpia (kovatnTeg epappoync:
Yxoleia AcutepoBaBuiag Eknaideuonc, Ixoleia Actepng Eukaipiag, koivomnteg anegdprnong, Bepa-
NEUTIKEC 0PADEC yia Oiatapaxég yuxoyevoug undpabpou, opadeg autoponBeiag K.a.)

AnoreAéopara/Lupnepdopara; 1.To nAaiolo Asrmoupyiag Tng AOYOTEXVIKAG €KQPAONG, €VIOC WIAG
ouyKpotnpévng Kovotntag e€ao@alicel emBuunt aAnAenidpaon, evay napdAAnAa diveral x@mpog
Kai otnv aropiki ékppaon. 2.01 TEXVIKEC Kal Ta epyaleia Tng emimpénouv Tn Badutepn Ekpaon Twv
Mio PUXIWV ouvaiocBnudTwv, Ta 0Noia apKETEG POPEC AVAKOUV OTOV XWPO ToU Pn-cuveldntol Kai dpa
Aeimoupyouv o€ peyaho BaBud autoyvwotika. 3. MoAEG POPEC PETATPENETaI OE OXNa anoTUNWONG
NPOPANPATOV YUXIKAC UYEIOG NOU OXETiCovTal e TNV EVOOOIKOYEVEIAKN Bia, TOV 0XOMKO EKPOPIOHO,
v e€dpnon ano 1o 1adikTuo, TNV XpAon oucIRY, TIC AIATAPAXEC MPOCWNIKGTNTAC Nou ekppalovial
e napaparkn oupnepipopd. 4. EidikGTEPa yia 10 0XOMKO NAQioI0: MOAU GUXVG EVIOG TWV OXOMKWV
KOIVOTATWV Naparnpeital 10 EAC paivopevika ofUpwpo: 01 pdAol Tou/G pabnti/Tpiag pe akadnpa-
iKa N otepeOTUNIKA «UYNAEC» Kal «XAUNAEC» EMIBOCEIC avaTpéNovTal: Ta mio aneAeuBepwpéva A/Ka
EUQAVTAOTA KEIPEVA Eival TwV JaBNTOV/TPIOV PE NIO «UETPIEG» N KAl XAPAKTNPICOUEVA «KAKES» EMIDBO-
OEIC, EVM) TO KEIPEVA TV PaBNTWOV/TpIQV PE upnAdTEPN akadnyaikd BaBuoloyia anodeikvuovial mio
Tunonoinpéva, Aiydrepo eAedBepa.

OI NPAKTIKEZ TPAMMATIZMOY FONEQN MAIAIQON
NMPOZXOAIKHL HAIKIAZ KAI AIEPEYNHZH TON MAPATONTQN
NOY IXETIZONTAI ME AYTEX

tsirmpa.chrysoula@hotmail.com

H napouoa pelémn anotedel Pépog piag euputepng €peuvac nou npayuaronoinBnke og 13 dnpdoia
vnniaywyeia otov NMupyo HAeiag, 10 oxohikd €10¢ 2017-2018. Lkondg Te £peuvag Arav n PeAE Twv
nenoIBACEWV KAl TwV NPAKTIKOV YPaupaTiopoU Twv YOVEWV NPOoXOAIKNAG NAIKIAg kai n fiEpelvnon Tov
napayovIwv nou OXETiCoVIal UE QUTEC.

AkolouBriBnke noootikn peBodoAoyikn npoagyyion kai 1a 6edopéva cUNEXTKaV péow BUo Epwn-
patohoyiwv. Epappdotnke okdnmiun delyparoAnyia Kpimpiou Kai 1o deiypa anotéAecav 168 ynyeveic
yoveic nou 1a naidid Toug Atav vania kai poirodoav ota 13 vaniaywyeia tou Mipyou.

Me Bdon 1a anoreAéopara, dlanioToveral 611 6Aol o1 yoveic npayparonololv dpactnpiotnTeS ypauua-
TiopoU, woTdoo dlapéPEl n NOIGTNTA AUTAV Twv OPAcTNPIOTATWY, N 0Noia OXETICETal PE TIG NENoIBATEIS
TOV YOVEWV Y10 T0 YPAULATIOUO, TO KOIVWVIKG-0IKOVOUIKO Kal HOPQWTIKG TOUC ENIMEDO, TIC MPOCWMIKES
TOUG ENEIPiEC, KaBWE Kai 1o nepIBAAAov Tou omimou Kai 1a UNIKA nou undpxouv o€ autd Kal 1a onoia
ouvieAOUV @° €va €UVOIKO paBnalakd nepiBailov.

Avdhoya pe TIC nENOIBAGEIC TOUG YIa TO ypappanopd, or yoveig diakpivovial o€ U0 KamyopieS: TOUG
EvioxutikoUg kai Touc Mapadoaiakouc. O1 EvioxuTikoi yoveic gaiveral va £Xouv aviTepo HOpPWTIKG Kal
KOIVWVIKO-0IKOVOIKO €Minedo, akoAouBouv 10 KOIVWVIKO-MONTIOUIKG JovIEAO avantugng Tou ypappa-
niopoU Kai npopaivouv o€ NOIKIAEG NPAKTIKES YpappanopoU UIoBET@MVIac Tnv «and ndvw npog 1a Karw»
npoaéyyion (n.x. avdyvwaon BiBAiwv, agriynan 1oTopi®v, cudntnoeic). Le aviiBeon, 6001 YoVEig eviaxon-
Kav otnv opdda Twv MNMapadooiak@v @aiveral va €xouv XaunAd HOPQWTIKG Kal KOIVWVIKG-0IKOVOUIKO
€ninedo, unootnpidouv 611 10 oXoAgio gival kareEoxrv appodio va didager 1a naidid kar akoAouBolv 10
QUTOVOLO-YVWOTIKO ovTEAO avantuéng Tou ypaupaiopoU, UIoBETMVIAc NPakTIKES nou akoAouBolv Ty
«and KAtw Npog 1a ndvw» NPoagyyion (n.X. ekuaenon ypappdiov, AéEewv, ypagn ovoparog).

Xupnepaoparnkd, naidid and diapopeTIKA OIKOYEVEIOKG NEPIBANAOVTA €XOUV DIMOPETIKEG EUNEIPIES
Kal autd ennpeadel Tn PETapacn Toug oto 0XOAIKO Ypappanoud kai my npodo Toug oo oxoAcio. Eno-
pévwe, Eival anapaitnto oxoA€io Kal 0IKoYEVEID va ouvevvonBouv.
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H OPEIPIANH ANATNQZH TOY KOZMOY, MEZA ANO TON AOIO TOYE

Fotini.efthimiou@cut.ac.cy

Ykondc g €peuvag Arav n diEpelvnon Kai EpUNVEIT, APEVOS TWV KOIVWVIKOMONTIGHIKWY NPAKTIKWY,
0TI 0noieg ePnAEKOVTal 01 CUPPETEXOVTEG (KevudTeg ponmtég) o€ KUnpo kai Kévua kai ag’ E1€pou Tou
1pénou «avayvwaong/avanapdctacng» Tou KOGOoU and Toug OUIANTEC, JEOW NEVIE YAWOOIKWY oUoTn-
ATV, TA 0N0ia XPNGILONOIOUV 01 GUUHETEXOVTEG (Gouaxili, KIkoUyiou, ayyNiKa, ENANVIKG, Kunpiakda).
Méow Tng dlEpEuvNONG Kai EpUNVEIaC NONTIGUIKWY NPAKTIKAOV, TAUTOTATOV Kal KEIYEVWY, Ol GUPHETE-
Xovieg (eamal6pevol otn YAwoolkn xpAon) aoxoAnBnkav pe T yAdooa wg TonoBeTnpévn KOIVWVIKA
NPAKTKNA, 010 NAQIOI0 CUYKEKPINEVWV BeaWV Kal Aoywv. MpwTtapxikdc otoxog Arav péow e avina-
PaBoAAC KEVUATIKWV KaI KUMPIGKMV NPAKTIKWY (N.X. ypappanopoU) va emreuxBei karavonaon Kai ano-
TEAEopanKA xpron ¢ eAANVIKAG YADOOag Kal NG ENANVOKUNPIAKNAG SIGAEKTOU, 0TO MAQICIO GUYKEKPI-
HEVOV oUYKEIPEVOV. O1 poinTég «Epepvav» 010 PdBnpa BEpata kal katémiv ou¢iTneng ano@acicape
nwe Ba «OoUpe» 10 KaBéva. AkoAoUBwe, ouykévipwvav nAnpopopiec, epapudloviag 4 aTpatnyIkES
(kataypagn epneipiwv, ouvevieUEeIg, napatipnan, épeuva). Ta ONTIKOOKOUGTIKA KEiEva nou napn-
yayav yivoviav «owpara» ouZAtnonc kal eneéepyaaiag, Je Baciko epRTNUa «yiati cuppaivel autd;». H
Xpnon perayAdwooac nrav avanoonaoto pépog g diadikaciag. Etar, niuyxavorav n karavonon Kai n
epunveia yAwooIk)v emAoywv, o1 onoieg diapépouv otoug dUo noAimopoug (n.x. 0 Adyog yia Tov onoio
pia Kevudmooa pntépa 6ev npoo®wvei Tov 12xpovo yio g pe AEEEIC nou eival noAUxpnaTeg atnv
Kunpo, A.x. «aydnn pou», «Jwpo pou», cuvdEetal AUeaa e TIC NPAKTIKES EVNAIKIwaNG ToU ayopiou
otnv Kévua). H épeuva €0e1Ee eniang Toug AGyoug yia TOUG 0noioug 0l GUPHETEXOVTEG duaKoAEdoval
va «gaBouv» v EAANVIKA (N.X. N Kamyopionoinon Twv AEEEwv ata aouaxili eival noAd 1aQOPETIKN
ano 1a pépn Tou Adyou Tng EAANVIKAC). Ta npoava@epOueva anotéAeoav Tov nupnva 1ou YAwoaoiKou
npoypapparog eAAnVIKAC yAwooag, oto mAaiolo Tou 0Moiou YIVE N €PEUVA. XUpPNEPAOUATIKA, PAVNKE
0TI 01 «QVAYVMOEIC TOU KOOLOU» Kal N 0UVAKOAOUBEC YAWOOIKES EmAOYEC dia@Epouv o€ eydho Baduo
o€ Kévua ka1 Kinpo, yeyovoc nou kabiota anapaitntn T dicEaywyn €BvoypapIKmv EPEUVIV K ava-
néonaoTo PEPOC TWV MPOYPAPHATWY ekudBnonc TG eAANVIKAC we deltepng YAWOOoag.

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

APXAIA EAAHNIKA: XAMENO KAI NAPQXHMENO MAIXNIAI
H AYNAMIKH EYTOIMIA; ZKEWEIL, EIZHIHZEIX
KAI MPOBAHMATIZMOI T'IA MIA IO NOAYTPONMIKH MPOXEITIZH

m.pavlou@theo.ac.cy

H di1daokahia Twv apxaiwv ENANVIKQOV gival €va {Ampa 1o onoio oudnteital EKTEVWE TIC TEAEUTaiEg Oe-
Kaetieg otnv EAAGOa kar Tnv KUnmpo kai 10 onoio unokemal o€ ouvexeic avaBewpnioeig. H napovoa
glonynon Ba enikevipwOei ota anoteAéopara épeuvac nou d1EEAXBNKe 010 NAaiolo padnparog apxaiwv
o€ idpupa TpIToBABuIaG eknaideuong kard 1o akadnpaikd €rog 2017/18. H péBodog a&loAdynong Tou
pabrparog, 1o onoio €ixe wg Bepamkn T AUpIKA noinan Tng apxaikng nepiédou (70¢-50¢ ai. n.X.) oxe-
d1dotnke pe Baon nic 36 apxEC uno TIC onoieg, olppwva pe Tov Paul James Gee (What video games
have to teach us about learning and literacy), dievepyeitar n pdBnon ora nAekpovikd naixvidia. H
€peuva anookonouae 1o va EeTaael Tnv npdoAnyn Twv EVAAAGKTIKGOV Kal NOAUTPOMIKWY QUTMV {E-
B00wv aglohdynong and Toug GoInIES, To AeKTIKG nou Ba xpnaionolouoav yia va nepiypayouy Tic
peBAdOUC autég Kai Tic diapopég nou Ba eviomidav o€ oxéon e napadooiakoug ponouc aloAdynong
(C NPOG TIC YV(OEIC NOU anokopIcav kai Tnv anéAaucn tng padnoiakne diadikaciag. Ma 1g avaykee
mv ev Aoyw €peuvac uioBeBnke n paivouevohoyikn MPooyyion Kal n OIEVEPYEIQ NPI-O0UNPEVWVY
ouvevielEewv ae 10 porntég nou napakoAouBnaoav 10 paBnpa. And TIC anavinoEIg Twv QOMNTRV NPo-
Kuntouv evoia@épovia oupnepdopara, Ta onoia karadeikviouv 61 o Kard fdon napadooiakdg Kai
YPULLATIKOKEVTPIKOG TPONOC e TOV 0noio ouvexicouv va diddokovial kal va aglohoyouvial 1a padnpa-
10 apxaiwv ENAnvIK@v €v €1€1 2019 o€ NoANEC NEPINTOOEIC KABIOTA Ta apXaia KEiPeVa and SUVAPIKES
guTonieg o€ Ayovec duatoniec, o1 onoie NOPPW anNéXouv anad TIC avAYKES Kal TIG EMTayEC TG oUyXpo-
VNG Koveviac.
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MOANANAEL TAYTOTHTEZ KAI KPITIKOXZ TPAMMATIZMOL:
AIEGNEIZ EMMNEIPIEZ ANO TO NPOrPAMMA «BACKPACK ID»

iatridis@fks.uoc.gr

H oupBoAn pag atnpicetal oto BewpnTikd nAaiolo Kai o€ epneipikd UNIKG and 1o npdypappa Erasmus
+ KA2 pe 1itho Backpack ID: Bridging languages and memories to foster multiple identities, nou
uhonoieital o€ T€00€pI XPES (EANGDA, Italia, Meppavia, Zoundia) kai sival og eEENEN and 10 2017.
X10X0G TOU Npoypduparog €ival n npoaywyn g KOIVWVIKAG £VIAENG Kal Tou ypapuanopol 6Awv Twv
OUPUETEXOVTWV aBniv (NpoapUywv h PETavaot@v, GANwV Janiov JE PETAVAoTEUTIKA 10TOPIa, Ka-
Bwe kar peAav S noAimopikAg NAEIOYN@Iag G £KACTOTE XWPAC), 0€ eninedo 01anPocWNIKWY aAAG
Kai d1opadIkmv oxEoswv. AvIAviag and Tnv Kovwvikn yuxoAoyia Kai and Ti¢ ENICTAPES TS aywyng,
10 NpOypaya €10ayel avrioToixa a) pia npoaéyyion TG TauTéTNTag EVAPEPN WC NPOG TNV NoAAanAdnTa
TV TAUTOTATWV, TIC KOIVWVIKEG OXEOEIC AVICOTNTAC KAl TIC KOIVWVIKA dIa(pOpOonoINPEVES PUXOAOYIKES
\eimoupyieg Twv TautotATV Kai B) pia and Katw Npog 10 NAvw NPoayyIon oTNV Napaywyn eKNaideu-
TIKoU UAIkoU, nou nepiAapBdvel noAutponikd keipeva npogpxopeva anod O1I0QOPETIKEC Kal O1A0NAPTES
MONTIOUIKEG EUNEIPIES, HE TN CUPPETOXN HABNTWY, EKNAIOEUTIKWY Kal PEA@V TNG KOIVOTNTOC.

Ymv napodoa oupBoAn, napoucidloupe cuvontikG T AoyIKn nou diatpéxel 1o MpOYpapa Kal GUVEXEI
Toug U0 autolc KevipikoUg d€oveg, akionoiwviag napadeiypara noAutponikdTniag and erepoyevin
eKNaIdEUTIKA NepIBAAAOVTa OTIC CUPPETEXOUGES OTO NpAypapua Xwpes. EmnAéov, au¢ntolpe Tic duva-
T0TNTEC AVANTUENG OUYKEKPIPEVWY EKNAIDEUTIKWV NAPEUPACEWY, BacIZOUEVOI OTNV EUNEIPIO TETOIWY
QOKIJWV Kupiwg oe axoleia ng Kprntng. Ing napeufdoeig autég eonddoupe oto cuvduaopuo g ava-
deIENG Twv NoAAaNAWY TAUTOTATWY Nou avaduovial and TIC JaBnmKES apnynoeiC nou cUAEEQE pE
otoixeia Kpimkou I'paypanopou, 6nwg: anoca@rivion Twv KOIVWVIK@V TautoTitwy nou npopaiiovial
0€ QUTECG TIC (OUVABWCE NOAUTPOMIKES) APNYACEIC, BEMPNON TwV XApaKTAPWY Kal Napouciaon Twv gup-
Baviwv Twv apnynocwv and noAAANAEC ONTIKES YWVIEC Kal KOIVWVIKEG MPOONTIKES, DIEPOTNON TWV
padnTv yia Bépata eEouaiag nou KpUBovTal oTIC a@nNYNOEIC TOuC Kal dlatinwaon nPoTdcewv yia avd-
Anyn an6 v nAgupd Toug KOIVVIKAG dpAcNg Kard Twv unodpeNTwY avicotATwy, KaBwe kar avaiuon
TOU 10TOPIKO-KOIVWVIKOU Kal MONTIGPIKOU MAQIGiOU 0T0 0noio ava@épovial Ta KEipeva nou napnyayav
0! padnreg,.

MAOrOTEXNIA KAI EGNIKH TAYTOTHTA ZTHN KYMNPIAKH
AOrOTEXNIKH MAPATMQrH XTON 210 AIONA

deli_giannis@hotmail.com

X1a nAaiola NG AOYOTEXVIKAG Onpioupyiag, n eyypagn Tou noinmikoU n agnynpuankou €Y@ O€ OUYKE-
KPIUEVO XWPO Kal xpAvo ouvdéETal pe v Karaokeun e Tautdmnrag. Auth n diadikacia kaBopidel
ONPAVTIKEG NAPAPETPOUG Tou AoYoTEXVIKOU €pyou, 6nu¢ ival n “aAnBopdvela” kar n “loTopik6tia”
nou a@payidouv e Tn aeIPd Toug To €i00C TN ENIKOIVWVIOC avdpeaa o1o AoyoTeXVIKO Keipevo, 1o On-
I0UPYd TOU Kal TOUG aVaYVWOTEC.

Eidikotepa, o€ 6,1 apopd 10 Xwpo, n 10eoAoyIKNA Tou NPoPoAr Unopei va éxel Tnv agnpnpévn évvoia Ing
“naTpidag” a1o Aoyotexviko Keipevo. To 19eoAdynya G narpidag, and T oTiyun nou €xel 10TopIKGTNTa
Kal MPaypaTiKES OUVENEIES YIa TNV opyavwon Tne {wng Twv avBpwnwy, cupBdAlel atnv Kataokeun
Kai oTI¢ A€moupyieg T TautémTac Tou cuhAoyikoU unokelpévou. Etar, pnopei v anoteAei 1o Kupiorepo
OOUIKO oTO0IXEi0 £VOG agnynuarikol cuvoAou yUpw ano 1o onoio va NePIOTPEPETal N NAOKA Kai va
KaBopilovTal 01 XapaKIMPEC.

A&lonoiviac g Asmoupyieg Tou 100AoyAPAToC NG NATPIdAC Kal TNV IGI0KTNOIAKNA-TAUTOTIKA 0XEON

nou avantdooeral pe autr, Ba GiepeuvnBoulv atnv Napouda avakoivwon ol €EAG Bepamkoi GEOVES:

1. 01 yeTapop@waeIg Tou 1IdeoAoynpaTog Te eBvotniag- natpidag atov kunpiakd eAAnviopd pe GEova
TIC YEwNOAMKES peTaporéc kard v nepiodo 1974- 2019

2. 0 pdAog Tnc Kunpiaknig Aoyotexvikng napaywync otov npoodiopiopd e narpidag kai ol NIdPACEIC
g otnv 16€0Aoyia Kai oTn oupnePIQopd Tou GUANOYIKOU UNOKEIPEVOU Katd Tnv nepiodo 1974-2019

3. H kaBopioikni enidpacn Tou 13e0Aoynpatog g nNaTpidag oto NEPIEXOPUEVO NG KUMPIAKAC AoyoTe-
XVIKAC napaywyng kartd v nepiodo 2003-2019

Y10X0C TNC avakoivwong ival va avadeixBei n diaoUvoeon Tne apnpnpévng vvolac g “narpidag”
L€ TOV AoyoTexvikd “T0no” otnv a €1kooastia Tou 210U ai®va Nou xapakmnpideral and YEwNoMTIKA
aotGBeia. Tautdxpova, N avakoivon anookonei o1o va deigel Tn oxéon aMnAenidpaong avapeoa
oTnV 10T0pia Kai Tn AoyoTexvia.

Mpoteivopeveg péBodor: 1. Kovwvioloyia Tng Aoyotexviag 2. Luykpitiki Aoyorexvia
AnodeIkTikd péoa: 9 £pya Tng KUNPIakKAg Aoyotexviking napaywyng Kard my nepiodo 1974-2019

6¢ ka1 Zoyxpovn K ia: Tauté
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H FNQZZIKH NOIKINOTHTA LTO FAQZZIKO MAGHMA
LT0 F'YMNAZIO: H MEPINTQZH TOY EFXEIPIAIOY THZ I'" TYMNAZIOY

garavelask@yahoo.gr

Tic eAeutaieg dekaetieC £xel napatnpnBei €viovn diapoponoinon orov 1pono didackahiag Tou yAwaal-
KoU pabnparog. Eva nahaiérepa n yAwooa npoadiopid6rav ¢ £va olompa anoteAoupevo and AEEEIQ
Kal ypapuankn, onpepa o1o eNiKevipo Bpiokeral n AEmoupyia Tou GUGTARATOS autou Kai N Xpnon Tou
and tov owAntA. Aut6 onyaivel nwg n didackalia wag yAwooag Bacieral oe éva Badikd nAavo g
XpAONg TG yAWooacC 0 NEPINTWOEIC YAWOOIKOV ouvaAaywv. H peraténion tng éupaong and my
diepedvnon TS YAwoolkng Ikavotniag (linguistic competence) otn diepelivnon NG ENIKOIVWVIAKAC
Ikavdtntag (communicative competence: BA. Hymes 1972) €xel pépel aT0 €NMIKEVIPO TG GUZATNONG
v £vvola NG YAwooIKAG NOIKIAIGG.

H yAwaaikn noikiAGTnTa cuvuaiveral Je naparhayeg nou NpoKUNTouv and Tn yewypagikn npoéAeuan
TWV OMIANTAV, and Ta KOIVWVIKG TOUC XapaKINPIOTIKG kal anod Tnv ENIKOIVWVIAKA nepiotacn évavil g
npoétunng noikihiac (Apxakng & Kovddin, 2011). O diapoponolnceic autéc anokalolvial kal evao-
ouaotnpankég noAutunieg g yaAwooag (Kakpidn-Ferrari & XeIha- MapkonoGiou, 1996).

XT0X0G TNG OUYKEKPIPEVNG Epyaaiag eival va dlaniot@moel av oTo BIBAI0 yAwaaoag Tng 3ng yuuvaaiou,
g 1d€nc Kard Tnv onoia 0AOKANPWVETAI N UNOXPEWTIKA EKNAidEUoN aTo ENANVIKG EKNAIOEUTIKO alotn-
pa, a&lonoieital n NOIKIANGTNTA OTN YAWOOQ, EiTE NPOKEITAI YIa NOIKIAGTNTA NOU OXETICETAI LE TO XPNOTN
(YEWYPAPIKES, KOIVWVIKEG MOIKINIES) EiTE NPOKEMal YIa NOIKINGTNTA MOU OXETICETal JE TN Xpnaon NG
yAwooag (enineda Upoug). Ma 10 okonod autd éxel emIAeyei pe T P€B0BO TG Tuxaiag deryuatoAnyiag
HIa ano TG OKT® EVOTNTEC TOU PIBAIOU Kal TN GUVEXEID WE NOIOTIKO TpOMo avalntBnkav otnv ev AGyw
evotnia dedopéva nou agopolv dIGAEKTIKG oToixeia. TEAog, o€ auvOuacpo pe 1o BIBAIo Tou eknar-
Oeutikou, avaAueral o Tponoc nou autd a&ionolouvial oto YAwooikd pddnua. And mv avdAuon Twv
Oedopévwv npokuntel 61 anoualdZel n a&ionoinon 1wV YAWOOIKOV NOIKINWV 010 YAWOOIKO pdBnpa,
1000 o10 BIBAIo TOU paBnTA Gao Kai o1o BIPAIO TOU EKNAIBEUTIKOU.

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

AIAAKTIKOZ IXEAIAZMOZ 'lA ANAAYOMENO rPAMMATIZMO
ME BAZH TIZ ZTPATHIIKEL EIKALTIKHL AHMIOYPTIAXZ

michaelidou.a@unic.ac.cy
pitri.e@unic.ac.cy

0 koIvwvIKOG Beop6g Tou Avadudpevou ypappanopou anoteAe éva nePINAOKO GaIvOPEVO, NOU Ouv-
duacel noAanA£C KOIVWVIKOMONTIOUIKES KaI YVOOTIKEG NAEUPEG. LTIG KOIVWVIKOOIKOOOMIKES NPOCEY-
yioeic atnv eknaideuan, ol aAAnAeMBPACEIC PETAEL Twv ATOPWV Kal N anoKTNoN EUNEIPIQV Bewpouvral
and Toug onpavtikAtepoug napdyovreg yia Tnv oikoddunon g yvaong (Vygotsky, 1997 Bruner,
1997). H Chang (2015), emionpaivel 10 onpaviiko pOA0 Nou pnopouv va eMTEAEGOUV 01 EKNAIOEUTI-
Koi yia v €niteu€n Tou nio ndvw otdxou. Mpéner ONwS avagEpeEl, va npogroigalovial epappdloviag
NadaywyikeS oTpatnyikéS Kal YVOOEIG avTIKEIEVOU nou Ba pnopoucav va oupBalhouv omv npo-
aywyn Twv pabntiv oto €nikevipo kaBe OpacTtnpidTnTag odnywviag Toug o€ autovopia. Me Bdon 1o
nio nAvw nAaiolo npayyatonoInBnke Epeuva LE QOITNTEG NPOOXOAIKNAG eknaideuang oto NMaveniomyio
Neukwoiac, pe otoxo TV EQappoyn evog Kaivotopou Tponou Npooéyyiong Tou OI0AKTIKOU TOUC OXe-
O1a0poU akoAouBwvTaC aTPATNYIKES OXETIKES WE TN dnpioupyikn diadikacia oIkodOpnong vornpaTog
(Walker, 2001). H diadikaoia aut’ nepidapBdvel v e&elpeon Kal e€aropikeuon Tou BEpaTtog/Idéac,
mv avantugn yvwaloloyikol undBabpou yia 1o B¢pa, ™ AUon npopAnudTwy nou avaguovial, onwg
oploBémoan Tou BEparog kai a&loAdynon. ZuyKekpIéva, o poItntéG dIdAXTKav BIoUaTKA TIC oTpaTn-
VIKEG QUTEG, Kal TIC akoAolBnoav yia Tov npoypappanapo kai dicEaywyn didackaliag o€ vnniaywyeio
LIE 0KOMO TOV aVadUOUEVO YPaULATIONO wC Pabnon Kai 6x1 napaywyn. H epapuoyn Twv oTpatnyIkov
g dnpioupyikng diadikaciag anéBAene atnv evBApPPUVON TV JEAAOVTIKWDV EKMAIDEUTIKWV Va Yivouv
mio dnpioupyikoi Eepelyoviag and napadooiakeS PEBABOUC Kal MPAKTIKES, WOTE va KATaoToUV IKavoi
va napéxouv Kivnipa ota naidid yia va anokwdIkonoinoouv, va Karavonoouv Kal va KataKmoouv
™ yA®ooa péoa and evepynmkn okEwn. Ta anoteAéapara g diepedvnong, Pera and avdAuon ava-
OTOXAOTIKOV NPEPOAOYIWY, CUPPETOXIKWY NAPaTNPACGEWY, OUVEVIEUEEWV Kal OI0AKTIKWV OXEDIOOHWY,
£0e1€av 01 0 avaduopEVOC YPaPATIONOC PUNOPET VO NPOOEYYIOTET g O1001KAOIEC Nou
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ANANYZH WHOIAKQON AOHIHZEQN MEZA AMNO TO PROJECT
KOITAZONTAZ GETIKA TO MEAAON MOY:
«"PAMMA ANO TON MEAANONTIKO EAYTO MOY»

pantouli@edlit.auth.gr

Ymv napodoa €peuva, npoonddnoa va evepyonoinow veapd dropa yia va opapanorouv pia BETKA
npoBoAn Tou eautod Toug 610 PEAAOV Eival HEca ano TIC PNPIAKES I0TOPIEC MOU KARBNKav va KATaoKEU-
doouv. O1 poITriTpIES Kal 01 poITnTEC KANBNKav va ypdwouv éva ypdppa nou Ba ancuBuvorav o€ autég/
oUc oTaAp€vo and Tov PEANOVTIKO TOUG £QUTA, OTN OUVEXEID ENEVOUOAV QUTA TO KEIPIEVO JE X0, EIKOVEC,
Bivieo, pridxvoviag £va ouviopo Bivieo nepinou 2 Aentwv. MeTd n ouykévipwon Tou napanavw UAIKoU
avéAuaoa TIC YNPIAKES 10TOPIEC WG MOAUTPONIKA KEIPEVA PE agnynuaTikn Bepanikn avaiuon.

Y1001 TOU project autou €ival va anoKwdIKONoINGEL:

* [oia B¢pata emAéyouv Ta vEapa GTopa wg oNUAvTIKA OTIG 10TOPIEC TOUG;

* [loia dA\a Gropa ePnAEKOVIaN OTIC I0TOPIEG KAl JIE MOIOV TPONO;

* [1600 KaI NWE CUVOEETAI TO NEPIEXOUEVO TOU YPAUUATOC LE TNV Yn@IaKn enévduaon Tou;
* [loieg €ival o1 BaoikEg BepankEC Nou ouykpoToUvTal;

Yuvoyicovtag yia v evOtnTa Quth Twv 10TOPILV JE Npwidtuna BEPaTa Kal EKPPAcTIKA PEoa napa-
pouye 61 Ta Gropa nou TIG ypayav gival veapa ayopia, 1a onoia eMAEyouv va napoucidoouy Tov
HEANOVTIKO TOUC €aUTO PEOO ano pia NolKIAG YAWGOIKWVY Kal EKPpacTIKwv duvarotAtwy, Eepedyoviag
and Tic kAIo€ 10Topieg nou enéAeEav Ta veapa KOPITala Nou oupKETEIXav atnv €peuva auth. Qaiveral o
10 KOPITOI0 -NoU £QTIAEQV KUPIWG «IGTOPIEC KAVOVIKOTNTAG»- UI0BETOUV Kal npoBAAAOUV Ta avapevope-
va ano mv Kovwvia BnAukd npdruna cupnePIPopdas Kai TIC OTEPEOTUMIKES EKPPATEIC TOU PUAOU TOUG,
eV Oopouv T {wn TOUG aTNPICOPEVOI OTNV OIKOYEVEID KATaYWYAC TOUG, oTNV JEANOVTIKNA TOUC OIKOYE-
VEIa Kai Toug gilouc Toug. AvtiBeta Ta veapd aydpia Gopouv v {wi Toug NAvw o€ NPoownika ‘BéAw’
Kai avadninaeig, nou dsv oupnepihapBavouv auduyo, naidid kai kovatunn {wn. L1a BETKA oToIXEia
TWV 10TOPIOV PnopoUpE va anodwaoulE To YEYOVOC OTI Ta UNOKEIJEVa TN £peuvag e kanolo Tpono
Ba a&lonoinoouv TI¢ onoudéc Toug Kal Ba epyactolv. Ta ynelaka epyaleia nou a&lonoincav £dwoav
duvar6mTa neipapanopou kai pdvnkav EAKUOTIKA yia 1a véa aropa.

MABHTEX MAEIONOTIKHZ KOYATOYPAL KAl MAGHTEL

ME METANAZTEYTIKO YMNOBAGBPO:

H EPTAZOMENH MNHMH QX NPOBAENTIKOZ MAPATONTAL
THZ FAQXXIKHI EMIAOZHZ

erachanioti@uowm.gr
elenilaskaraki@yahoo.com
egriva@uowm.gr
alevriadou@uowm.gr

H epya¢épevn pviApn oupBarAel evepyd otnv andkinon g yAwooag, kabag a) éva Jeyaho pépog g
YAWOOIKAC KaTdKTNang anoteAei n ekpdbnon yAwaoikwv akoAouBicv B) n epyalouevn pvapn ENITPENEI
evepynnikd m BpaxunpdBeopn diatnpnon TS akoAoubiag mMAnpogopiwy Kai y) n paxunpdBeaun ena-
vaAnyn Twv YAwooIKwv akoAouBIv npodyel My edpaiwon Toug otn pakpoxpovn pvipn. Ta EpEUVNTIKA
dedopéva karadelkvUouv 61 Ta eAAeippara oty pyalopevn pvipn anoteAodv emiBapuviiké napdyovia
ot yYAwaoolkn eEENIEN Twv paBnT@v TN MAEIOVOTIKAC KOUATOUPAC Kal TV JaBNTV JE PETAVAOTEUTIKO
unopadpo kai oxeridovial e dUokoAiee otnv npdoktnon Ac€idoyiou Kal Tnv avayvwoTikh EuxEpela.
YKonog ¢ napouoag £peuvag €ival n oUYKPMKA diEpeUvnon g EpyadOpevng PvAapng paentav e
MAEIOVOTIKAG KOUATOUPAG Kal pabnt@v e PETavaoTeuTikG undpabpo nou (pormouv 1o Anpotikd Xxoleio,
KaI N GUOXETION TNG HIE TO KOIVWVIKO NPo@il Twv yovEwv Kal Tov BaBud ng yAwaalkAg Toug enidoong.
Ymv €peuva ouppereixav 20 padnrég Tne nAgiovorikng KouAtoupag kai 20 JaBnTég e PETAVAOTEUTIKO
unopadpo ANBavikic karaywyng, and 8 tunpata g A”, E” kai XT 16N, TPIQV SNOTIKWY OXOAEi-
wv g AvaroAikiic Beaoaovikng. INa v culoyn Twv dEDOPEVWY XpNOIPONOINBNKE EpwINUATOAGYIO
Karaypa@ng Tou NpoiA Twv pabnt@v Kai n autoparonoinpévn 00KIPacia eKTipnong g £pyalopevng
pvnpng (Alloway, 2007). Z0ugwva Je Ta anoteAéopara TG épeuvag, dEv NPOEKUYE OTaTionKA onpavil-
Kn 01apopG o eMOOGOEIC Twv dUo opddwv o€ oxéon Pe v epyalopevn pvapn. To HOpOWTIKO eNinedo
KaI 70 ENAYYEALO TwV YOVEWV DEV OUOXETICOVTAI OTATIOTIKOC GNUAVTIKA e TNV €NiO0ON TV JaBNT®VY TNV
epyaépevn pvapn. Qotdoo, n enidoon oty Aeknkn epyadopevn uvApn ePQAvIoe otationka onpaviikn
ouoxénon pe Tnv yAwoalkn enidoon, v n avdAuon nahivépdpnaong karédeige om npoPAENEl TV yAwa-
oIk enidoon, 1000 oToUC PaBNTEG NG MAEIOVOTIKAC KOUATOUPAg, 600 Kal € QUTOUG JE PETAVAOTEUTIKO
undpabpo. Ta eupripara G napodoag épeuvacg Ba pnopouoav va a&lonoinBouv o€ £va noAunoAmop-
KO nePIBAANOV PIKT@VY IKavoTATwV yia Tnv mpoAnyn Twv duakoMidv pdBnaong otn yAwaaa, To onoio Ba
€VIOXUEI TNV epyaddpevn pvipn Kai kar' enékraon Ba BeATicvel Tnv yAwaooikn enidoon Twv padniov.

6¢ ka1 Zoyxpovn K ia: Tauté
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ANABAOGMIZONTAZ TON POAO TOY MABGHTH-ANAINQXTH
KATA THN EMEZEPIAZIA TOY APXAIOEAAHNIKOY KEIMENOY

markangel@ppp.uoa.gr
irodosthenous@hotmail.com

To paBnpa e Apxaiag EMnvIKAG Mwooag ogeilel va divel Eupacn oTov avBpwNoKEVIPIKO Kal Tov
KOIVWVIOKEVTPIKO Tou npoaavarohiopd. 0 pabnmg, npoaoeyyicoviag apxaloeAANVIKA Keipeva, Epxetal
o€ eNa@n pe Tov NoAmapo, TNV Kovwvia, Ty IgTopia, v avBpanivn dpdon kai aviidpacn g apxai-
orntag, npooAapBdvoviag Kar peAetwviag, napdAAnAa, iaxpovikd pnvopara. Ma 1ov Adyo autd, n
didaokahia Tne Apxaiag EAnvikinc Mwaooag dev Ba npénel anAa va npoceyyietal we éva aivoho
YPAUUATIKWOV Kal CUVTAKTIK®V @aIVOpEVwY, aAa ¢ £va Buvapiko cuompa nou dnuioupyndnke ano
{10 KOIVOVIO Kal 0 GNPEPIVAC pabntAc/alyXxpovog avayvamaotng KaAsital va 1o EETATEI, va 10 PEAETATEI
Kai va 1o diepeuvnacl, cugBaAloviag otnv KaANIEpYEID TNG KPITIKAG TOU NPAGANYNG Kal KaT’ ENéKTacn
otnv KaAUTepn epunveia Tou kdopou. H €ppacn otn 010ackahia Tne A.E.I". oTo €ningdo TG OUVIAKTIKAG
Kal Ypappanikng avaiuonc, eomnadoviag o€ nporaciakd Kupiwe eninedo, ouxvd odnyei oto va €ETd-
ovial autévopa ypapuanka kal CUVTAKTIKG GaivopEva, NapayKwViZoviac 10 KEIPEVIKO Kal VONUATIKO
nAaialo. 0 napadoaoiakog autdg Tponog dIdackahiag UNopei va yeraoxnyanorei, divoviag €ugacn otnv
KPIMKA avayvwon Tov KEIPEVWY PEaa and ouveEEraon napaMnAwv KEIPEVwY, nou Ba ondlouv oTg
IOEEC KAl TIC BETEIC TOU GUYYPAPEQ Kal OXI UGVO GE DOLO-AEITOUPYIKA XApAKTNPIOTIKA TOU KEIPEVOU. LT0
nAaialo autd, n napovaa epyacia €oTiAZel 0Tn cnpacia Tng avaBdbuiong Tou péAou Tou pabnTi o€ Kpi-
TIKG avayvaoTn Kard Tnv ene€epyaoia Twv apXaloeAANVIKWOV KEIPEVWY, NapouciGloviac £va EVOEIKTIKO
010aKTIKO napddeiypa yia  didackadia Tou adidakTou keipévou g I Aukeiou.

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

OPHZKEYTIKOX TPAMMATIZMOL KAI LYT'XPONO ZXOAEIO

elianahad9@gmail.com
k.stefanis@yahoo.gr

Me ouykpouoeig va Aappdvouv xwpa g€ 0AOKANPO Tov KOO0, Eival Nio onyavikd and not va ava-
NTUXBei 0 BPNOKEUTIKOG YPapUanopog w¢ avandanacto Pépog e eBvIKNG naideiag. O BpnoKeUTIKOG
ypappanopdg npowBei 6x1 JOvo TNV Katavonon Twv BpNOKEUTIKOV KEILEVWV, NPAKTIKWVY Kal NENOI-
Brocwv, aA\G Kal Tnv Karavonon Tou Tp6Nou LIE Tov onoio diapop@wvovial ol Bpnokeieg eEarriag Twv
OUVEXWC PETABAAOPEVWY NONITIKOV, KOIVWVIKWV Kal NOAIMopIkOv nAaioiwv. Me Tnv anékinon twv
anapaitntwv de€loTATWY Kal epyaleiwy unopoUpe va Karavonooupe Nwe Asmoupyei n Bpnokeia otic
KaBnuepIvéG avBpmmIveg unoBETEIC, UNopoUlE va oUVEIBNTONOINCOUE NEPIOAOTEPO TNV MOIKIAOHOp-
@ia pera&l ka EviOg Twv BPNOKEIDV, va EPPNVEUCOULE Kal Va QVTIPETWNICOULE Ta OTEPEBTUNA KAl Va
dieupUvoupe v Katavonon pag yia g nAodoleg napaddoeig o€ 0AGKANPO TOV KOGHO.

YUppwva pe 1a véa avaAutika npoypauuara Tou unoupyeiou naideiag kar noAmopol e Kinpou,
10 pdBnpa Twv BPNOKEUTIKWV EMIBIOKEI Va dWOEI 0TOUC HaBNTEC Kal 0TI PaBATPIEC TN BPNOKEUTIKA
YV(ON Kai Ti¢ BEI0TTEC Nou €ival anapaitnteg yia va NpooEyyioouv TIC EKPAVOEIS kal T0 poAo Tou Bpn-
OKEUTIKOU (aivopévou o1o ouyxpovo kdopo. O Bpnokeutikdg ypappanopdg nou emixelpeital pe a€ova
™ pehémn g 0pBABoENG nioTng Kal Tng BPNOKEUTIKAC NApadoang Tou TOMOU Hag UE NPOEKTAON TIC JE-
yaAec Bpnokeieg, anotelei Tnv agetnpia nou Ba Toug Bondricel va aviiAapyBavoval TRV napouaia Toug
€00 010V KOO0 WE JOVadIKwV dnpioupynpdrwy e avektipnm a&io nou n napousia Touc aTov KOGHo
vonyarodoreital p€oa and Ty ayanniikn cupnopeuon pe 1oug dAAoug, o€ Koivawvia aAnAoogBacpou
Kai ouvepyaaiag. EmnAéov, 10 paBnpa oroxevel otnv avanmuén navaBpmnivawv a&iov wg avridotnv
oTov pavanopo Kai n picaAodogia Eekivaviag and Tnv Koivi nenoibnon o1 n Bpnokeia €ivar pépog
TOV NAVIWV Kal 0 BpNOKEUTIKOG Ypapuatiopdg o€ BonBd va karaAdpeig kaAdTepa Tov kAapo yUpw oou.

H napouoa €ioriynon eNIOIVKEI va napouciaoel 10 undpabpo evac opBd dopunpévou BpnoKeUTIKOU
paBnparog nou oToxeUEl ot BIaUGPOWON «BPNOKEUTIKA EYYPAPUATWV> NOATWY, OI 0Moiol Ba avTye-
Twni¢ouv e uneuBuvomnta, oeBacpd kal ayann tov cuvavBpwno analAaypévol and KA ooAoylakn
gppovn, pavanopd 1 uioahodogia, kavoviag €101 nPAEN Tov BpNOKEUTIKO NOATIGHO.
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H AHMIOYPTIKH FPA®H Q 6EPANEYTIKH NPA®H

tkotopou@gmail.com
achatzipanagiotidou@gmail.com
avakali@uowm.gr

H Anpioupyikn Fpagn éxel kaBiepwBei nAéov we €va eEaIPETIKG EvAIapEPOV Kal TaxdTata avaniuoao-
HEVO €YKUPO €MOTNPOVIKG Nedio nou €Egpeuvd v avBpwnivn yvdon péoca and tn cuoTnPankn Ka
anoteAeapaTikn KaANIEPYEIQ TNC EMIKOIVwvVIag, a&ionolwviag T AoyoTexvia, Tn BEATPIKA Kal TNV Kivn-
paroypa@ikn/Aeonmikni ypagn, aA\G kai Tn dnpIoupyIKA napaywyn ypantol Kal npopopikol Adyou.

Ta teheutaia xpovia noAAG and Ta onPaVTIKOTEPA NavenioTnpiokd 10pUpaTa BENKWY otov KAopo
(Harvard, MIT - Massachusetts Institute of Technology Yale, Columbia k.d.), akoAouBwvrac 10 na-
pdderyua avaoywv 10pupdTwy avBpwmIoTIKWY EMIOTNHWY, £X0UV EVOWUAT®oEl atov 00ny6 noudwmv
TouC paBnuara Anpioupyikng M'pagic, kaBwg éxel nAéov anodeixiei n eydin BorBeia nou npoo@é-
POUV GTOUC POITNTES TOUG OTN BEATIWON TG YAWOOIKNAG Kal GUANOYIOTIKAG TOUG IKavaTnTag, e npoow-
NIKAG TOUG QUTOEKPPACNG KaI GTN AUTPWTIKA KATaYPar Twv NPOCAIKWOV TOUC ouvalatnyudrwy oKEye-
WV Kal Blwpévwv epnelpiwv. EGv ouvduaotei n Bepancutiki Asimoupyia e otnv anékinon de€lotATwv
autoékppacng péoa and v epyactnpiakn AoyikA Twv paBnudrwv Ing pe Tov BIENIOTNHOVIKG Xapa-
KTpa nou TeiVel va anoKTAoE! Ta TEAEUTaia Xpovia, avadeikvuETal EPPAvIIKG 0 KOIVWVIKOC TG paAog,
autog dnAadn nou nNPowBEi Kal GUVOEE! TIC NOIKIAEG EKDOXEC TOU dNUIOUPYIKOU AGYOU LE TIC AVAYKES
Kai Tov 1pOno Aemoupyiag eupUTtepwvY NOAMIGUIKWV KOIVOTATWV.

H napodoa npdracn okond €xel va a€lononael Tn Aoyikn ¢ Anpioupyikng Fpa@nc ouvduaoTika e
N XPAON AOYOTEXVIKWV KEIPEVWV Kal Un yia T diEpelvnon TG EKPPACNG TwV ouvaiobnpdTwy Twv av-
Bpwnwv o€ atopIKO kal GUANOYIKO eninedo péoa and Tov ypantd AGyo Kai Tn gupBoAn ¢ oTnv avaka-
Auyn kai anodoxn ¢ atopIKAG TauTéTNTaC Kal avantuéng. ©a NapousIacToUV OXETIKES EMIOTNHOVIKEG
Kal BewpNTIKEG TOMOBETAGEIC NOU GUYKPOTOUV TO OUYKEKPIPEVO NAQICIO, Kal Ba NPOXwPROOUE 0N
dnpioupyia dpaotnpIoTATWY Nou ouvouGdouv T OI0CKAAIG OTPATNYIKWY NAPAYWYAC AOYOTEXVIKOV
KEIPEVWY, TIC dpaoTnpIOTNTEG Napaywync ouvexouc AOYou Kai TIC QOKNOEIC yPapng LE TNV EKPPACTIKNA
ypaen, nou BonBagl otnv aneAeuBépwan ouvaioBnpaTwY, NENOIBRCEWY, NPOCWNIKOV ANOYEwWVY Kal
oTnNV ENIKOIVWVIA [IE TOV EOWTEPIKO YUXIKO KOGPO Tou ardpou, napdAAnAa pe mv oxéon kai enagn
aropwv ano dia@opeTikolc NoAMopoUg Kal KOUAOUPEC.

«EKAAITE KI EAETE “MAMA, AE BrAINQ E=Q.

AEN KATANABAINQ TI MOY AENE”»: ETAZEIX KAI NPAKTIKEX
F'YNAIKQON AABANIKHZ KATAMQrHz AMENANTI

LTH AIFAQZZIA TON MAIAION TOYX -

H ENIAPAZH TOY MOAITIZMIKOY KEQANAIOY

pmkara@gmail.com

H yovikn epunAokn Bewpeital onpepa we pia and Tig nio KaBopIoTIKEG Napap€Tpoug g aXoAKAC enido-
0NG Ka1 NG €V YEVEI akadnpaikng nopeiag Twv naidiov. Qotooo, eaiveral 6T 1600 01 OPPEC MOU Naip-
Vel, 600 Kal Ta anoteAéapara nou napdyel, €Eaptwvial and TNV KOIVWVIKA Karaywyn Kai 10 JoppwTIKG
eninedo Twv yoviwv. H napouoa peAém okono éxel va EEETAOEI TIC NPAKTIKEG EUNAOKNG O OIKOYEVEIEC
peravaotwv AABaviKig karaywyng, 6nou avakuniouv {nmpara diyAdwooiac. X1a nAaioia g €peuvag
autiAc xpnoigonoinBnke n péBodog Tng o€ PaBog ouvéevteuEng pe AABavideg pntépeg nou {ouv o010
HpdkAeio Tng Kpnmg, NpokeIpévou va kataypa@ouv o1 oTACEIG Kal o1 QVTIAAYEIC TOUG OXETIKA |E TO
oxoleio, Tn pépEWoN Kai T dIyAwoaoia Twv Naidiwv Toug. X1n cuvéxela, aglonolnviag mv Bewpia Tou
Bourdieu yia 10 noAmopik6 kepahaio Kai Ti¢ épeuvec Tne Lareau yia m yovikn €UnAoKNA, GUOXETIOTN-
Kav 01 0TACEIC KAl 01 NPAKTIKEC anévavl otn B1yAwaooia Twv naidiwv e T0 JopeWTIKG €NiNEBO Kal TNV
KOIVWVIKI Kataywyn Twv UNTEPWV/ GUHUETEXOUGWY otnv €peuva. Idiaitepn éugaan BABNKe oTn yvaaon
M pn TN NPéTUNNG yAaooag we €va ano Ta Bacikd oToixeia Tou NoAmopIkoU Kepahaiou. Ta dedopéva
avaAuBnkav pe ™ PEBodO TS avdAuong KEIPEVOU Kal ano Ta EUpAaTa NPoKUNTEl 0Tl 01 JOPPWHEVES
unTépeg, kdtoxol TG npoTunng aABavikng yAwooac, odnyodv 1a naidid Toug, pe PEBodO kal cuoTNpa
o€ kardotaon npooBemnknc diylwaooiac. O1 pntépec Pe XapnAd LopewiikG eninedo and mv dAAn, nou
0¢ qaiveral va éxouv €Eoikeiwon e kagia npdrunn yAoaooa, Bev aviéxouv TIC MECEIC TNG Kupiap-
xn¢ yAwaooag, d¢ diaBétouv anoteAeopankoug TpONOUC yIa va QVTIPETWNIOOUV TIC oUVaIoBN|ATIKES
duokoAieg nou ouvenayeral n diyAwaaia kal napagévouv NadnmkéG napatnpATPIEG TNG AQAIPETIKAG
dIyAwoaiag Twv naidiwv Tou.

6¢ ka1 Zoyxpovn K ia: Tauté
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H KAAAIEPTEIA THE ®INANATNQZIAL LTO ZXOAEIO
QX MEZO ANANTY=HZ AEIZIOTHTQON FPAMMATIZMOY

shadjineophytou@cytanet.com.cy

0 6pog piAavayvwaia agopd yevika ot BeTikd npoodiopICOUEVN 0xEon Tou avayvawarn pe 1o BipAio,
Ka1 010 nAaiclo Tou oxoAIKoU NpoypAuUaTog NEPINAPPAVE! EKEIVEG TIG EKNAIDEUTIKEG BPAOTNPIOTNTEC
nou 0dnyouv otnv avaniugn yVwaoTIKOV Kal KOIVWVIKQV deEIomTwy KaBmg Kal aigbnmikwv Kpmnpi-
wv. H avantuén twv de€lomrwv autwv cuvdEeTal AUeoa e TV £vvola Tou ypappanopod, Jia ouveemn
évvola nou agopd otnv anoteAeopanki Asimoupyia evac arépou o€ noikila nepiBaAAovia kai o€ Olo-
QOPETIKES ENIKOIVWVIOKES KATaoTdoEIC, PE T XpAon ypantol Kal npo@opikoU Adyou i un YAWGOIKOV
Kelpévwy. H dlacuvdeon avapeoa omn @iAavayvwaia oto nAaiolo Tou oxoAgiou Kar oty avdnruén de-
10TV ypappanapou, EYKEITal O€ EKEIVEC TIC NPAKTIKES nou dev nepIopiCovTal aTnv anAi avayvwaon
€vOC BIBAiou aAAd@ otnv andktnon de€lomtwv anod Toug PadnTé nou Ba TOUG KATAOTAOOUV EMAPKEIC,
€UNEIPOUC Kal IKavoUg avayvwaoTtee, ol onoiol Ba avanti&ouv KPMKA OKEYN anévavi ota ¢nTpara
nou B£tel €va BIBAio Kal otov TpAno e Tov onoio autd avadeikvuovral. Kupiapxn Béon ag auth v
MPOCEYYION KATEXEI O KPITIKOG XAPAKTAPAC TG avaAyvwaonc Kal 0 EVEPYNTIKOG POAOC TOU avayvworn
kard T 6iadikaaia g «avayvwong» evac BiBAiou, o onoiog otnpietal oy NPonyoUEVN yv(on Tou
KOOIOU Mou PEPVEI pJadi Tou.

H eiofiynon otoxeuel oto va avadeiel in oUleuén avdpeoa oy kaAAiEpyEla TNG GIAavaYvmaoiac Kal
otnv avantuén de€lomrwv ypappanopou, oto mAaiolo g Aéoxng Avayvwong nou nepidappdverar oto
Avalutikd Mpoypappa Xnoudwv g Aoyorexviag. H elonynon Ba avadei€el apxika 1oug YEVIKOUG OKo-
Mou¢ Kai ENIPEPOUC GTOXOUG TNE PIAavayvwaoiac kaBme kai Ta opéAN Nou NPOKUNTOUV anod autn, e -
@aon oty KaANiEpyEia de€lomTwy ypappanapou, onwg eivai, yia napadelyua, n IkavomTa 10U atojou
V4 KATaVOEi, va punveUEl Kal va QVTILETWNICE KPMIKG €va ypanto KEiUEVO. LTn gUvEXEID, n €loAynon
Ba enikevipwOEi o€ KAAEC NPAKTIKEG 0€ oxéan e T Aemoupyia TG Aéoxng Avayvwong, ()OTE QUTEG Va
MPOGAYoUV TOV KPITIKG Xapakmpa g avdyvwonc kaBwe eniong Tnv a&lonoinon Tng PETAOXNKATIOTIKAG

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

AMNO THN EMKOINQONIAKH NPOZEITIZH LTHN AZIONOIHZH
TON FAQZZIKON TAYTOTHTQON XTO FAQLZIKO MABHMA

giorgosvg@gmail.com

Ta 1eheutaia xpdvia éxel avadeixBei wg npoo@opdrepn péBodog didackahiag Tou YAwaoikoU padn-
HaTog N ENIKOIVWVIAKNA NPOCEYYIoN oUPGWVa E TNV onoia 0 NPo@opIKOS AGyog nponyeital Evavt Tou
ypanTou, n ENIKOIVWVia nponyeital Twv YAWOOIKOV Kavovwy, eve Biveral EU@aacn otic NEPIOTACEIS OTIG
0Moieg xpnaolponoloUpE Tn YAWOOa (0€ nolov anguBuvouacte, yia noio Adyo WIAGPE, Tl BEAouE va eni-
TUX0UpE, nolo €ival To nepIBAMoV yUpw pag), agou yiveral 3eKT0 61 autéEC ennpedlouy TIC YAWOGIKES
pac emAoyEg (n.x. noleg AeEEIC Ba xpnaolonoINooUpE yia va YiVOUE NEPICOOTEPO EUYEVIKOI N dpETOl,
K1A.). (Johnson & Johnson, 1988).

Ano v aAAn n dianioTwon 61 01 akpoatég nPoPaivouv o€ aEIOAOYIKEC KOIVWVIKES/ WUXONOYIKEC Kpi-
OEIG OE 0XEON PIE TOUG OMIANTEG TEKUNPIWveTal and noAudpiBueg peréteg. ‘Oha autd Ta atoixeia kabo-
piouv v TautétnTa Tou oIANTA, N onoia PAvnKe 61 ival ev NoAA0IC KOIVWVIKA (Kai 6xI avaAloiwm)
KATAOKEUN Kai 611 aTnv Npaypamkotnta n (yAwooikn) tautétnia oikodopeital ke gopd oto nAaicio
T0U noia €ivar Ta diakuBelpara o€ pia ouvopihia (Apxdkng & Tadkwva, 2011, Joseph, 2004). Linv
napouoa avadeIKvUETal N GNPAcia Tng anokwOIKOMNoinonc Tou TPOMoU LIE TOV 0noio emTuyxdveral KAt
@opG n d6unon TautomTwy, PEoa ano 10 YAWooIkd pdbnpa, o€ dIaQOPETIKES GUVBNKEC ENIKOIVOVIOR,
AapBdvovtac unéwn napapérpoug Onwg n xpron g AIGAEKTOU Kal NoIoUG ENIKOIVWVIAKOUS pOAOUG
eEunnpetei (A.x. otnv noAmkA, otn diagnpion, otnv ekdNAwon cuvaioBnudarwv), n €BvIKA kataywyn
TV JaBntav Kai o1 H1aQOPETIKEC NPayUaToAoyIKEG XPNOEIC TNG YAWOOAG, T0 GUAO Kal 01 NPOKATa-
OKEUAOWEVOI KOIVWVIKOI POAOI MOU UNNPETOUV 01 PQUAEG TAUTOTNTEG, WE peBoBOAOYIKO epyaleio T
Kpmkn AvdAuon Adyou. Méoa and auti v npocéyyion yivovial noAU kaBapotepeg o1 OXEOEIC EOu-
oiag €101 6nwg oikodopoUvial péoa ano Ta Keipeva (A.x. pia ouvévieuén yia epyaoia) (Kress, 1993)
avadEIKVUOVTaC KOl OUYKEKPILEVEC OTOXIEC TNC ENIKOIVWVIOKNAG NPOGEyyIong yUpw and  d6unon
TautotiTwy, 6nwe A.X. 0 NAnpng diaxwpiouog atn 010aoKaAia Aoyotexviag Kal YAWooag Kal n anouaia
MPOPOPIKWV apnynoswv, ONUOCIOYPaPIKwV £10NoEwV, NAEKTPOVIKAG aMnAoypagiag K.An. (MFewpya-
konoUAou & loutoog 1999). Ta cupnepdopara G avdAuong unopouv va agionoinBoUv NpakIika o1o
YAWOOIKO padnua.

Literacy and Contemporary Society: Identities, Texts, Institutions

21



22

MABGHMATIKOZ TrPAMMATIZMOX ME A®OPMH
TO OEATPIKO NAIXNIAI TO NHIMIAMQreio

shiakalli.m@cyearn.pi.ac.cy

Avaueoa ota paBnyarnkd kai 10 Bearpikd naixvidl 610 viMaywyeio undpxer Oxi povo Kovag Xmpog
aAAa kar aAAnAogmIKAAUYN oTOXWV PE KUPIOUG auToug TNG EMIKOIVOVIAG, TNG OUVEPYAGIAC Kal OUVER-
YEI0¢, TNC avantuéng avatepwv AEITOUPYIMV OKEWYNG Kal TNG EVEPYOU GUUKETOXNAG Katd Tn diadikaaia
pddnong. Xy napouoa epyacia enixepeital va diepeuvnBei n undBean 611 1o BeaTPIKO NAIXVIDI UNOPEi
va anoteAéoel onpaviiko peBodoAoyIKO epyaAeio yia v avakGAuyn paBnuanik@v IDEDV Kal apxwv
Kal Tn 06UNoN PaBnparikng akEWNC 0T VNMIAYwYE(o.

H napouloa epyacia €ionyeitar mv avdntuén kai epapyoyn EKNAIBEUTIKOU MPOYPAPHATOS TO 0Moio
€0macel oty avakdAuyn GUYKEKPIPEVOV HaBNUATIKOV 0PXWV Kal TNV avantuén OUYKEKPILEVWV YVw-
OTIKQOV Kal KOIVWVIKQOV de€lomitwy ol onoieg dieukoAUvouv v avantuén e paBnpankic okéyng
naidiwv nPooxoMKAC NAIKIGC Y€oa and T XpRon TwV TEXVIKOV Tou Beatpikoy naixvidiod.

Ymv €peuva oupperéxouv 19 naidid npooxoAikic nAikiac (4-5,5 €1wv) Ta onoia gomouv ae dnudalo
vnniaywyeio ¢ Kanpou. H epyacia anotehei €peuva dpdong vnmiaywyou/epeuviaTpiag n onoia o€
OUVEPYAGIa e TN vRmIaywyo Tng TaEng oxediaoe kar epdppooe 20 opyavwpéves dpaotnpIdmnTeS yia
v oAopéAEIa Twv NaIdIV e oTdxo TNV avakaGAuyn Twv Baoikwv apxwv Tng Mérpnong péoa ano 1o
Beatpiko naixvidl. Ta 0edopéva oUAEXBNKavV Péaa anod 1o aToXacTikG NUEPOAGYIO TG vniaywyou/
EPEUVATPIAC, OUVEVIEUEN PE T vnmiaywyo Tne TAENG kal ouvévieu€n pe 6Aa Ta naidid Tne TaEnc Kard
v apxn Kai pe v oAokApwaon Tou npoypdupatog. H €peuva gival nolotikn kai n avaiuon 1wv 6€do-
HEVWV aKOAOUBEI TIC apxEC Kal TN PIAOCOQIa AUTAG.

Ta anoteAéopara deixvouv 61 Katd T dIGPKEIA TOU NMPOYPAUHATOC UNAPXE OUCIAOTIKA KOl EVEPYOC
OUPPETOXA GAWV Twv NaIdIOV Kal 011 o1 ENEIieg oxenka e ™ Métpnon nou cuAéxBnkav and Ta
naidid xpnoigonolodviav o€ GANa yVWOTIKA avTikeipeva Perd Tnv oAokAnpwon Tou npoypdauparoc, di-
Xw¢ napanopunn A avagopa g vnmaywyou o€ autéC. To yeyovag autd enmpenel v eEaywyn Tou
gupnepaoparog On ol EPNEIpieg dopndnkav ae JaBnuatikn yvaon Kal Tng undBeang 61 autd ouvePn
o€ 101aitepa oUviopo didotnya Adyw Tou KataAutikou poAou nou énai€e n MAGIGIwWON TwV EYNEIPIOV HIE
Beatpiko naixviol.

METANAZTEYZH KAl KPITIKOZ TPAMMATIZMOZ:
H NEPINTOXZH TOY PEYZTOY PATZIZMOY

villytsa@otenet.gr
karahaliou@upatras.gr
archakis@upatras.gr

XKonog ¢ napouaoag epyaaiag €ival n KAANIEPYEIQ TNG KPMIKAG YAWOOIKAC ENiyvwong Twv padnrov/
TPIGV OE OXEON LE Ia véa pop@n paraiopou, Tov peuatd paroiapo (liquid racism, Weaver 2016). O
PEUOTOC PaToIoPAC Eppavideral o€ PIVIIOKG KEIEVa NoU ENIXEIPOUV Va avTIKPOUGOUV PaTOIOTIKES ava-
napaotdoeig Kar anowelg, aAd karaArnyouv va Tic avanapdyouv. Eidikétepa, emidingn pag ivar va
€EOIKEIMTOUE TO HaBNTIKG KOIVO L€ TOV EVIONIOKO Kal TNV KPITIKNA avadeIgn Twv undppnionv gnvupdrwv
nou avanapdyouv paToIoTIKES NPAKTIKEG Kal 10E0AOYIEC aTov avmipatoloTikd AGyo, 0 onoiog apopa T
LETAVACTEUTIKA Kal TNV NPOGQUYIKNA Kpian.

Ta dedopéva pag anoteAolvial and 5 dlagnuICTIKG ONoT TNS avTiparoioTiKAG kapndviag #StopMind
Borders (2017) tou AieBvoucg Opyaviopold Meravdoteuong. L10x0¢ G Kaunaviag Atav n evioxuon
NG KOIVWVIKAG GUVOXAG Kal N evOUvAPmaon NG £uaicBnTonoinong TG KOIVWVIag Twv NOATWY yIa TIG
€UaIoBNTEC KaI EUAAWTES KOIVWVIKEC OUABES TwV NPOCOUYWV Kl TwV JETAVAOTRV.

l'a v avaAuon Twv dIaQNUICTIKGOV Unvupdrwv, aglonolouue duo peBodoloyikd epyaleia: a) Tic yAwo-
OIKEC aTpaTnyIKES and Ty npoaéyyion Twv Reisigl & Wodak (2001) yia tnv avdAuon Twv avanapaotioe-
wv Tou «Epeic» & Tou <ANOU» Kai B) TNV KOIVWVIKA GNPEIWTIKN Npoagyyion Twv Kress & van Leeuwen
(1996/2006) yia Tnv ONMKNA ANEIKOVION TwV PETAVACTOV/TPIOV. 10 TNV KATapTion S KPMKAG dIBAKTIKAG
npOTaong, XpnaoigonoloUe To JoviéAo Twv noAuypapuanopwv (Cope & Kalantzis 2000).

Baoel ing avdAuong, karaAfyoue oto cupnépacpa Ot ol agopolwpévol petavdoree a&loAoyouvial Be-
TIkd, avaAappavouv npwraywviotikodc poAoUS, KaBWE o1 EPNEIPIEC TOUG BEWPOUVTal CNUAVTIKES Kal
G€1ec Adyou. AvtiBeta, o1 pn apopoInuEvol VEOPEPUEVOI pETavaoteg aglohoyouvial apvntikda, avaiap-
Bdvouv deutepelovieg poAoug, ival oxeddv adpatol kai avanapioravial wg nadnmka kai nepiBwpio-
noinyéva @ropa, Ta onoia dsv unepaacnicovial TOUG £auToUg Toug. Q¢ €K TOUTOU, PECW TG Kaundviag,
npowBolvial undppnTa PHOVONOAMOUIKEG Kal UIOVOYAWGOIKES aieg.
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TéNog, npoteivoupe OpaaTNPIOTNTEG YIa T TEGOEPA 0TA0IA TV NOAUYPAPKATION@Y (TonoBeTpévn npa-
KTIKN, avoIxTh didackaia, KpImkN NAaiciwon, peracxnuanopévn npaxmkn) nou 6a Bonbroouv Toug/
TIC HaBnTEG/TPIEC Va avanTugouv pia KPITIKA pamd, akopa Kai anévavil o€ KEIJEVa nou Xapakmnpilo-
VIal C aVTIPATOIOTIKA.

Ipappamopdg kar Zyxpovn Kovwvia: Tautérnreg, Keipeva, Oeapoi

H NArKOZMIOMNOIHZH THX EAAHNIKHE TAQLZAL

LE MAIAIA METANAZTON KAI H AIAAKTIKH THZ

MEZA AMO THN IZTOPIKH EMMEIPIA TOY REMEDIATION:
H ONTIKH TOY BIBAIOY MAPTAPITA

mariosdemosthenouss@hotmail.com

10 nAaiolo Tng napouaong epyaaiag &etacetal n duvardinia g didackahiag g eAnvIKAG yAnooag
o€ naidia peravaotav, péoa ano v diadikacia Tou Remediation kai Tou Transmedia. (¢ npog Tov
npwro 6po, dnAadn 10 Remediation, Ba rftav duvardv va AexBei yevikotepa, 6n n didackahia piag
yAWOoag nou dev gival UNTpIKnA, OV ival avaykaio va npoBaiieral péaa anod kdnoia Siadikacia nadn-
TIKAG anodoxnc diapopwv oToIXEiwv Kal nAnpo@opiwv, aAd péca and pia diadikacia autevepyeiag,
LE TNV 0noia ouyxpdvnc, o padnmg éxel Tnv duvardtnta va ene€epyaderal o iB10¢ NPOCWIKA Kai va
avadiagop@avel, avaloya Kai Pe Ta Nnpoownika Tou Biduara 1 1a otoIxeia g 181aitepng NOAMOoTIKAG
Tou TauToTNIag TIg npocAapBavopeve NANPOPOPIES Kal YVMOEIG.

Ye auto 1o nAaiolo napdAAnAa, n évvola nepi transmedia €ival cuvupaopévn e TNV XpAON TwV VEWV
péowv nou npoBdAiovial AAwote 1600 NOAU o1a NAgiola TN GUYXPOVNG NAYKOOUIONOINPEVNG Npay-
PaTIKOTNTAC, Kal Ta onoia pnopoUv va npoc@EPouV éva oUvoAo VEWV Kal MOAU anpaviik@v duvarorr-
T0V, WC NPOC T0 {ATNPa TOU Ypappanopou Kai g 8idackaliag Tng yAwooag. L€ autd 1o onpEio - otol-
X€io GAAwaTe nou avanTiooeral kal oTnv napouca doKIYaknA epyaaia - 8a pnopoUoe KANoIog va KAvel
AGYO yIa TPEIC 10TOPIKES NEPIGOOUC Ypapuanopou, avagopikd pe v diadikacia Tne SidackaAiag g
eMnVIKNAG yAwooac. Méow autav eival EQIKTA Kal n napakoAoUBnon piac GUYKEKPIPEVNC EENIKTIKAC
nopeiag, 16ao atov EAANVIKG XwPo, 600 Kal 0€ NayKOopIo ENINEDO, w¢ NPOg Tov POAO Twv dIapopwV
VEWV YnQIakaV pécwv. H idia n rexvoloyia GM®OTE, pag NpoopEPEN TNV duvaTéTNTa, va anoKTMooupE
nmia autiv Tnv npwiopoulia Kiviicewv. H diadikaaia PEAETNG TwV TPIOV I0TOPIKOV NEPIOdWY, paNiaTa
otnv epyacia aut e&etdleral kal péoa and mv nepintwon Tou BiBAiou Mapyapita nou €00 kal Kaipd
npoopiceral yia Tnv ekuddnon tng eENAnVIKNAG yAwooac o€ EevoyAdwaooug padnréc.

Népav 6Awv autv Twv otoixeiwv, Ba npénel va onpelwBei Tv idia otyun, 6n n diadikacia g na-
ykoopionoinang g eNAnVIKAG yAwooag Kal 1ng didackaAiag tne, yia napadelyya, o€ naidia nou
MPOEPXOVIAI And OIKOYEVEIEC ETaVaoTOV (YEVIKG atdpwv anod &va nolimotikd nepiBaAdovia) eival
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ouvu@aopévn €00 Kal Pe Eva oUVOAO OUYKEKPIPEVWV Bnudtwv. Autd cuviotolv, Ba Aéyape, PacIKES
NapapETpous Tou ypappanapou, kai pdAiota vog aUyxpovou NoAU - ypappanopoy, onou npoBaiieral
éviova n oxéon pe 1a oUyxpova Yn@iaka pEoa. Auta Ta oToIXEia €ival Ev NPOKEINEVM, N NPAKTIKA, N
d1dacKaAia, n YETAOXNUATIOTIKA NPaknKnA, aAAG Kal To KpImKO nAaialo.

ENIZTHMONIKOZ rPAMMATIZMOZ KAI H AIAAZKANIA
TON MEFAAQN ENIZTHMONIKQON 6EQPION:
H NEPINTOXZH THX 6EQPIAL THZ EZEAIZHZ TON OPTANIZMON

a.baytelman@gmail.com

H npowBnon Tou enioTnpovikoU ypappanopou (scientific literacy) anoteAei pia eknaideunkn nporte-
paIGTNTO € APKETA aUYXpova eknaiBEUTIKG ouatnpata (Benjamin et al. 2017; Kahn & Zeidler, 2016;
OECD, 2016a; 2016b) npoadokwvIag aTnv NPOETOINACIa EMATNUOVIKA EYYPAUUATWV MONTWY.

Ta avalutikd npoypappara, 1a d10aKTKA yxelpidia kai n didackaAia/paenon Twv Ouoikwv Emotnpov
(®.E.) anoteholv onpavnikoUg napdyovieg yia Tnv npowBnaon Tou EnioTnovikoU ypayuaniopod ato
oxoleio. H karavonon 1wv peyGAwy ENIOTNPOVIKWY BEWPIMV Kal N 6UVIEON Toug PE TV KaBnpepivi
Zwn anotehoUv pia onpaviikn ouviotwaoa Twv O.E. nou, duvntika, ouvelopépel otnv avantuén emiotn-
povikd eyypapparwv noAirv. H anoteAeopankn didackalia/pabnon Twv BaciKwy NUPNVIKOV YVHOE-
)V MOU EMITPEMOUV TNV KATAVONGN TV ENICTNHOVIKOV BEWPIQV Kal TNV €EAYNGN TwV OXETIKOV Napa-
NPAGILWV PAIVOUEVWY, BEWPEITAI EK TWV WV OUK GVEU, YIa TNV avadEIEN TwV OXEGEWV NOU UNAPXouV
avaueaa amnv ENICTNPOVIKA Yv(an Kai Tnv kaBnpepivi {wn, aANG Kal yia Tnv ano@uyn Napavongewy.

Ymv napouoa epyacia, 8a cudntnBei n onpacia Tng anoteAeopankng 01daokaAiag/padnong g Be-
wpiag Ing eEENIENG Twv opyaviopy yia évav emoTnpovika eyypauuaro noAim. 01 Adyor emAoyig g
ouykekpipévng Bewpiag eivar: (a) H Bewpia g eEENIENG anotelei TRV kevipiKA , evonointiki Bewpia
¢ BioAoyiag, () MapoAo nou ora dnpdoia oxoAeia Tng Kunpou, n didackahia/paénon tng Bewpiag
g eEENENG, ouaiaoTikd, 10nxBnke 10 2017-2018, evioUToIC N yv(dON NEPIEXOPEVOU Kal N EBODOAO-
yia nou epappodetal onpepa yia  didackaia e ev Aoyw Bewpiag npokalei noAAanAéC napavon-
OEIG Y10 TOUG pnxaviopoug g e€eAikTkng diadikaaiag, dnpioupyei eapaAuéva cupnepdopara yia my
€EENIEN TV Opyaviopwy, yia 10 avBponivo i0og Kai Tn {wn oTov NAGVATN |ac.

Eidikdtepa, Ba eEnynBouv, avaAutika, Ta npoBAnUaTa kai ol NPOKANCEIC Nou undpxouv aTn AIBAKTIKA
MPOCEYYION Kal 0Ta onpEPIV EYXEIPIdIa nou xpnalyonololvial ata dnpoaia oxoAeia Tne Kunpou 6aov
a@opG ™ Bewpia ng eEEMENS Kai Ba yivel pia ohokAnpwpévn npdtaon pe dIEMIGTNHOVIKA NPOCEYYIoN
Kai diaBepatikn 61G0Tacn yia TNV avTIPETMNION TOUG, € anWTEPO 0TOX0 TNV avaAdEIEN TG EVOMOINTIKAG
duvapikig ng Bewpiag e eEENIENG kal Tng KogpoaviiAnyng nou unoatnpicel.

6¢ ka1 Zoyxpovn K ia: Tauté
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PEYLTEL TAYTOTHTEZ ZE MAAIZIA METAKINHZHZ:
MEAETH NEPINTQZHZAYO NAIAION MPOZ®YION XTHN EAAAAA

fvalai@uth.gr
egana@uth.gr
mariapap@uth.gr

H kivnmkotnta (mobility), xwpIkn kai TexvoloyikA, €ival oucIHAES XapakIPIOTIKG TNG ENOXNAG TG UaTe-
png vewrepikotntag. 01 vBpwnol petakivouvial o€ noAanAoug Kopoug, népa and Tov olkeio ‘yevéBAID’
XWpPO Tng yermovidg, nou nepiIEypae 1o nAaiolo g ataBepnic, aperdBANTNG kal npoadiopiopévng TauTté-
NTAC TOUG Kal UI0BETOUV KavovIKOTNTEC MOU OUVOEOVTaI HE DIOPOPETIKES TONIKOTNTES KaI avpwnouc.
X1In ouyxpovn €noxn, n Tautémta 6ev avakaAunteral, ahhd dnpioupyeitar and 1a dropa (Bauman, 2013)
Kl 0UVIOTA pia Kivoupevn aioBnon ‘Tou avrikelv'. O TaUTGTNTEG XapakmpiCovial and pia XpovoTomniKn
opyavwon (Blommaert & De Fina, 2016), diagoppwvovial and Ti¢ aMnAenidpaoeIC oTg 0noieg OUpE-
TEXOUV Ta dTopa (XPGVOG, TONOG, EVEPYEIEG, CUMHETEXOVTEG K.T.A.) Kal ouvIoTOUv BuvapIKES DIadIKAGIES
Nnou KaTadEIKVUOUV GUOXETIOEIC Kal EmAoYEC o Baon oikeiwv, TomKwv (local) aAAd kai unepronikov
(global) 1epapxiwv noAmopikAg Kai emKovwviakinc npaktikig (Canagarajah & De Costa, 2015). Ka-
Bw¢ o1 avBpwnol PeTakivouvial o€ BIAPOPES NEPIOXEG KAl XWMPOUG KOIVWVIKAG dpactnpidtntag, npoi-
NApXoVIEC YAWOOIKOI MOPOI KAl CNUEINTIKEG NPAKTIKEC ouxvd ap@ioBnTolvial kal oTOIXEIN TNC TAUTOTNTAC
enavanpoodlopicovral. H diadikaaia cuxva cuvdéetal e EVIAOEIC Kal OUVEXEIC enavadianpaypateloelg
TWV SIOQOPETIKWV MOAMOUIKOV NPOUTNoBEGEWV Kal KAVOVIKOTATWY nou Ta dropa aviiAapBdvovial va uno-
yopeuouv Ta disupupéva nAaiola TG KOIVWVIKAG Toug epnAokic (Prinsloo, 2017).

AxolouBwvTac TIc BewpnTikES kal pEBodOAOYIKES MPOTACEIC NG YAwaaIkNg eBvoypagiag (Hammersley
& Atkinson, 2007), n epyacia e€ctacel Tic dladikaciec dianpaypdreuong Kai Jeraoxnyanopod Twv Tau-
Toritwv 600 pabnt@v 11 e1wv Ye npoauyikn euneipia. Ta dedopéva avidoUvial and Tnv napatipnon
TWV JaBnT@v oT10 NAAIOI0 TNG TUNIKAC EKNAIDEUONG, OTO OIKOYEVEIOKO MAGICIO KAl OTO KOIVWVIKO NAQi-
010 TOU X®POou dIapovAg Toug Kail ano Tov “peta-oxoliaopd” (meta-commentaries) (Karimzad, 2019)
TV id10V TV JaBNTMV OXETIKA LE TI NPAKTIKES Nou akoAouBouv. Onwg gaiveral and Ta anoteAéopara
n¢ €pEuvaC, T vEapa Aroua OUPPETEXOVTAC O £va PEYAAO PACUA ENIKOIVWVIAK®OV NPAKTIKOV EUNAE-
KovIal G€ pia OUVaIKA Enavadianpayudteuon oIKEIWV YAWOOIKOV NOpwV, EBVIKWV XaPaKINPIOTIKWY,
NONITIGUIK®V &IV, aKOUN Kal BpNOKEUTIKWY avanapaotdoswy.

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

0 EIAHZEOrPA®IKOL AOrOX XTHN KPITIKH
FNQZIIKH EKMAIAEYZH: AZIONOTQONTAZ TA ANOTEAEZMATA
ENOX NPOrPAMMATOX KPITIKOY FPAMMATIZMOY

afterniati@upatras.gr
anthi_ithaki@yahoo.gr
archakis@upatras.gr

Ta keipeva Tou e1dnagoypaikoU Adyou diadpapatilouv KaBopIaTiko pOAo otnv duean A £upeon enio-
A Kupiapxwv 1deohoyiwv Kal avanapaotdaswv (KhosraviNik 2010). EidIkdTepa, ¢ Keipeva nou agn-
youvral fi/Kal Karaokeuadouv pia EQIPETIKA NoAUOPN Kal KaTateTynuévn npaypankomra (Lavoine
2004), ouxva ouvioTouv JEO EAEyXou Kal kaBodNynang Twv anodeKTwy Toug, Karaokeuddoviag ou-
YKEKPIJEVEC 1D€0AOYIKEC avanapacTacelg g emikaiporntag (Apxdkng, Orepvidmn, Aouka, 2018).

(¢ ek ToUTOU, OTOXOC TNC AVAKOIVWONE AUTAC £ival n napouaiacn Tou oxediaopouy, Tng uhonoinong Kai
TV anoteAeopdtwy piag dIdaKTKAG napéUBaone, nou aToxeUel OTNV £vioXUon TOU KPITIKOU YPauaTI-
opou o€ padnrég/Tpieg Aukeiou. H didakTikn napéppacn, akoAouBwvTag Ta POVIEAD TwV NoAUYpaua-
niopwv (Cope & Kalatzis, 2000), enixeipei va avantigel otoug/omg paBntec/piec KAaTGANAEC KPITIKEG
OTPATNYIKEC, WOTE va auveidnronolodv Ty 16€o0AoyIKA NAQIGIwWON TwV EIBNCEOYPAPIKOV KEIPEVOV.

H épeuva uhonoinBnke yia 2 pveg oe duo Tunpara g B ™ 1a&ng evag Meipapankou Aukeiou Tou
vopouU Axaiag kai cuppeTeixav ouvolikd 54 paBnrég kai pabnTpiee (27 o kGBe TpApa). Aappavoviag
undyn TIC apXEC TNG NEIPAPATIKAG £pEUVaC, 10 éva TuApa anotéAeoe v opdda eAEyxou, anv onoia
€QAPPOOTNKE T0 10XU0V dIDAKTIKG UNIKO yIa T0 YAWOOIKG pabnua, kai 10 Ao Tufua TNV NEIpaparnkn
opdda, atnv onoia eQpappooTnKe OIOAKTIKO UANIKO nou oxedIAoTNKE [E BAGN TOV KPITIKO Ypappanolo
Kal Toug noAuypapuanopouc.

Enixeipwvrag v anortipnon g anoteAeopankorntag me 0100KTIKAC napéppacnc, npayparonoincape
ypanm Ookiyacia ota duo TpApara g B * Aukeiou npiv (pre-test) kai pera (post-test) mv napép-
Baon, a&lonoMoape TIC GNPEIMOEIC NAPATPNONG yia TV Karaypa@n 6edopévwy péoa atnv Tdén Kai
anopayvnio@wvnoape dedopéva and npIdOPNPEVES GUVEVIEUEEIC MOU NPAYUATONOINCAIE |E TOUG/TIC
HaBNTEG/TPIEG.
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And v cuykpmkn diEpevNoN Twv ANoTEAEOUATWV QaiveTal 6T 01 paBnTéC/TPIEG TNC NEIPAPATIKAG
opasac: 1. avayvopicouv TIC OIAPOPETIKEC ENIKOIVWVIAKES OTPATNYIKES OTA £1IONCEOYPAPIKA KEipEVa,
2. avayvwpiouv TIC B1IAQOPETIKEG IDEONOYIKEC KaI MONTIKEG OKOMIJOTNTEG TV EIBNGEOYPAPIKWV KEI-
pévav. And v dAAn, o1 pabntég/Tpieg otnv opdda eAEyxou avayvwpidouv TNV KEIPEVIKA opydvmon
¢ €idnong, xwpic va evionidouv Kai va oudntouv v 10go0AoyIKAC Tne nAaioiwon. Qot600, n pap-
poyn Tng napéppaong yia PEPIKES POvo eBOOpAdES dev enéTpeye va avadeIxBolv GUOTNHOTIKEC Kal
oTanonKa onpaviikeG diagoponoinaglg otn ypant doKIPacia nou npaygaronoinoav ol duo OpAdES
HabNT@V/TpIMV.

NAPATQrH EMIXEIPHMATOAOrIKOY AOTOY
ITIZ MANEAAHNIELZ EZETAZEIX KAI KPITIKOL FPAMMATIZMOZ

artivasalex@yahoo.gr

X10X0G TNG OUYKEKPIPEVNC avakoivwong gival va karadexBouv 1a cuunepdopara nou npoEkuyav ano
mv KpImknA avaAuon Twv acknogwv napaywyng Adyou nou €xouv TeBei onig MaveAivieg EEeTdoeig and
mv TeAeutaia aAhayn Tou cuathparog elcaywync ota Avwrara Eknaideunika 1dpupara (AEI) 1o 1999 pé-
XpI anpepa (2000-2018). Apempia yia T GUYKEKPIPEVN EPEUVA —MOU MPAYUATONOINBNKE 010 NAaicio
NG YETANTUXIOKAG pou diatpiBic oto Avoikd Maveniompio Kinpou (AMKu)- anotéAeae n dianiotwaon
o1 napd v npoondBeia avavéwong Tou 0XoMKoU yAwaoodIDaKTIKoU AGyou pE Tnv avanAaiciwon
¢ Emkoivwviakng kai ¢ Keipevokevipiking npoaéyyiong 10 1999 kai tou Kpimkou 'pappanopou
10 2011, o1 paBnréc e€akohouBolv va ypagouv Eva anonAaiCIwPEVO KEIJEVO DOKIpIaKoU TUnou, nou
xapakmnpiceral ané aopigtooyia, Tunonoinon, yAwaaikn enmdeuon kai nBikoAoyia. H ouykekpipévn
avéAuon otnpixBnke otnv napadoxn 61 10 KEIUEVO Twv aoKAGEWV OEV GUVIOTA 10€0A0YIKA oUdETEPN
Karaokeun aAAG KoIvwviko-noAimopikG kaBopiopévn npakmki, omv onoia ekBaAAouv O1Gpopol YAwo-
00010aKTIKoi Adyol (discourses). Kard ouvénela, eyypdpel aAAd kal avanapdyel KOIVWVIKEG OXECEIC,
aiec Kar 10€0AoyiES, 0IKOOOPWVTAG IO CUYKEKPILEVN avanapdotaon TS KOIVVIKAG Npayuankemiac
Mnou ENNPEACE! Tov ENIXEIPNUATOAOYIKG AGYO Twv pabnt@v Kai cupBariel om diaudpewon Twv padn-
TIK@V TautoTATV. Baoiké o1éxo g Kpmkng avdAuong anotéAeae n avddei€n ng 1deohoyikng didora-
ong 10U AGYOU TV GOKACEWY, |IE aNWTEPO OKONO va katadeIxBei n avdykn uioBETNONG TwWV ApPXWV TOU
Kpimkou I'pappamopou, 16oo otn didackahia 6oo kai otnv a&loAdynon 1ou yA\waaoikoU pabnparoc. Ma
v eniteu€n Tou napandvw otoxou a&lonoiNBnke 1o «1piodidataro poviéAo» Kpmkng AvdAuong Adyou
(KAA) Tou N. Fairclough kai n uotnpiki Asiroupyikn Fpappankn tou M.A.K. Halliday, nou enimpénouv
va KatadeixBoUv o1 YA\waOIKoi Unxaviouoi nou ENICTPAteUovial yia Tnv napaywyn 1ou VORUaTog 1o Ji-
Kpo-€ninedo Tou Kelpévou, Eaapahidoviag T PeTdpacn o1o PaKPo-ENiNeOO Kal TNV ano@uolkonoinan
TWV unoppnTwv vonudrwy. To oupnépacia nou NPoéKuwe TENIKA €ival 61 0 Adyog Twv MaveAAnviwy
Eterdocwv napapével npookoAAnpévoc o€ pia napadooiakn Aoyikni, nou 0gv enTpénel Th dnpioupyia
KPITIKOV paBnTIkV TaUTOTATWY, IKAVAV va avianokpiBouv otnv noAunAoKATNTa KaI TN ETEPOYEVEI TG
oUyxpovne naykoopionoinyévng Kovwviag. Mpoteiverar Aoindv o enavanpoadiopicuog g £EETaoTI-
K¢ @ihogopiag atn Bdon Twv apxwv Tou Kpimkod paypanaouou.
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EFTPAMMATEZ TAYTOTHTEZ XTO FAQZZIKO MAGHMA:
H NEPINTOZH TOY WHOIAKOY EKMAIAEYTIKOY BOHOHMATOX
A TH NEOEAAHNIKH FTAQXIA

elenavlaho@gmail.com
venbalta@gmail.com
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H napoUaoa €i0iynon evidooeral aTov EupUdtepo NPOPBANUATIOHO YIa TO €i00C TwV EYYPAUUATWY TAUTOTA-
1wV nou kaAhiepyolvTal 010 YAWOOIKO PaBnua Kai €xel we o16xo va avadeiEel Kpiolyee napapérpoug,
Baoel Twv onoiwv avantuxBnke 10 «Wneiakd Eknaideutikd BoriBnpa yia 10 MaBnpa ¢ NeoeAANVIKAG
Mwaooag oo AUkelo». Mpokeiral yia 10 UNIKG nou Bpiokeral avapmpévo atov 1o161ono Twv Wneiakov
Eknaideunikov BonBnpdarwv tou YIMED (Studydexams) kai ancuBuveral, kate€oxnv, oe padniég/
TPIEG UNOWNQIOUG/EC OTIC El0aywYIKES EeTdaelc yia Tnv TpimofdBuia Eknaideuan. 1o nAqiclo Tng
elonynong, Ba e&etaotolv n emiAoyn Kai avanAaioiwon Twv KEIPEVWVY Tou BonBrpatog, KaBwg kai ol
OUVODEUTIKEC DpaoTnpIGTNTE, 0E BUVAPTNON LIE TOUC EMIBIWKOPEVOUCS YpappaniopoUs Kal yVoelg. To
€pWTNUA MoU KaTeEUBUVEI TNV £pyacia pag eival o€ noio Babuo 1a ouykekpipéva atoixeia Tou BonBnpa-
T0¢ oupBdaA\ouv o€ pia PeTarénion oToug TPOMOUC HE TOUG 0MOIOUC OI JaBNTEG/TPIEC AEMOUPYOUV WG
avayvwaoTeG/TPIEC Kal Napaywyoi KEIPEVOV Npog Tnv KarelBuvon piag NEPIOOOTEPO KPIMIKAG YAWGOI-
Kn¢ eniyvwong. H ene€epyaaia Tou uhikoU pe Bdon Tnv avaAuon nepiExouévou Kal n oxeTikn BIBAIo-
YPaQIKN EmiokONNon anopAEnouv va avadeiouv Touc Bacikoug EoveEC ToU 0XEDIAGHOU TOU YN@IaKoU
BonBrparoc Kal 10 €id0¢ TV EYYPAUUATOV TauTotATwY Nou npowBouvral. Avayvwpidoviag 1a dpia Ka
TOUG NEPIOPIOKOUC nou BETouv T0 BeapikG mMAaiolo aAAG Kai 01 ATUNEC NPAKTIKES KaTa T didackalia Tou
YAwooikoU pabnpatoc otn I “ 1aEn Tou Aukeiou, unopoUpE va 81aTunwo0oUE T0 CUUNEPACHA OTI 0 OXE-
Olaopdc emdine v unoompi€n piag kard To duvardv aveEaptning nopeiag paénong, e Bdon Toug
010(OopETIKOUC puBpouc avantuéng Twv PadnTwv/TpIV, JE OTOXO TNV EVIOXUGN TNC IKAVOTNTAC TOUC Va
AEIToUpYoUV KPITIKA WG avayvmoTES/ OTPIEC Kal va XEIPaPEToUVTal aTadlakd we¢ napaywyoi vonparog.
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PEYZTEX TAYTOTHTEZ ZE NMAAIZIA METAKINHZHZ: MEAETH MEPINTOZHZ
AYO NAIAION NPOXOYIQON XTHN EARAAA
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H kivnmkoétnta (mobility), xwpiki kai TexvoAoyIkn, €ival ouaINBES XapaKMPIOTIKG TNG ENOXAC TN UaTe-
png vewrepikotntag. 01 avBpwnol petakivouvial g€ noAanAoug kdopoug, népa and Tov oIKEio ‘yevéBAID’
XWPO NG yemovidg, nou nepIEypage 1o NAaiolo g otaBepnic, aperdBANTNG kal Npoadiopiouévng TauTo-
NTAC TOUG KOl UI0BETOUV KaVOVIKOTNTEG MOU oUvDEOVTaI [E DIOPOPETIKES TOMIKOTNTEC Kal avBP®MOUC.
X1n guyxpovn €noxn, n Tautémra 6ev avakaAunteral, ahA@ dnpioupyeital ano 1a dropa (Bauman, 2013)
Kal ouvioTd pia Kivouuevn aiogBnon ‘Tou avrikev'. 01 TaUTOTNTEG XapaKMPICovVIal anod |ia XPOVOTONIKA
opydvwon (Blommaert & De Fina, 2016), diapgoppavovial and 1 aMnAemDdPACEIS OTIC 0NOIEC CUIE-
TEXOUV Ta dTopa (xpOvog, TN0G, EVEPYEIEC, GUULETEXOVTEC K.T.A.) Kal ouvioToUv dUVAIKEC DIadIKAOIES
Mnou KatadeIKVUOUV OUOXETIOEIG Kal EMIAOYEC oTn BAcn oikeiwv, Tonmik@v (local) aAAd Kal unepTOMIKMV
(global) 1epapxiv noAmopIKAG Kal EmiKoIvaviakig npakmkng (Canagarajah & De Costa, 2015). Ka-
Bw¢ o1 GvBpwnol peTakivouvtal o€ BIAPOPES NEPIOXEG KAl XWPOUC KoIVwVIKAC dpaatnpidtntac, npoi-
nApxovieg YAWooIKoi NOPOI Kal CNUEIWTIKEG NPAKTIKES OUXVGA ap@IoBNTOUVIaI Kl GTOIXEI TNG TAQUTATNTAC
enavanpoodiopicovial. H diadikacia ouxvd ouvdEetal Pe EVIAOEIC Kal OUVEXEIC enavadianpaypateuoelg
TWV OI0QOPETIKMY NONTIOUIKWV NPoUnoBEéTEwV Kal KavovIKOTATWY nou Ta dropa aviiAapBavovial va una-
yopedouv 1a disupupéva nAaiola TS KoVwVIKNAG Toug eunAokng (Prinsloo, 2017).

AxolouBwvTag Tig BewpnTiKES Kal EBODOAOYIKES MPOTACEIC TNG YAWAOIKNG eBvoypagiag (Hammersley
& Atkinson, 2007), n epyacia e€etadel Tic dladikacieg dianpaypdreuong Kai yeraoxnpanaopoU Twv Tau-
TomrTwv 600 pabnt@v 11 1wV e Npoo@uyIKA epneipia. Ta dedopéva avidoUvial and Tnv napatipnon
TV JaBNT®V 0T0 NAQICIO TNC TUNIKAG EKNAIDEUANG, OTO OIKOYEVEIAKO MAGIOIO Kal 0T0 KOIVWVIKG nAai-
010 TOU XWPOU dIapovAg Toug Kal ano Tov “peta-oxoAiacpd” (meta-commentaries) (Karimzad, 2019)
TV D10V TwV paBnTwv OXETIKA LIE TI NPAKTIKEC Nou akoAouBouv. Onwg paiverar and 1a anoteAéopara
NG £PEUVAC, Ta VEAPA AT CUPKETEXOVIAC GE €Va PEYANO pAOPA EMIKOIVWVIAKWV MPAKTIKWOV EUNAE-
KovTal 0€ Jia duvapikn enavadianpayuareuon oIKEIwv YAWOOIKWOV NOpwV, EBVIKMV XapaKINPIoTIKWY,
MONTIOUIKWV a&l@v, akOUN Kal BpnoKEUTIK@Y avanapaotdoewy.
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KATANOQONTAZ EN AYNAMEI EKMAIAEYTIKOYZ QX EFTTPAMMATEL
ONTOTHTEZ: 6EQPHTIKEL KAl MEOOAOAOIIKEL AIALTAZEIX

elenishaili@gmail.com

H napouloa epyacia €E€TAZEl NWG OIOQOPETIKEC EPUNVEIEC TNG £VVOIOC TOU YPAUWATIONOU JNopouv va
diepeuvnBolv w¢ PEPOC TNG EMITEAEANG EYYPAUUATWY TAUTOTATWV aNd EKNAIDEUOUEVES EKNAIBEUTIKOUG
Kal ENIXEIPEiTaI N BIEPEUVNON TV TPONWV E TOUG onoioug Bewpieg kal Adyol nou NAAICIGVOUV Th YAwo-
00010aKTIKA Bewpia kal NPGEN eppnvedovTal Kal yivoval avTIKEPEVO YVWOoNC and EKNaIOEVOUEVES EKNAI-
deutikolc, oupBarouv otn ianpaypdreuon e eyypaupatng TautoTNTag Toug Kal oTnv Kataokeun von-
paroc ora nAaiola NG 010aoKaAiag paBnudrwy €I0iKEUONC 0E OUYKEKPIPEVO NPOYPAUHT MPONTUXIOKWV
onoudwv, Kal Tuyxavouv dianpayudreuonc pe mv £1600XN TOUC 010 NAQICI0 NG OXOMKNAG NPaKTKAC. H
€UPUTEPN £PEUVA ENIKEVIPWVETAI OTNV EKNAIDEUON EKMAIDEUTIKWV- GOITNTPIOV €VOS Turnparog Eniotnpov
¢ Aywyng Angotikng Exknaideuonc nponmuxiakod emnédou, o1 0Moieg €xouv nNPOoBem Kardprion otn
Aidakmikn Tng MAwaooag kard 1a TeAeutaia U0 XpAvia Twv onoudwv Toug, v napdAAnAa €Xouv EUKQIPIES
yla Tov oxe0100U0 Kal Npayparnaon S1I0aKTIKMV EQAapUoy®Vv a0 YAWOOIKO pdnpa kata v IxoMkn Epnel-
pia, nou anorteAei 10 NAQioIo NPAKTIKAG GOKNGNG TV (OITNTPIWY OTO NPAyUaTIKG GXoMKO nepiBAAAov.

H ouykekpipévn epyacia eondder otnv napougiaon Bewpnmikwv Kal ueBodoAoyIKMV pYaAciwv nou
enmpénouv T diepedvnon AGywv Kal EMTEAETEWV EYYPAUUATWY TAUTOTATWY. Y€ BewpnTikO eninedo,
ayyiovrai €vvolec TG YAWOo0OdIOAKTIKAC Kal N EKNAIDEUON TWV EKNAIDEUTIKWV O€ YEVIKO MAiCI0 Kai n
KataoKeun Tne eyypduparng Tautétniag @oitnTpiwv oto nAaiolo g 1pirofddpiag eknaidsuong.

Ye peBodohoyiko eninedo, yiverar avagopd omv emidoyn g PEAETNG NEPINTWONG WG KATAAAnAou
peBodoAoyikoU mAaigiou yia Tn Olepedvnon Tou BEPaTog autol. LUYKEKPIUEVA, N PEAETN NeEPINTWONg
npoa@éPEl T duvardmia va peAetnBolv 600 péxpl OTIYUAC NEPINTWCEIC POITNTPICV, JE EU@acn ot
povadikGTa NS KABE pIag Kai oty €otiaon o€ 1B1arepdtnTeC napd o€ yevikomteg. Kata n didpkeia
g ouN\oyng 6edoPEVWY YivovTal aTOPIKEG Kal OPABIKEG OUVEVTEUEEIC, QVAAIOEIC KEIPEVWV, NEpIAAP-
Bavopévwy Kal onPEINCEWY Kal 0XEDiV JaBnpatwv Twy GoImTpIcv. ZuvAEovTag Kal EKTEivoviag
OUYKEKPIPEVN peBoOOAOYIKN EmIAoyn pE Evvoieg Onwe n eyypduparn Tautdtnta kai n EMITEAEON TQUTO-
TATWV otn OI0GKTIKA NPGEN, enixelpeital n dnpioupyia evog nAaigiou cuZATNong yia 10 NWC EKNAIdEVE-
HEVEC EKNAIOEUTIKOI OUYKPOTOUVTal WG UNOKEINEVA KaTd Tn OIAPKEIQ TV onoudwv Toug aAAd kal kard
v idia 1n diadikaaia épeuvag. H peAétn Bpioketal ato o1GdI0 cUNOYAC Kal avaluang BedoPEVWY Kal,
¢ €K T0UTOU, Ba NapouciacTolv anoteAéoaTa NPoKarapTikig avaiuong.

AEQ), NEZ, AEEL;
MIA AIAAKTIKH MAPEMBAZH ANAMTY=HL TOY FPANTOY AOrOY
AIA MEZOY TOY NPO®OPIKOY

marinamichael12@gmail.com
ktantele@cytanet.com.cy

H d&idmra ng napaywync npogopikod Adyou diacuvdéctal pe Tnv de€idmnta napaywync ypantol
AGyou, napoAo nou dev £xel emPePaiwbei epeuvntiKa e noio 1pono ol dUo de€idtniec diacuvoEovial
enakpipag (Shanahan, 2016; Dockrell & Connelly, 2009). H napaywyn ypantou Adyou «empapu-
VEl» YVWOoTIKG Ta naidid o€ peyaAdrepo Babud and 6 n napaywyn npogopikol Adyou (Dockrell &
Connelly, 2016). Av ka1 BEv UNAPXOUV OXETIKA £pEUVNTIKA dedopéva auth n duokoAia oto ypdyiuo
Qaiveral va 10xUel kal yia Toug Kunpioug padnréc. EmmAéov, napdho nou undpxel nAéov avaAutiko
npoypappa nou apopa otn didackalia Tou NPo@opIkoU AGyou, EVioUToIC AUTAG ouXva napapeeiral.
To naidi de Aéel autd nou xpeidleral va Aéel oto pddnpa Twv EMnvikwy. 0 okondg g napoloag
miAotikAg épeuvac Arav akpIBWCS autdg. Na TonoBETaEl 610 MPOOKNAVIO OTOXEUPEVN KAl OUCTNUATIKA
napéppacn atov NPoPoPIKG AGyo diEpeuvyvIac v enidpacn Tne omv avantuén Tou NPoQoPIKoU,
aMAG Kar ypantou agnynparnkou Adyou naidiwv népntng dnpotikou. H napéuBaon diNpKNoE TEGOEPIC
Bdopadeg kal £dwaoe Eupacn o dopn Tng npdracng kai otnv enavénon Tne.

H napéppacn epapudoTnke o€ pia néuntn 1a€n eva 10 adeA@O TUNPa AmoUpynoe we oada EAEyXou.
01 eknaideuTikoi Twv TGEEWV KaTétagav Toug padntég Touc ae Tpia enineda oUp@wva pe v enidoon
Toug ota EANnvIKG: xapnAn, pérpia, noAU kaln. Tia kGBe eninedo kal Tunpa emAExBnkav Tuxaia Téo-
ogpa naidid, 6uo Kopitaia kai 6Uo ayopia. O NPOPOPIKAS Kal ypantag AGYog Twv 24 GUPPETEXOVTWY
a&iohoynBnke npiv Tnv évap€n Kai 010 TEAOG TN NapEPBaong, we NPog TNV opyavmaon Kal GUVOXA T0U
KEIPEvou, Tov apiBPO Kal To €i00¢ Twv NPOTACEWVY, T 0UVAEDN TV NPOTACEWV (OUVDETIKEG AEEEIC) Kal
Vv NOoIKIAia Tou Ac€INoyiou.

Apxikéc avahuoeig Oeixvouv nw¢ 1a naidid nou cuppETeEixav oty napéupacn napnyayav o€ KAnoio
BaBuo ekteveatepa NPOPOPIKA Kal ypantd Keiueva Pe ouxvotepn kai karahAnAdtepn xpAon guvoeET-
Kwv AEewv ano 1a naidid eréyxou. Opwe, n BeAtinon napapéver pikpn Kal emBePavel TRV avaykn
€QapHOYNC TN NapEBacng o€ Nio JaKpoxpAvia kal cucTnpankn paon.

6¢ ka1 Zoyxpovn K ia: Tauté
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EKMAGHZH AITAIKHZ FNQZZAL MEZQ ANELTPAMMENHL
TAZHZ T'1A ATOMA ME MAGHLIAKEL AYZKOAIEX
ME ANANTY=H AEZIOTHTQN 210Y AIONA

angeland@sch.gr, admil08f@otenet.gr

H 616aokahia kai n pdBnon piag zévng Maooag otnpiovial nAEovV oy avantuén NoAuypaupaTIoH@V.
0 ypappanopog eomialel o1o 1l kGvouv 01 GvBpwol LE Ta KEiEVa, TNV EVEPYN Kal dIanpaypaTeuoUevn
d6uNnan Toug, 0TV KaTaoKEUN vonparog avaloywe Kovwvikol nepIBGANOVIOS, NPOCWNIKWY IGTOPICV,
HOPQWTIKOU ENINEDOU Kal YVWOEWY, 010 0XeOIOOUO Kal avaoxediaapd. ‘Erol npowBeital o YAwaoIKOG
(karavénon-napaywyn ypantoU-npo@opikoU AGyou), 0 KOIVWVIKOS (aAAnAenidpacn Twv avBpanwy),
0 MANPoQOPIaKOG (Ikavatnta aveupeang agioAdynong, oivBeong NAnpo@OpPIAY), 0 ONTIKAC (KaTtave-
non Kai napaywyn €IK6Vwv), 0 Yneiakog (Xphon yneiakng 1exvooyiac), o KPIMKOS ypauuanopog
(au@iaBniton kai anotiunon evvoiwv). H noAuaioBntnpiakn npoo€yyion (ONmKA, AKOUGTIKNA, YEUGTIKNA,
OOUNTIKA, anfIkA avanapdotacn) cuBAAAE TN BIAPOPETIKA CUUETOXN aTOPWY WE Habnolakég du-
OKOMiEG N 1D1aITEPATNTEG.

H nportevopevn dpaon aneuBiveral oe 20 padntég Mupvaaiou, nAikiag 12-13 e1wv pe eninedo yAwo-
gopaBeiag atnv AyyAiki A1+A2-. Y1ouc otoxoug TN nepiAapBdvovial Kivntonoinon Kai aurovounan
EMUOPPOULEVWY, GUVEPYATIQ, ENKOIVWVIAKN Xprnan Tng EEvng yAwaaoag, 61ddpacn, KAANIEPYEID KpI-
TIKAG oKEWNE Kai de€lomTwv 210U alva.

Ta pnpara pnopoulv va ektuhixBolv wg €ENG: Mpiv v TGEN 0 EKNAIDEUTIKOG avePBALEl TO NPOCWNIKO
ToU 10T0AGYI0 0dnyieC Npog Tou padntég va npooneAdaouv Bivieo ato you-tube, va oNPEIMOOUV TUXOV
EPWINOEIC, va Bpouv MAnpopopieg ndvw ato ¢ntodpevo. v 1a€n oudnTa pe padntég 10 UAIKG, AUvel
TUXOV anopieg, Hoipacel oxenko @UAN epyaaiag/ Ae€INdyio. O1 pabnteg evnuep@vouy v ohopélela
yia aveupeBEévia oToixeia, EnAEKovIal o€ naixviol kAeiotou TUnou, o€ napaywyn eAeUBEpou Npopo-
pIKoU AGyou Kai o€ 01a0pacn e opoTipoug. 1o epyactipio MAnpo@opikig T naidid xwpidovial og
0pddES Kal CUUUETEXOUV € dIadPaaTIKG NAEKTPOVIKO naixvidl. “Yorepa, diapoponoisital n diadikacia
pe T duvarotnia va aAAd&er kaveic ouada avahdywe emdoyng dpaotnpidtniag. Merd n cuvedpia
0Aec o1 opadec avaprouv Ta napayoueva Toug o€ “nAeKTPOVIKO T0ix0”, oxoMidlouv Npoidva, Kai TEAOG
dnpoaietouv ato 6XoAIKG 10T0AGYI0. AKoAouBei auvoliki anotiunon péaw diaveunBéviog epwnparc-
Aoyiou Kal mpoQopPIKWY NapaTNPACEWV.

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

21N GUYKEKPIJEVN dpdon e TNV EQapuoyn aveotpapuévng TAENG KaANIEPYOUVTal KivnTpa Kal UnEu-
Buvadrnta, eEeliooetal n cuvepyaaia, n aAAnAoBonBeia. Aiapoponoieital n eynAokn e Tnv evalhayn
peTau kAeiotol kar avoiktod TUnou noAuaioBninpiakamv dpactnpiotiTwv kal EmnEdwv dUOKOAIaG.
MpowBouvial IkavetnTeG 210U alwva 6nwe diepelvnon, auBevtiKA EmIKOIVWVia, dnPIOUPYIKOTNTA.
Avantioogral 0 KPITIKOG VOuG JEOWw 0XoAlaopoU, anoTipnong TaKTIKWV Kal NapayopeEvwy Ve Ene-
kreiveral n didxuon ulikou. Ta napandvw npodyouv evepyn GUPPETOXN ENIPOPPOUPEVNV, YAWOGOIKO,
KOIVWVIKO.
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AZIONOTHZH MPOrPAMMATOL LTHPIZHZ MAGHTQN/TPION
LTATYMNAZIA £TO MAGHMA TON EAAHNIKON

lambrianou-afantiti.th@cyearn.pi.ac.cy
papaioannou.e@cyearn.i.ac.cy

H a&ioAdynaon tou Mpoypduparog Xmpigng padntwv/tpiwv I 16€ng Mupvaaciou anotelei mv npwrn agr-
oAdynan Tou Mpoypdauparog Xmpigng, and nv €vapén tou, 10 2000 nepinou. (g €k ToUToUu, N napodoa
€peuva Kpiveral we 101aitepa onpaviikn yiari enIXEIE yia npa @opd va dwoel EVOEIEEIG OXETIKA pE
TNV anoTEAECHATIKOTNTA TOU OUYKEKPIPEVOU Mpoypdupatog kal anoteAei Tnv npwm npoondbela otn
Méon l'evikn Eknaideuon napakoAolBnong g npoddou (progress monitoring) padniov/1pidv pe
 Xpnon &vog eviaiou epyaleiou oto pdBnpa g Mawooac. Ta Bacikd epwmpara nou kaBodnyouv
mv épeuva eivar 1a €€ng: 1) Ze noiov BaBud o1 paBnaiakoi otdxol Tou Mpoypduparog XpiEng eni-
Tuyxavovial oto pdenua g Mwaooag ' Fupvaciou; 2) Ze noiov faduod diapoponoieital n nidoon
paBnTv/ 11wV Tou d<iyuaToc, Nou NnapakoAouBolv GPOVTIOTNPIaKA Jabnyata and autoug/éC nou dev
napakoAouBouv; 3) Moleg €ival o1 aNOYEIG Twv EUNAEKOPEVWV EKNAIDEUTIKWVY Kal JaBnTav/TpIwv Yia
TI¢ diadikaoieg uhonoinong Tou npoypduparog XmpiEnc; kar 4) Moieg €ival o anGYEIC Twv EUNAE-
KOUEVWV EKNAIBEUTIKWV Kal JaBnt@v/Tpiov yia Tnv anoteAeauankamta tou Mpoypapparog Xmpiéng,
doov apopa aTov JaBnolakd Kai yvwaoloAoyiko Topéa. MNa mv eniteuén Twv otdxwv NG agloAdynong,
ouMéynkav dedopéva and (a) dokipia Tinou CBM oto pabnua g Mwaoaoag, (B) BabBuoloyieg g 1pé-
Xouoac 6XoAIKNAG Xpoviag yia kaBe pabnti/tpia, (y) epwinuaroAdyio pabnti/pabiTpiag yia i gulo-
yi nAnpoopi®v yia Tnv EnoxoMikn ampiEn nou miBavov va AapBdvouv (ppoviiomplakd padhpara),
Kabw¢ Kal Twv andwewv Toug yia Tnv anoteAeapankarnia tou Mpoypduparog Lmpigng, 6oov apopd
oT0v Jabnoiakd Kal yvwoloAoyIko TopEa Kal yia TIG 81ad1kacieg uhonoinong Tou Kai (8) NAEKTPOVIKO
€pwTNUaToAdylo, 1o onoio aneuBUvBnke o€ eknaideuTiKoUg, nou eunAékovial oo Mpoypappa Xmpigng
yia T 81EPEUVNON TwV ANGYEWNV TOUC OE OXEON JE TNV anoteAeopanikoTnTa Tou Mpoypaupuartog Lpigng
Kai yia Tic diadikacieg uhonoinong Tou. Ta 0edopéva TN épeuvac avaAdovial Tn GUYKEKPIJEVN nepio-
00 Kai a0 Xuvédpio Ba napouaiactoly Ta KupIdtepa supnpara g a&loAdynanc.

A THN YAIKOTHTA THZ FAQZZAZ: NAIAATQIIKEL,
AIAAKTIKEL KAl MEGOAOAOIIKEL AIALTALEIX

sidiropoulou.maria@ac.eap.gr
stellachristofi100@gmail.com

H yAwaaoa pgavicerar kupiwg péoa ané v UNIKGTNTa Tou AXou Kai péaa and Tnv uNIkGTNTa e ypa-
@NAC. LKONOG NG €10rynang €ival va enIKeVIpwOei ot deutepn nepintwaon kai neprypdovrag 1ig diadi-
Kaoieg ouvexouc dianpayudTeuonc Twv opiwv TS YAWOoac, va anavingel 1o NS 6XNUaATiCel KoVwvI-
K@ Unokeipeva, d1aop@mVvel TaUTATNTES Kal napdyel oxEaelg. AIEpEUVA T0 NAC 1010TNTEC TG YAWOOAS
ennpeGdouv ToUg TPANOUC PIE TOUG OMOIOUC XPNOIUONOIE(Tal KOl ENIKOIVWVEITaI o€ €ninedo avanapdora-
0NG. XUOXETICEI TN yAwooa PE Th owpankamTta kai i gualkn dpactnpidtia. H Bewpnnkn peAETn aviei
and mv ieTopia Tou 'papuanopoy, Tig Znoudég Aoyotexviag, 10 nedio g MoAimopikng AvBpwnoloyiag
Kai Tov UAIkG noAimopo, and nic Téxveg kai Tnv Texvohoyia yia va anodwaoel €va eupy pdopa Oyewv
Mg UNIKGTNTAG TNG YA®aoag. Ynoatnpicel 61 pia TEToia oQaipikn aviiAnyn nou npogpxeral and m ou-
vopIAia emioTnpovikwy nediwv Ba npénel va ennpeddel Tov 1PON0 NOU EVVOEITaI Kal vonuatodoTeiTal n
YAWOOQ o€ €NiNedo EKNAIDEUTIKAC NPAKTIKAC Kal T0 NKC AOKE(Tal n 010a0KaAia g. 1o nAaiolo autig
¢ ouvopihiag Ta anoteAéopara avadeikviouv onpEia Enagng Tou 6Uyxpovou BwpnTiKoU Toniou E T0
nedio g epappoyng omv 1a&n epnAoutidoviag Je KateuBUVOEIC TN HEAETN TNC YAWOOAC KAl NPOoREPO-
VIaG NPOEKTAOEIG Y10 TIG NAIBAYWYIKES Kal DIDAKTIKEG EQAPUOYES OT0 id10 NveUpa.

6¢ ka1 Zoyxpovn K ia: Tauté
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0 AKAAHMAIKOZ FPAMMATIZMOX QX MAAIZIO KATAZKEYHE
THZ EMATTEAMATIKHL TAYTOTHTAL TON EKMNAIAEYTIKQN:
MEAETONTAL KAI ANAAYONTAZ TA HMEPOAOTIA TEAEIO®OITON
OOITHTQON KAl ®OITHTPION

vpapa@uowm.gr
Kipouropoulou@gmail.com

Ymv napoUoa £peuva diepeuvoUE TIC O1I00TACEIC TNC ENAYYEAUATIKAC TAUTOTNTAC TV UNOWAPIWV EK-
NaIdEUTIKWV, ONw¢ autég karaokeuddovial ia Tou Adyou Toug ota HuepoAdyia nou napadidouv perd
v oAokAfpwan Tne MpakmkAg Toug Asknong. X1nv €peuva pJac uioBetoupe enioTnoAoyIKd TV npo-
ONTIKA TN KOIVWVIKAC KATAOKEUNC TOU UNOKEIPEVOU KAl TNG TAUTOTATAG TOU, KaI M0 GUYKEKPIPEVA TNV
d1a Tou AGyou KOIVWVIKNA KATAoKeUN Tou. LUP@wva pe 10 Bewpntiké pag undpabpo ol Aéyol ivar autoi
Mou NapEXoUV OTa UMOKEIJEVA TO NAGIOI0 yIa va KATavonoouv TNV EUNEIPIA TOUG Kal TIC OXECEIC TOUG
pE Toug AANOUC. ZuoxeTi(oupe, ENOPEVWG, TNV KATAOKEUN TNG UNOKEIPEVIKOTNTAG UE TIC NPAKTIKES TOU
AGyou, XpnoIponoIvIag Ty évvola g vonuatoddtnong Twv onyeiwy 6nou ol onyacieg napdyovial
v idla oTyuA Nou 10 UNOKEIPEVO KATAOKEUALOVTal Kal TONOoBETOUVTal 010 KOIVWVIKG OUYKEIPEVa, otny
MPOKEIJEVN NEPINTWON WG UNOYNQIOI/€C EKNAIDEUTIKOI Nou kaAouvTal va napdyouv akadnpaiko AGyo
OXETKA Pe v Mpaknkn Aoknon akoAouBwVTag CUYKEKPIPEVES MPOBIaYPAPEG.

H enayyeAuamkn TauténTa Twv EKNAIOEUTIKWOV €Xel TOAAANAEC OI00TACEIC KOl KATAOKEUALETal WG ano-
TEAEOPa TNG BEONC TOU UMOKEIPEVOU GTNV KOIVWVia o€ 010popa €NiNEda KOIVWVIKAG NPAKTIKAC aAAG
Kal Tng dIKNAC Tou Katavonanc yia n B€on auti. Eva 1€1010 €Ninedo KoIVwVIKAG NPAKTIKAG ival Kal n
EKMAIBEUON TV EKNAIDEUTIKWV NOU EKTOC TV AMWV ouvieAEiTal kal péoa o€ éva nAaiolo akadnpa-
iKou ypappamopou/noAuypappanopod. 01 GOITNTEG Kal 01 QOMATPIEC KATAOKEUGLOUV O1a0TACEIC TNG
enayyeApanknic Toug Tautétntag péaa and 1o ypantd Adyo nou napdyouv Kai katabérouv ata Huepo-
A6yid Toug. Mpokemar yia AGyo nou Kabwe eykIBwTiZeTal oto akadnpaiko nAaiolo napaywyng Tou gival
TOUTOXPOVA DIAPWTIOTIKAG YIa TOV akadnuaikd Toug ypauuaTiopo.

MeBodoAoyikd n avdAuon Twv Kelpévav and 1a HUEPoAGyIa Twv @OMNTV Kal QOMnIpIGv  npayua-
TonoinBnke pe v npoaéyyion g Kpmkng Avaluong Adyou €101 Onwg diapop@BNKe and Toug

Ipappamopdg kar Zyxpovn Kovwvia: Tautérnreg, Keipeva, Oeapoi

Norman Fairclough kai Gunther Kress. X0u@wva JE 1@ Np@1a pac eupApara QOITNTEC Kal 01 (Ol
TPIEG £0mAouv NPwTioTwE otnv naidaywyikn didatacn g EnayyeAUATIKAG TOUG TAUTATNTAC, N.X OTNV
naidaywyikn aAMnAenidpaon EKNAIBEUTIKOV Kal JaBnTv/1picdv, oTn YetaBipacn a&iv kal apxwv, amn
diapdppwon ABouS Kal ovo OEUTEPEUOVIWE OIOOPPMVOUV TNV TAUTOTNTA EVOG KPITIKG OKENTOEVOU
Kal avaotoxalopevou eknaideutikol e péAnpa v a&lonoinan Kaivotopuwy NPakTkwv Kal o1oxo
O1ap0PQWON KPITIKWV UMOKEIPEVWV
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FPAMMATIZMOZ XTHN ANOPQMIZTIKH KPIZH:
TAYTOTHTEZ 2TO OPIO ZYNANTHZHZ NPOZOYTIKOY
KAI MH NPO®YTIKOY NMAHOYZMOY

pdelikar@ecd.uoa.gr

Y10 KEipevo auto, diepeuvoUpe Toug GpouUg e TOUC 0noioug N £vvola NG avBPwMIOTIKAC KPiong EVEXE-
101 0TN GUYKPOTNON TV TAuToTATWV Tou £8gAovTIKOU NpoownikoU Twv Aopwv Ynodoxng kai ®iloEeviag
npoopUYwv.

To Keipevo a€lonolei OeutepoyevEC UAIKG we eunelpikd: dnAadn, npoopareg dnpoacielaelg Tou Mapa-
pntnpiou ¢ Metavaateunkng Kai Mpooguyikng Kpiong oto Aiyaio, i EkBEoeIc kai Emaieg Avago-
péc Tou EMnvikoU XupBoudiou yia Toug Mpooguyeg, nv Emoia’ExBeon Tou 2017 yia Tnv EANGGa Tou
Asylum Information Database (aida).

Bewpntikd kar yeBodoAoyikd avidoUpe and v noAmkn Bewpia Tou Adyou (political discourse theory)
onwg autn €xel dlagop@wdei and touc Ernesto Laclau, Chantal Mouffe & lNdvvn Iraupakakn, Kal
KUPIWG TIC Napadoxég TG yia TN pnuaTikA Kal duvayiki cuyKPOTNon TV TAUTOTATWV JEOW MOIKIAWY
ouvapBpwoewv (articulations) kai Tnv €vvoia Tou KopPIKoU anyeiou (nodal point) npokeiévou va opi-
ooupE TNV €vvola TNC avBpwNIoTIKAG Kpionc. I6eoAoyikoi AGyol auvioTolv EEXwPIOTEG auvapBpwOEIg
ané onpaivovia yupw and €va KopPikG onpeio, otnv NepINTwon pag, Tnv £vvoia TG avBpwnioTIKAG
Kpiong. AvaAuoupe Toug oxemikouc 18eoAayiKoug Adyoug (discourses).

H epeuvnnikn undBeaon gival 61 o1 avBpwnioTikoi 6pol (avBpwniotikn Kpion, avBpwnioTikn BonBeia), pe
Toug onoioug dikaioAoyeital Beapika Kar nepiypa@eral n eUNAOKN Twv BEAOVIRV Kal EBEAOVIPIV OTIG
dopéc prhokeviag Twv npoapuywv, Ennpedlel Toug 6poug TG aAnAenidpacng Kai Tautonoinong. Eival
eVOEIKTIKA Npog auti Tnv kateuBuvon n enikAnon TNC «koIviic avBpwnivng 1816TnTag» and noAAoug
eBeNovIEC Kal €BeAOVIPIES, WC GNPEID BUYKMIONG Kal ENIKOIVWVIOC TOU kN NPoopuyikou nAnBuopou
TV dOPMV PE TOUG/TIC NPOCPUYEG.

Autd nou evdiapEpPE! 10 Keipevo autd eivar n mBavotnia, o1 aUBAIPETES PETATOMIOEIC KAl aVAYWYEC TNG
avBpwniotikng ae avBpwnivn 1di16tnTa va cupBdiiouv eviéhel oe auBaipeoieg o€ BAPOC Twv NPOoPU-
YWV KaI 0TNV avanapaywyn oTEPECTUNIKWV avanapactdoewy Twv idlwv Twv npoapuywv A/Kal oXeT-
KWV e 10 pUAO, O nEiopa TV dIaPOPETIKWV NPOBETEWY TV EBEAOVIOV Kal EBEAOVIPIWV.

AZIONOTHZH THZ ENAPKEIAL KAI AMEINOYMENEZ I'NQXLXIEL:
H NEPINTOXZH THZ KYNPIAKHZ APABIKHX

makar@ucy.ac.cy

Ymv napouca avakoivwon napouaialetal 10 epyaieio agloAdynong g ENAPKEIAC yia TNV Kunpiakn
apapikn (KA) nou avantixBnke o1o nAaiolo Tou npoypaupatog MapCyArS. To npdypaypa xpnyarodo-
menke and 1o ibpupa A. . AeBéving ato Mavemoripio Kinpou petagu 2017-2019.

Mapot, and kovwvioyAwooohoyikn anoyn, xouv Yivel npoonabeleg Ta&ivounaong Twv oJIANT@Y nou
ouvavioUye o€ Kovotnteg onou pihioUvial yAwoaoeg und e€apavion (Dorian 1977, 1981, Dressler
1977, Campbell & Muntzel 1989, Menn 1989, Flores Fanfan 1998, Grinevalt & Bert 2011), dev
éxouv undpéel napd eAaxioreg npoondBelec avdntuéng B1ayvwOoTIKKV TECT NOU VA Pag EMTPENOUV
va aglohoyngoupe v endpkeia Twv opiAnTav Tétolwv yAwoowv (BA. Loakes, Moses, Simpson &
Wigglesworth 2012, Borgia 2009). NapaMnAa, 1a 1eot a&loAdynong TG eNApKEIOS Nou €Xouv ava-
nTuxBei yia dA\eg yAwaaoeg ato nAaiolo Tng didackaAiag Toug w¢ EEvwv/deiTepwv K.AN. yAwoowv dev
eival kardAnAa, neidn Ogv €ival NpocappocuévVa oTa IDIAITEPA XapaKINPICTIKG Kal oTIC 1IDIATEPES OUV-
Brikeg xpAonc Twv und £Eagavion YAwoowv.

To epyaleio nou €xoupe avantUgel Aappaver unown Tic 1B1amep6TNTEG TS KA Kai peta&l dAwv:

(a) 10 yeyovac o1 npOKeITal yia npo@opIKn YAWOoa e 0XeTIkG NpOo(aTo aUotnyua ypapne Kai apa oute
a&loAdynon TnC ypantic karavononc Kai napaywyng unopei va yiver aAA@ oUte va xpnaipgonoin®ei n
ypagn w¢ Baon yia tnv agloAdynan,

(B) 10 yeyovac om npdkemai yia yAwaoa g onoiac 1o Ae€IAdyio €ival fabia ennpeacpévo Kupiwg and
1a ENANVIKG (Kunpiakd) 1 epgavider keva.

To epyaheio a€loAdynong AdauBdver eniong undyn o611, KUpiwG 600V apopd 1a Veapotepa PéAN e Koli-
vorntag, undpxel ouxvd nadnmikA endpkeia omnv KA n onoia, 6pwe, 6a npénel va aklohoynBei BeTika
(ka1 6x1 WG pn ENApKEIa ONwC ouvnBwC yiveral ata diayvwoTika 1€ar). Ia autd Tov Adyo, aglonoiodvial
€vvoIeg mou napéxel n 01dackahia TG yAwaooag o€ noAdyAwaoa nepiBaiiovia, 6nwe A.x. n évvoia 1ng
diayAwaaikdmntag (translanguaging).

6¢ ka1 Zoyxpovn K ia: Tauté
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MEDIA COACH: YNOZTHPIZONTAX THN MAIAEIA L TA MEZA

T.Photiades@external.euc.ac.cy

0 ypauuamopdc ota péoa KovwviKAg OIKTwong €ival 0 ouvduaopdg yvooewy, deElomiwy Kal vo-
otponiag Bacn Twv onoiwv oI AvBpwnol va unopouv va KIVoUvTal GUVEIBNTA, KPITIKA Kal Evepyd o€
autov Tov epeuvnBévia koapo. H eknaideuon MediaCoach eival éva Bpapeio perantuxiakou eminédou
nou BeopoBeBnke apxikd and m pn kepdookonikn EBvikn Akadnpia yia 1a Méoa Kovwvikng A-
kriwong Tng OMavdiag e otdxo T avdntu€n kai BeAtiwon Tou ypapuanapou ota Péaa KOIVWVIKAG
dIKTUwoNnc we enayyeAuankd epyaeio, €101 OTE va €ival 0€ BEON va PETAQEPOUV TNV AVAVEWUEVN
YVOON, Kai Tig 0e€10TNTEG pe naidaywyiko Kal didakTike 1pono. AGyw TG ENITUXIAg TOU GUYKEKPIPEVOU
npoypapparog amv OAAavdia, Xapakmpiotnke w¢ n KAAUTEPN NPAKTIKA yia TV EQappoyn o€ Eupwna-
TKEC XWPEG e xaunAd enineda ypappanopou ora PEoa KoIVWVIKNAG dIKTUwong 6nwg n Kunpog, n EA-
\ada, n Poupavia, n Bouhyapia kai n Moproyahia. To npdypappa Xpnparodotnenke anod 10 EPEUVNTIKO
npoypauua Erasmus+ kai Bacicetal otnv npocéyyion «train-the-trainer approach» oepivapia, yia m
dnpIoupyia EKNAIBEUT®VY OTOV YNQIAKO YPauLaTIONO, 0 ONOi0I 0TN CUVEXEID Ba JETAPEPOUV TN YV®ON
Mou GNOKTNBNKE oTa GEPIVAPIO O€ 10 GEIPA EKNAIDEUTIKAOV EMNIOKEWEWV Nou Ba unootnpilel kai Ba otn-
piCe1 Tov ypappanopo ota péaa KovviKAg BIKTUWeNS avantioooviag kai epapuodoviac m dikn 1oug
peBodoloyia péaa ato dikO Toug nedio. H EBvikA kataprion tou MediaCoach oAokAnpwveTal e pia
a&loAdynon nou ovoudderal 1o enionyo miotonointikd «National MediaCoach». Xtnv Kinpo, 10 oepive-
pio «train-the-trainer approach» die€dyeral and mv opdda Tou Eupwnaikou Maveniotnpiou Kdnpou, n
onoia €ival 0 EMIKEPAAAC €T1aipog Tou npoypapparog European MediaCoach Initiative og ouvepyaaia
pe 1o Madaywyiko lvarmouto Kunpou. X16xog eival va BeAtiwBouv 1a enineda ypapuanopoul ora péaa
KOIVWVIKNC dIKTUwonc 6Awv Twv noAmwv omv Konpo. 01 MediaCoaches kara v oAokApwon g
€Knaideuonc Toug Aappavouv nioronointikd and v EUC.

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

AZIONOrHZH TOY ENMINEAQY EAAHNOMABGEIAZ MAIAIQON
ME METANAZTEYTIKH BIOTPA®IA XTO KYMPIAKO
EKMAIAEYTIKO LYZTHMA: KYPIA ANOTEAEZMATA

AMNO TO NPOrPAMMA EAAHNOMABEIAX

petridou.a@cyearn.pi.ac.cy
Kleanthous.i@cyearn.pi.ac.cy
karagiorgi.y@cyearn.pi.ac.cy

To MNpdypappa EAAnvopaeeiac (ME) oie€dyeral o€ naykunpia faon o€ 6Aa 1a SnpooIa OXoAEia NPwTo-
BdBuiag eknaideuong e Kunpou and m oxohikn xpovid 2017-2018. 0 okonog tou Mpoypduparog
givar 6INAGC: a) n a&ioAdynon Tou emnédou eMNnvopdBelag Twv naildimv nou dev €xouv TV EAANVIKA
¢ UnTPIKA YAWaaoa, £101 OOTE va eviaxBouv o€ oToxeupéva npoypdupara ekudbnong tng EAANVIKAG,
Mnou va avianokpivovral oto eninedo eAAnvoudBeiag Toug (apxikn a&loAdynon) kai B) n a&loAdynan
Tou eminédou eENnvoudBelag Twv pabnt@v o1 onoiol 0AOKANPMYOUV T QOITNON TOUG 0Ta NPoypAupaTa
ekudBnonc e EANVIKAE, €101 wote va kataypdeeral n npoodac 1ouc, Gnwg Kai n anoteAEcHanKom-
10 TV €V AOyw npoypappudrwv (tehikn a&loAdynon). H aklohdynan yiverar e 1a diayvwarikd dokipia
«MiAdg ENAnvIka I», nou atnpicovial otnv kAipaka a&ioAdynong tou Koivod EupwnaikoU MAaigiou Ava-
@opdg (K.E.M.A.) yia Tig YAWOOEG.

Tn oxoMikn xpovid 2017-2018 oro Mpdypappa cuppereixav 2333 naidid A “-X1 " 16€ng AnpotikoU atnv
apxikn a&loAoéynon kai 1877 naidid otnv 1eAIkA a€loAdynan. Tn oxohikn xpovid 2018-2019 o1 avriotol-
xol apiBpoi Arav 2066 kai 1542 naidid.

YKonoc g napoUoac epyaciag ival va napoucidoer: a) Ta Kupia anoteAéopara and v naykunpia
€pappoyn Tou ev AGyw Mpoypdpparog ta teAeutaia dUo £Tn o€ oxEon e 1o ninedo eEAAnvopdBelag Twv
naidiwv (apxikn kar oty TeNIKA a&loAdynaon) Kai B) TIC OUYKPIGEIC w¢ NPog To eninedo eAAnvopabelag
¢ opddac Twv NaIdIwV Mou CUMKETEIXAV OTNV apXIKA Kal TENIKA a€loAGynon, TNV NEPOIVA Kal QETvVA
OXOMIKN xpovid, avTioToIxa.
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0 ONTIKOZ TPAMMATIZMOL KAI H LYMBOAH TOY

LTH AIAAZKANIA TOY MAGHMATOZ THZ IZTOPIAL.

ITAZEIL KAI AMOWEIZ MAGHTON ZXETIKA ME TH XPHZH
OOTOrPA®ION KAI TEAOIOTPA®ION 2TO MAGHMA THEX IZTOPIAXZ

doroschr@live.com

Xkonog Aoinov g diatpiPic, €ival n diepelvnon NG oTGONG Kal Twv andWewv EKNAIBEUTIKWVY Kal
pabnT@v, wg NPog ™ xpran Kai a&lonoinon Twv puToYPaQIOV Kal Twv YEAOIOYPaQInV 010 uabnya Tng
loTopiag. M Toug paBntég o1 otdxol ftav va diEpeuvnBoUv o1 OTACEIC Kal 01 aNOWEIC TOUG anévavtl oTa
OUYKEKPIPEVD €idN €IKOVWY, WC NPOG TN XPNOIUGTNTA, T0 EVDIOREPOVY, TNV ENIOPACN TOU KOIVWVIKOU
nepIBAANoviog, noleg DIDAKTIKEG NPAKTIKEG MPOTIHOUV Kal NoIog €ival 0 faBUOg TG KPITIKAG OKEWYNG
Kal evouvaioBnonc Toug.

Epeuvnmika epwmpara

- Acixvouv evBlapépov o1 JaBNTEC yIa TIC PWTOYPAPIES Kal TIG yEAoIOYpagie oo pdBnua g 10Topiag
KaI TIC BEwpPOoUV XPAGILEG;

- Emopd 10 kovaviko nepiBarAov oty anown Twv JaBnidv Kai noleg dIBAKTIKEG NPAKTIKEG NPOTIHOUY;

- NermoupyoUv evouvaioBnTIKG Kal PE KPITIKA OKEWN JEOW TNC QWTOYPAPIaC Kal TG yeholoypapiag;

- MnopoUv ol paBnréc va neprypdyouv Kal va avayvwoouv EIKOVEC;

MoooTtikn €peuva pe T xpnon epwinparoAoyiou O1 padnréc nou €AaBav pépoc oty £pEuva NPoépxo-
vial and oxoleia g enapxiac Acukwaiag Kal nio cuykekpipéva and 1ageig g A” Mupvaaiou, ic I
l'upvaciou kai g T ™ Aukeiou. Xpnaoiponoinenke n atpwparonoinpévn deryparoAnyia kai n delyparo-
Anyia xiovoomBadag.

01 paBntég €xouv BETIKEC anOWEIG Kal OTACEIC YIa TIC QWTOYPAPIES Kal TIG YeAoIOypapieg, deixvouv
evolapépov Kai Tig Bewpolv xpnaiueg. Eniong, paiverar 61 10 koIvwvikG nePIBAAov aokei enidpaon
OTIC AaNOYEIG TV JadnTv Kai EmnAEov o1 yaBniég avmIAapBavovTal TIC EVVOIEC TIC KPITIKAG OKEWNG Kal
g evouvaiodnong kai Ba nBeAav o1 KABNYNTEC TOUG VO XPNOIKONOIOUV NEPIGOOTEPES PWTOYPAPIES
Kal yeholoypagiec katd tnv didpkeia Tou pabrparog g iotopiag. And v GAn dpwe gaiverar ot
duokoAeuovial atnv neplypagn kai v eppnveia Toug. 0 onmk6¢ ypappanopdg Aoindv, pnopei va
OUPPBGAEI apKeTd, WoTE To ABNWa TNG 10TOPIag va Yiveral mo EUXApIOTo yia ToUG paBniég BeATiwvovTag
napdAAnia 1a pabnoiaka anoteAéapara.

FPAMMATIZMOZ KAI ENHAIKOI METANALTEL:
MIA MATIA LTHN NOAITIKH ENTAZHL

mbeys@papd.mof.gov.cy

Kaveic pnopei va diakpivel TE0OEPIC BIAPOPETIKEC OPADES PETAVAOTOV ava@opIka LE To NiNEBO ypay-
uanopou toug. H npamn kai n dedtepn opada nepidapBdavouv 1oug avaAeapnioug PEravacteg, nou dev
E€pouv va diaBadouv i va ypdeouv, €ite n pntpikn Toug yAwaooa diaBeTel ypanTi popn eite ox1. H 1pitn
opdda apopd otoug Acmoupyika avaA@apntoug PETavAoTES, nou OpwS EAaBav neplopiopévn knai-
deuan aTnv XWPa Karaywyng Toug. TEAoc, n T€Taptn opdda apopd o PETavaoTee, o1 onoiol yvwpiouv
va diapddouv Kal va ypapouv ToUAGXIOTOV OTNV UNTPIKA TOUG YAWGaO.

Xinv Kunpo dev undpxer oute yiveral kapid Karaypaen Twv JETavaotov, k¢ npog 10 NNEdo ypauuarl-
OpoU Toug € 0MmolodNNoTE onpEio Tou PetavaateutikoU KUkAou. Ziyoupa Opwg undpxouv avaigdBnrol
LETaVACTES, TwV onoiwv n nAsloyngia mbavoTara va ival yuvaikeg.

Nepairépw, av Kai n ekuddnon tng eNnvikAg yAwooag anoteei évav and Touc Bacikouc NUAMVES
g noAImKAg éviaénc Twv peTavactov otnv Kunpo, 1a undpxovia Keipeva noAimkng napapAénouy 1o
yeyovog n¢ Unapé&ng (Aemoupyika) avaAgapniov peravaotwv. (¢ ek Toutou dev npoBAENovIal yia v
OUYKEKPIPEVN 0LADA OTOXEUPEVEC DPATEIC EKPABNANG €iTe TNG ENANVIKAG ETE KON KaI TNC UNTPIKAC
Toug YAWOoag.

YKonoc Tnc napouoag avakoivwong €ival va avadeiel 10 GUYKEKPIUEVO MPOPBANUA Kal va NPOTEVEI
OUYKEKPIPEVEG NPAKTIKES, Naipvoviag napadeiyuara Kai and PEATIOTEG NPAKTIKEG AAAWV XwPWV. ApXI-
KQ, Ba npénel va yiveral karaypa@n Tou £ninedou ypappanopou kdbe petavaotn, EI01KA TwV QITOUVIOV
aoUAou, pe v AQIEN TOUC OTNV XWPA Kal Katd 10 01ddio Tn¢ unoBoAng Tng aitneng, n onoia kard
Kavéva yiveral ypantwg kai Bswpnmika emirpénel pia npa a&loAéynan. EmnpdoBera, Ba npénel va
oupnepIAN@BoUV GUYKEKPIUEVES DPATEIC yia Touc (AEmoupyika) avaAgapnroug peravdoteg oto uno
diapdppwon Xx£oio Apdong yia v Evia&n twv Metavaotwv 2020-2022, €ite yia v €Kpddnon Tne
eMNVIKNAG gite atnv pntpikn Toug yAdwooa. Movo pe autdv Tov 1pono €ival duvati n aviPermnion Twv
101aiTEPWV avaykwv Tov (AEmoupyikd) avaAedpniwv peravaotwv Ox1 Jovo ae 61 apopd v ekuddnon
g yAwooag aA\d kai Tnv opaln £viagn Toug aTNV KOIVWVIa.

6¢ ka1 Zoyxpovn K ia: Tauté
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AIAMOAITIZMIKOTHTA LTA NPOrPAMMATA ZNOYAQN
TON EAAHNIKQN ZXOAQN ArQrz (1990-tHMEPA):
BALIKH KATAPTIZH TON MEANONTIKQN EKMAIAEYTIKQN»

tmichel@edc.uoc.gr

Ymv i0fynon Ba napouaciaotodv pEuvnTIKA anoteAEOLATA OXETIKA JIE TN GUYKPOTNON TOU QVTIKEIPEVOU
¢ AianoAmopikig Naidaywyikng (A.M.), dnwg anotun®veral ota NEPIYPAUUATA Twv NPOCPEPOUEVWY
pabnudrwv Tev Naidaynyikov Tunpdtwy (mpooxoAIKnAg Kal SnpoTIKAG EKNaideuang) kai Ta onoia 0dn-
youv otnv avantu€n e dianoAmopikng euaioBntonoinang Kai guvEIBNTONoinong Twv HEAOVTIKMV €K-
naideutikwv. H ouhoyn kai eneEepyaaia 1wv 255 O1aBéaiuwv 0dnydv Znoudwv OAwY TwV ENANVIKWOV
Naidaywyikwv Tunpdtwv (ZuMéxBnoav 0dnyoi noudwv and 1a Mavenmiotipia; Alyaiou, ApIoTOTEAEID,
Anpokpiteio, Aut. Makedoviag, Beaoahiag, lwavvivwv, Kanodiotpiakd, Kprtne, Narpag) and 10 1990
€w¢ onpepa, oTouc onoioug avadntbnkav padnyara nou va péPouV Tov TITAO 1 va £X0UV NEPIEXOUEVO
OXETKO e Ta Bépara e A.MN., avédeiEe katnyopieg paBnudrov avd akadnpaiko TuApa Kai yeyain
diacnopd evvolmv, Opwv, NPOCEYYICEWV TG dIANONMIOUIKATNTAG (DIANONTIOMIKA, avTIPaToIoTIKNA, gl
ovoTIKA, EM\nvOyAwaon eknaideuon, diaxeipion noAunoAimopIkoTNIag, JETavaoTeuan, JETaVAOTEUON
Kal eknaideuon, oxedIaopoc S1anoNmIoUIKWVY npoypapuarwy, ENAnvioog g 61aonopdc, Tautémnteg
oTnv EKNaideuon, PEIOVATNTES, PEIOVATNTEG Kal avBpwniva dikaimpata K.An).

H 1a&ivépnon Kai avtiotoixn tTunoAoyia Twv TitAwv padnudrwv aviavakAd 1ov 1pono nou didaokeral n Ai-
anoAmaopikn Naidaywyikn orov ENAadIKG NaveMIGTNRIAKG XP0, N BEwpNTIKA NPocéyyion e 1ano-
TIopIkGTNTac aAAd kai 10 npo@id Twv d1dackAviwv. H xpovikn de Evian Tou pabBiparog oto npdypappa
onoudwv kABe akadnpaikou THAPATOC Eival EVOEIKTIKG TG BEWPNONG TOU 0E CUOXETIONO pE Tn BEanion
Tou vopikoU mAaioiou yia Tn AianoAmopikn Eknaideuon (BA. N.2413/1996).

Eminpoabeta, €peuveg (Guo et al 2010 Deardorff, 2011 Dimitrov et al, 2014- Sandell & Tupy, 2015
Dimitrov & Haque, 2016 Keaidou & ManadonouAou, 2008° Xapitog, 2011 ApBavitn & XakeAhapiou,
2014) éxouv 11dn avadeigel 6 n dianoimopikn euaioBnronoingn Twv EKNAIBEUTIKOV ENIBAMAEI EVIOVO-
TEPN, GUOTNUATIKOTEPN KAI NI €0TI0UEVN NPoopopa pabnpdrwv, pyactnpiwy, projects €101 (OTE va
egonhioBolv pe Ta katdAAnAa £podia otn diaxeipion noAunoAimopik@v TaEewv. H ouyKekpipévn €peu-
va otoxeUel 0T 6UVOEDN TOU ENIGTNHOVIKOU NEJioU PE TNV KATAPTION TwV EKNAIDEUTIKWV KAl EV TEAEI
otnv epappoopévn dianohmopiki naildaywyikn yéoa ane 1o TpinTuxo: Euaicntonoinon (awareness),
ouveldntonoinon (conscious learning) kai eroiuétnia (readiness).

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

ILTOPIEZ KAl AOHTHMATA TIA THN NPOQOHXH
THZ ENTA=ZHZ TQN NAIAION ME METANAXTEYTIKH
"H NPOZOYTIKH BIOrPA®IA XTO IXOAEIO

(and 1o £pyo BACKPACK ID)

theognosia.petrou@cardet.org

XKono g avakoivwong anoteAei n npowBnon NG avaykng yia evioxuon Tng 61aNOAMOUIKAG EKNAi-
deuang o1o oxoAIkG nePIBANNOV PE T Xprian KalvotOpwy Kai 51adpacTiK®V KNaIBEUTIKOV napeppdae-
V- 6Nw¢ €ivar n xpAon 10ToPIAV Kal agnynudrwy.

H koivovikni éviagn Twv naidiov npoo@uywv Bswpeital wg pia diadikacia kard mv onoia pnopodv va
eKnAnpwBoUV 01 QVAYKES KAl 01 NPOOMTIKEG AUTMV TWV NAIBIOV KAl TwV OIKOYEVEIDV TOUC, TWV TOMIKWV
KOIVOTATWV KaI TV EVOIOPEPOUEVWV POpEwY, KaBWG emBePaikvovial Kai ol KoIvéG Eupwnaikég agi-
€¢. Mia eknaideuniki nap€ppacn eivar anapaimn yia va kaBodnynael Tov EKNaiBEVGUEVO € ia nio
(UOIKNA, Nveupanki kal nBIKN avantu€n kai va eEao@alioel Tnv Katdprion kai Tnv eknaideuon Tou. Tau-
10Xpova, P€ow TG napépupacng napakohoubeital n diadikacia pdénonc Kai 1000 0 EKNAIDEUOHEVOS
000 Ka1 0 EKNAIBEUTIKOG pnopoulv va a€lohoynoouv v npdodo Kai va avactoxaotolv Ti NANPOQOopIES
nou AapBdvouv.

Ye aum v epyacia Aoindv Ba napouaiactodv kdnoia epyaleia nou €xouv OXeDIAOTEN yia aum v
napéppacn 1a onoia npoépxovial and £uneipa Gropa oTnV KOIVWVIKA Kai avantu€lakn yuxoAoyia, T
yAwoooAoyia kai Tnv eknaideutikn Bewpia kal npaktiki. Me tnv éviagn Twv 10T0pIGOV Kal agnynpdrwv
nou €xouv OnpioupynBei and naidid PE PETAVACTEUTIKA Kal NPOGQUYIKN Ploypagia -o¢ NAEKTPOVIKA
popen- ota nAaioia Tou €pyou ‘BACKPACK ID’, wg ouvodeuTiKO eKNaIBEUTIKO UAIKO, T000 01 padntég
000 Kai 01 eknaideuTiKoi unopolv va Karavorigouv kaAUTtepa Tnv agia Te A1anoAImopIKAG EKNaideu-
0ng, NG KOIVWVIKAG EvIagng Kal T anpacia Tou npoo@uylkoU Kai Jeravacteutikou ¢ntipatog. O 1aTo-
piec autéc, GAAote aAnBivéc kal GANOTE QAVIAOTIKEC, £XOUV VO PETAPEPOUV OTOV AVAYVWOTN MOAAEC
EIKOVEC Kal EPNEIPIEC ONwG Ta id1a Ta NaidId TIC £Xouv PIWOEL
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0 KEIMENOKENTPIKOZ AOI0Z XTO MABHMA
THZ NEOEAAHNIKHZ TAQLLAL TOY T'YMNAZIOY:
NMPArMATQZH, FPAMMATIZMOI KAI TAYTOTHTEZ

anthi.pap@windowslive.com

H npoteivépevn eloriynon aviAwviag ano mic Bewpieg Adyou, TIC KOIVWVIKONOMTIOUIKEG BEwpIEC yia
TOV Ypappanopd Kal g ENIOTNROVIKEC NPOCEYYIoeIG yia Tn didackaAia TG yAwooag €xel ¢ okond
g va avadeitel v dpBpwan Tou Kelpevokevipikou Adyou otn didackalia 1ng NeoeAAnvIKAg Mao-
oag Tou Mupvaoiou. H €peuva ouviota pia eBvoypa@ikn PEAETN TPIMV NEPINTOOEWY NOU dIEPEUVA TN
yAwooikn didaokadia, 6nwg aut Kataokeudleral p€ow Tou Adyou, Tng YA®ooag o€ xpAaon, o€ TPEIG
TAEEIC TPIOV DI0QOPETIKOV OX0Aciwv. Baaoikd epwmpara e €peuvag eivar 1a akdiouba: 1) Mg o
Kelpevokevipikog AOyog npayuat@veral kard v eknaideutikn diadikaaia; 2) Ti €idoug ypappamopoi
avantygooviar; 3) Moleg TauTOTNTEC KATAOKEUAJOUV 01 EKNAIOEUTIKOI, O JABATPIES Kai o1 pabnréc; To
UNIKO TG €PEUVAC NOU CUYKPOTEITAI ANO TIC PaYVNTOQWVNACEIS Twv B1I3AoKaNIV, TIC GUVEVTEUEEIG TwV
EKNaAIdEUTIKWY Kal 1a aXoAikd BIBAia Tne NeoeAAnvikiic MAwaaoac Tou Mupvaciou avalderal e Tnv Ava-
Auon Adyou. And T avaAUoeIC Tou UMKOU MPOKUNTEl NWE 0 NPAYHATWOEIG ToU KEIPEVOKEVTPIKOU
N6you noikiNouv Kai Bpiokovial o€ dueon guvaptnon pe Tov 1pono xpriong Tou axoAikou BiBAiou, Tig
TAUTOTNTEC Kal TIC MPWTOPBOUAiEC nou avantiaoouv ol eKNadeuTKoi. H dpBpwaon Tou KeIpevokevipikou
Noyou, 6nwe unayopeueral and 1o oxoMkO BiBAio, NepIxapAcoel O NEPIOPIGUEVOUC YPAUUATIOHOUG,
nou 0dnyouv aTNV KATAOKEUNA TWV KEIPEVIKOV EI0MV WG 0TABEPWV OVIOTATWV e NAyIa XapaknpIoTIKd
Kal evepyonolei NapadooIakES TAUTOTNTES TWV EKNAIDEUTIKWV, TWV JaBNTPI®MV Kal Twv padntwv. Avri-
Beta, o1 npwtopoudicg nou Karaypagouv ol EKNAIBEUTIKOI nAoutiCoviag Tov KEIUEVOKEVIPIKO Adyo
odnyouv o€ VEEC apBPWOEIC Nou ENIPUAGCOOUV YPAPHATIOPOUS NOU OXETICOVTAI JIE TN PETAYVAON TWV
KEIPEVIKWV €100V KAl NMI0 EVEPYEC KAl QUTOBOUAEG TAUTOTIKEG NPAYUATWOEIC EKMAIDEUTIKWY, JaBNTPIOV
Kal padniov.

AHMIOYPTIKH PA®H, ENILTTHMONIKH ®ANTAZIA KAl YIIEPAOTOTEXNIA

marilidouzinas@yahoo.gr
lena.galiandra@yahoo.gr

e Epyaomipio Anpioupyikng I'pagnig, o1 ouppeTéxovieg pabniég (B * Mupvaaoiou) dnpiodpynaav 1oTo-
pieg enoTNUOVIKAG paviaciag pe Bepanko agova v enidpacn g rexvoloyiag oto MOV NG avepw-
némrag. 01 10Topieg autég opyavmBnkav o€ wnpiakd nepiBAAlov oto npéTuno TG unephoyotexviag
(hyper-literature): o1 10TopieC ekTUAiooovTal P€ow UNEPOUVIESHWY, NOU ENITPENOUV OTOV AVAYVAOOTN
va dIaPoPQPWOE TIC OIKEC TOU AVAYVWOTIKEG O100pOPES. LTV Yn@IAKA PoP@N TwV PaBnTIKOV 10TOPIWV
enioTNPOVIKAG paviaciag o ypantdc AGyoc ouvundapxel L€ NXNTIKA anoonaouara, EIKOVES, {wypapIéC
Kai Bivieo, diapopewvoviag éva yneiakd noAuTpomikG KEIPEVIKO NEPIBAAAOV.

H nopeia epyaciac 1wv paBniwv oto nAaiolo Tou Epyaotnpiou Anpioupylkng Mpagnc opyavwonke we

€Eng:

e ava(nman oto diadiktuo delypdrwv unephoyorexviag (MAavitng Mpéona e Logiac NikoAaidou Ka
g Tepédag MNakoupdrou, 2002, Twelve Blue Tou Michael Joyce, 1996 K.4.) kai naparipnan Twmv
oupBdoswv Tou €idoug,

e ¢peuva o€ PENETEC yia Tov PEANOVTIKG pAAO TNC YNPIAKAG TEXVOAOYIag o€ dIAQOPOUC TOPEIC (Ekmai-
deuon, uyeia, Kovovia K.4.),

e avayvwon €pywv EmoTnpovikAc gaviaciag (Aoukiavag, louhiog Bepv, ‘Opyouel, XAEAED K.4.) Kai
naparmpnon Twv oupBdoswv Tou €idoug,

 (QTOUIKNA KOI OJadOCUVEPYATIKA Ypa®n I0TOPIV ENIOTNHOVIKAG (pavIasiag,

e cnavaypagn oto Yneiakd nepiBAAlov/yn@ionoinon Twv 10T0PIMV,

e dnpooicuon Twv 10TOPIWV 0€ Yn@iakd BiBAio pe Tov yevika TiTho Auotonieg.

Avagopika pe 1o Epyaotipio Anpioupyikng Fpagng, akoAouBnBnke 10 ouvalaktiké poviého epya-
otnpiou ¢ W. Bishop, pe éupacn otn diadikacia ng ypa@ng aAAd Kai aTo «npoidv» kal Y ypapn
OMOKAEIOTIKA GTOV X(PO TOU OXOAEIOU.

01 otéx01 nou niteuxBnkav pe Tn dpactnpidinta autn Arav noAAanAoi: o1 paBnTég anotinwoav Aoyo-
TEXVIKA TIG OVNOUXIEG TOUC YIa T0 TexvoAoyikd JEANOV TG avBpwndintag, ekppdotnkav dnpIoupyIKa

6¢ ka1 Zoyxpovn K ia: Tauté
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Kal eEwtepikeuoav NpoBAnuaATIoHOUC Nou OXETiCovTal Pe TNV QNPIKN TOUG TaUTOTTA (PINiQ, OXECEIG
K.4.), eE0IKeIwBNKav pE TIC CUPPACEIC Tou €iBOUC TNC EMIOTNOVIKAG (avIaciag, cuvepyaoTNKav Ka-
Bwg kai aglonoinaav dnpioupyika Ty TeEXvoAoyia dNPIOUPYWOVTAS I0TOPIEG OE POPPA UNEPKEIUEVOU:
ouveldntonoinoav T dia@openkn eUoN Tou, AEroUpynoav we KPITIKOI dNPIoUPYOI Kal avayvwaoTteg Tou,
€UBGBuvav otoug pnxaviopoUc ToU Kal Naparnpnoav K Twv £0w TV opyavwaon Tou ot lexias.

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

NMOAYTPOMIKOZ FPAMMATIZMOZ XTHN EKMAIAEYZH
MEZA AMO MOYZIKA BINTEO THZ AHMO®IAOYZ MOYZIKHX

ugenius@otenet.gr

Ta pouaikad Bivieo €ival pia eEaipenka aivBetn popen Keipévou, Pe NoAUoNUIKEG apnynasIg Kai E1KO-
veg paviaciac. H av@Auon kai eppnveia Toug Bewpeitar pia anamnmkn onpeintkn npagn. 01 EIKOVES
Kal 01 X0l TOUG anoTEAOUV (POPEIG MOU EMIKOIVWVOUV VORaTa 1000 WG autdvopo UNIKG 000 Kal Jéaa
and mv aMnAenidpacn Toug. Ta Bivieo YeTapépouv NANPOPOPIES GE £va NUKVO Kal NEPIMAOKO Guv-
OUaopO6 ONTIKWV Kal JOUCIK®Y Kwdikwv o1 onoiol divouv T duvardrnta yia avaywyéc, oplobENan Kal
avanapacTacelc EVVoIwy, av Kai gival npooBdoipol pévo o 6ooug ival EEOIKEIWPEVOI PE BUYKEKPI-
péva ouotipara onyeiwv. Xmv napoloa €ionynon, Npooeyyicetar éva poviého avdAuong HOUGIKOV
Bivreo dnpo@iAolc pouaikng wg npéracn yia Tnv avantuén noAutponikoU ypauuanopou omv eknai-
deuan, Baciopévo oto JoviEAo g Kokkidou (2019, in press), 10 onoio avTAei atoixeia and ta epyaleia
Mg anpeINTKAC (KOAIKES, OUUPGOEIS, DIOKEIPEVIKATNTA).

Yinv napoloa épeuva, wg napddelypa avaluong xpnaiponolsital 10 pouaikd Bivieo Party like a
Russian (2016) 1ou Bpetavou 1payoudonolo’ Robbie Williams. To napdv Bivieo emIAEXTNKE yia 10
evdlapépov Nou napouciadel avapopika Je Tov NAOUTO TwV ONTIKOV Kal HOUCIKOV Kwdikwv, yia Tov
TPONO0 NoU CUVOUIAET PE aToIxeia TG ‘uPnAng’ kouAtoupag, yia TIC NOAMOMIKES avanapacTdoEIC PEow
T0V OIOKEILEVIKOV avapop®V Kal yia Tov 1péno nou diaxelpiceral Tnv Texvikn Tng napwdiag. Ta ouoti-
uata Tou Bivieo ouvepyGdovial Asimoupyikd pe atoxo pia oamipiki otdon anévavr otn onpepIvil pwaoikn
ohiyapxikn mAoutokparkn 1a&n Kai otov 1pAno nou Eodevovial Xxpnpatka nood oe BApog Tou pwal-
KoU AaoU. AvapuEoa oTiC NOIKIAEG DIKEIPEVIKEG QVAMOPEC, N MIO XAPAKINPICTIKA €ival N evowparnon
Oeiyparog Twv TE00apwWV NPMTWV PETPWV TNG yvwoTng pelwdiag «<Montagues and Capulets» and 1o
unaAéto Romeo and Juliet (1935) Tou Sergei Prokofiev.

H avantuén noAutponikou ypappariogol oty EKnaideuon Péow TS XpAonc JoUIKWY Bivieo avapé-
veTal va fonBnagl Toug pabntég Oxi POVO va Ta epunvedouv Kai va dnpioupyoulv 1a Bikd Toug Bivieo
aA\G kai va anodopoUv GAAa ONTIKOOKOUGTIKG aVTIKEipEVa S dnpo@iAouc KouAtoupag KaBwg Kai va
npooeyyiouv noikiha kovwvikd-noAimka B€para tng adyxpovng (wNG.
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KATANOHZH KAI NAPArQrH reAnToy
AOroyY- Ao TH 6EQPIA XTHN NPA=H

diamando@live.co.uk

To oxoAeio pag ompiZorav ano 1o Naidaywyiko Ivamirodto, ota nAaiona tou npoypauparog YEM (Yno-
ompign EnayyeApankng Maenonc) yia 8o axohika €mn. To 8€ua pag nrav n Karavonon kai Mapaywyn
pantod Adyou. O1 eknaideutikoi Tou oxoAeiou Ta 600 autd xpovia EnPoPPWBNKav and Asmoupyoug
Tou NMaidaywyikou IvamirouTou, 1600 o€ BewpnTikG 600 Kal o€ NPaKTKO eninedo. METog, o€ ouvepyacia
pe  Ap. Navoia Kupidkou, oxediGotnkav Kal npaygaronomenkav and mv €ionyntpia G napou-
oiaong 0Uo paBnpara (éva yia katavonon Kai €va yia napaywyn ypantiol AGyou), €K Twv onoiwv 10
deUTEPO NPOG EKNAIOEUTIKOUC TOU 0X0A€iou. To mpwro pabnya, nou Baciotnke o1o Keipevo Tou iBAiou
Mwooag ng B "16Eng «Mapapdbia and 1o TNAEPwvO», OXEBIAOTNKE |IE TPOMO NOU Va KAAUNTEI vonpa-
TIKN, EPUNVEUTIKNA Kal KpmKNA eneEepyacia Tou Kelpévou a&lonoinviag epyaleia onwg oeMdodEIKTES,
KAEIDIG EEKAEIDMUATOC TOU KEIPEVOU, T oTpaTnyIKi 3,2,1, 10 BEvvelo didypappa yia ouykpion, KaBwg
eniong naixviolo 6nwe n oKutaAodpopia TNC ITopiag Kai n Kauth kapékAa. To dedtepo pddnpa gixe we
oT0X0 TN oUYYPa®N napapuBiol a&lonoINVIag KEILEVIKES GUPBATEIC (ApWEE, TONOC, Xpovog, Aoyonai-
yvia, nAokn-xpovikn aAnAouxia Kar xpovikoug npoadiopioyoug), Kar kAAuNTE T0 NPOCUYYPAQIKG, TO
OUYYPQIKO Kal TO JETACUYYPAQIKO 0TAdI0. X10 NPOoUYYPaPIKO a1adio dABNKeE Eva npaypaniko nAaioio
¢ avaykn yia cuyypagn napapuBidv and ta naidia kai £yive odvdgon pe 1o nponyolyevo pdényua
yia va BupnBoUv TIC KEIPEVIKEG oUPBATEIC Nou evionioTKav. Xn cuvéxela Ta naidid pe n Bonbeia
{apIwv pe NPweS Kal odnyieg Pe naryviwdn popen dAAaav Ta ovopara Twv npowv Touc, NEpIEypayav
ToV T6MO TNC I0TOPIag TOUC pe TIC 5 aioBnaeIc kal agnynBnkav v 1gTopia Toug aglonolmviag 10 QIAY
¢ agiynong. Mpiv Tnv napaywyn napoucidotnkav o€ nivaka 1a kpmpia nou Ba énpene va Aapouv
undyn Toug, Kai kard Tnv napaywyn 1a naidid a€lonoloUoav vonTIKG ompiyuaTa pe niBETa, XpOVIKOUG
npoodIopIopoUC Kal GANEC auvDETIKEG AEEEIC. TENOG, OTO PETAOUYYPAPIKO 0TGdI0 NpayuaronoinBnke
erepa&loAoynon kai d00nke Kapta e€Gdou. Mevika, To JABnua nepiEixe apkeTa otoixeia diagpoponoin-
ong Kai dlapop@wikAc agloAdynonc.

H «MYZTIKH» TAQXZA TON MANTHAQN:
NEPIPA®H-XPHZH-LTAZEIX

giorgosphilippou26@gmail.com

Avtikeipevo G napodoag B10aKTopIKNAG B1atpIBNg anoteAei n peAétn g yAwaoag twv Mavindwy, piag
101aiTepng kovatnTag g Kunpou, n onoia €ivar enayyeAuankd aAa kai yAwooika npoadiopiouévn.
YUYKEKPIPEVA, N napouoa avakoivwan BETEl Toug £ENg oTOX0ug: a) va napouacidoel kanola SoUIKA Kal
Ae&ihoyikd xapakrnpiaTikd Tng yAwooac autic, B) va eEakpiBwael Tn Asitoupyia g yAwooag Kal )
va Olapavolv ol oTdoEIC TwV OpIANTWY TnG yAwooac. H peBodoloyia Tng €peuvag eival Bvoypaikn
Kai otnpicetal og npwroyevi (emmonia) épeuva. Lopgwva pe toug Willis & Trondman (2002) n eBvo-
ypagia ivar n neiBapxnpévn kai oKOMIUN paptupia-karaypan Twv avBponivav yeyovotwy. EBvoypa-
QIKA €peuva gival pia péBodog NG PEAETNG Mou agopa v napampnaon, aAAa kai noloTikA avdiuon
mg avBpwnivng cuunepipopdc. H emidoyn ng eBvoypagikng épeuvag €yive Adyw Tng avdykng yia
napampnon Twv oUpPETeXOvIwy. H epyacia akoAoUBnoe KoIVwVIOYAWOGOAOYIKES Kal EBVOYPAPIKES
péBodoug auhhoyng dedopévwy, e Baoikd peBodohoyikd epyaheia Tnv Bvoypa@ikn cuvévieugn, TIC
ONPEINOEIC NEDiou, T0 NPEPOAGYIO TOU EPEUVNTA Kal TV YAWGOIKA Karaypagn g ev Adyw NOIKIAIGC.

‘Ocov apopad ToUg/TIC CUPUETEXOVTEG/0UOEG EMAEYRKAV ATopa nou acxoAolvial fi acxoAnBnkav 1o

napeABov pe 1o yavwpa. And v avduon Twv ouvevietEewv paiveral nwg n yAwooa twv Mavindwmv
xapakmpilerar and kanoia oualaotikd, Aiyotepa pripata kai eAaxiorec ppdoeic. ‘Ooov apopd oto ne-
piexdpevo, o1 AEEEIC NG yAdwaoag autic agopoloav v kaBnpepivi {wA, I EnayyeAUATIKES TOUg
dpaotnpidtnieg, T oe€oualikA Touc {wh Kal Tov TPOMO Nou avapépoviav atoug AAAouc avBpwnoug.
IXETKA PE T xpon Tng yAWooag pnopei va enwlei nwg n yA\wooa Atav pia PucTikn yAoooa nou
XPNOILONOIEITO OE OUYKEKPILEVES NEPIOTACEIC OUYKAAUYNG

6¢ ka1 Zoyxpovn K ia: Tauté
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H KATAZKEYH KAI H NPOZAHWH THZ EMOYAHZ
TAYTOTHTAZ LTON AOr0 THAEOMTIKQON AIAOHMIZEQN A NMAIAIA

vgoloni@gmail.com

H peAém mmuxwv NG padikng kouAtoupag €Xel anoKmael PEyahitepn onoudaidmnTa omic PEPEC Uag
Kabw¢ avadeikvuovial ouveEXwS Tponol a&ionoinong g o1o XwPo TG yAwoolkAg eknaideuong. H
napoUoa €pyacia ENIXEIPEI va GUVEIOPEPEI MPOC AUTAV TNV KaTeUBuvon JEAET@VIAL and pia Kovwvi-
oyAwOooAOYIKNA oKoMId TIG avanapadtdoelg Twv EYQUAWY TAUTOTATWV OE TNAEONTIKEG dIA@NICEIG Nou
aneuBovovral o€ naidid. EdikoTepa, xpnolgonoikviac éva noAueninedo avaAutiké nAaiolo nou Oi-
apBpwveral o€ TE00€pIG AE0VES (YAWOOOAOYIKO, KOIVWVIOYAWGTOAOYIKG, ONUEIWTIKG, IBE0AOYIKO) Kal
aviAei aroixeia g Kpimkng Avaiuoncg Adyou, avaAuBnkav TNAEONTIKEG DIAQNUICEIG NAIXVIBIWOV, HE
okono va diepeuvnBei o TpANog nou dopouvial or ENEUAES TautotnTeC. MapahAnAa, aviAnBnkav PEow
ouvévteuEng atoixeia yia TIg aviAAWEIG Twv naidiwv yupw and Tov 1péno nou napouaiddovial 1a dUo
@UAQ, wote va dIawTioTei N NPACANYN Kal n Karavonaon Twv und £EETaon KEIPEVWVY.

Ano tnv avaluon npoékue 61 anig diapnuicelg uioBeteital To «goviéAo TN diapopac» a1o (Ouv)opl-
Nako Ugoc Twv 600 PUAWV. Ta Kopitala napouacialovial va xpnaolponoloUv YAwooikoug 10noug Kai
EMIKOIVWVIOKEG NPAKTIKEG MOU oUPQWVA LE TNV NIKpatoUca aviiAnyn aviioToixoUv 610 BnAuko 1pod-
no owiAiag (xpAon UNOKOPICTIKWY, ENIMATIKWV, KEVAOV EMIBETWV K.0.) Kal Ta aydpia va avidolv Toug
u@oAoyikoUg nopoug and Tov apaevikd Tpono opihiag pe éva Adyo dUvaung kai Ae€IKa oToIXEia nou
npoBaMouv dpdon, dnpioupyia, aviaywvioud Kar Kupiapxia. Qotdoo, o€ avriBeon pe avTioTOIXES
KOIVWVIOYAWOOOAOYIKEC €PEUVEC OE TNAEONTIKEG OEIPEG Kal TaIVIES, AUTEG 01 EMIAOYEC polalouv va
yivoval Pe Tpono anokAEIOTIKO and KABe guAo, evioxuoviag 10 xdopa avapeod Toug Kal avanapa-
yoviag napadoolakeéS aviAnWeIC yia v avdpIKn Kal yuvaikeia tautomra. Ano mv aiAn, 1a naidid
npooAappavouv ag éva peyaho Babud Ta Eupuia NvUPaTa QUTGV TV KEILEVWY Kal Ta anodidouv oe
BioAoyIkéC dIaQOpPEC TwV PUAWY.

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

«MIA ®OPA KI ENAN KAIPO...»
- MIA EPEYNATIA ILTOPIEZ KAI IZTOPIA

anikolettoua@hotmail.com

H napoudoa £peuva - dpaon, NpayuaTonoinenke e okond va eEetaotei N ennpedlel n aklonoinon nar-
DIKWV 10TOPIKWY HuBioTopnpdTwv TNV I0TOPIKA EvouvaioBnon Twv JaBniv: v 1IKavenTda Toug va evioni-
{ouv oANaYEC KaI GUVEXEIEC avapETa O€ DIOPOPETIKEC IOTOPIKES NEPIGdOUC, TNV avanTuén KPITIKAG ardong
anéviavtl ora 10Topika yeyovora, péoa and mv noAunpiopankn Bswpnon Toug, aM@ Kai Ty IKavetnia
a&ionoinang Twv I0TOPIKWV TOUG YVWOEWY 0N SNUIOUPYIa @avIaoTIKWY NPWWV 1/Kal 10TOPIOV.

lNa m diepetvnon Tou Mo ndvw BEpatog npayuatononenkav 1£00€pIC napepPAacelg. 01 TPEIC NPWTES
€0Tiaoav aTo va EPEUVACOULE av 01 JaBntég napouciacav BeAtinon 6oov apopd otn BaButepn katavo-
non 1ng lotopiag, oto nAaicio Tng enegepyaciag anoonacudrwv ano naidikd 1oTopika pubiotopriyara,
onwg npokuntel kai and 1 BiBAioypagia (ABavaconouAou, 2004; Taiwpn, 2010; Mavidrng, 2013,
EuBupdkn, 2009). Kata tnv tétaptn napéppacn, 1a naidid kKABnkav va xpnaigonoingouv ot £uabav,
yia va dnpioupyricouv dIKoUg Toug (paviactikoug npweg nou Ba pnopodoav va otaBolv o€ £YKUpo
I0TOPIKG NAQiCI0, XPNOIPONOIWVTAG TIC I0TOPIKES YVWOEIG W «undBadpo TG auvBeonc Tou AoyoTexvi-
Kou épyou» (ABavagonoUAou, 2004). Acdopéva GUYKEVIPWBNKAV £MIONG KATA TIC GUVEVTEUEEIC MOU
akohoUBnaav. H avdAuan €yive yia kaBe naidi aAAG kai yia 1o advoAo Tng TaENG.

Méoa and Tnv avdAuon anoteAeopaTwv NPOKUNTEI T0 YEVIKG ouunépacpa Ot N EVOWUATWaN NaIdIKov
I0TOPIKOV puBioTopnpudTwv cuviehei BeTika otnv avantuén g 10TopIKAG Evouvaiobnong Twv pabntov
(Karaikn - TkiBahou,2008; Pantng kai Kupidkou,2010; Taiopn, 2016; EuBupdkn, 2009; ABavaco-
noulou, 2004). Enionc, naparnpeiral pia 1don va tauticovial pe didpopoug NPWES TwV AOYOTEXVIKOV
£pywV Kal va avrikpidouv €va yeyovog ano diapopeg okoniég (Panmc kai Kupidkou, 2010; Mavid-
g, 2013; ABavaconodiou, 2004). TéAog, SNPIOUPYOUV GAVIACTIKOUC XOPAKIAPES N/Kal ITOPIEC LE
€YKUPO I10TOPIKO MAaiclo, JE OXETIKN EUKOAIO Kal @avepd ennpeacpévol and Ta pubiotopripara Ye 1a
onoia €xouv aoxoAnBei kard Tn Oidpkeia Twv napeppacewv (KouvéAn, 2009; Pantne kar Kupidkou,
2010). Mépa and autd, napatnpodvial ki AAAa Benika anoteAéapara, Gnwg n avantugn Tng eIAavayvw-
oiag, 10 augnuévo evolagEPOV TwV pabnT@v yia 1o pddnya K.a.

EminAéov, péoa and Tnv 6An d1adikacia dnpioupyouvIal Kaivoupia EpWTNLATa, avapopIKa e TNV apQi-
dpopn oxéan AoyoTexviag Kai 1oTopiag.
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AIAKEIMENIKEZ KAI MOAYZHMEIQTIKEZ NPAKTIKEZ
LTHN ANAFNQZH TOY EPQTOKPITOY TOY KOPNAPOY:
LTOIXEIA ANO ENA NPOTZEKT MABHTON/TPION THZ A’ AYKEIOY

maria_maglara@hotmail.com

Eivar yvworo 6m éva and 1a BacikG XapakmpIioTiKG ToU KUnpIakoU EKNAIBEUTIKOU ouatiparog eivai
n éueaocn nou diverar otnv KAAuyn g Bidaktéag UANG kai Tn per@doon e otoug pabniég (YN,
2004, 2008). Qaotoao, Oiebveic eEehiEeic otnv epapuoopévn yAwoooAoyia kal Tnv eknaideuon otov
ypapuanopd Kard tn OIAPKEI Twv TEAEUTAIWY OEKOETIOV €X0UV BETEI OTO €MIKEVIPO TNG OIDAKTIKAG
diadikaaoiag Tov padnti/Tpia, kai 6xi Tn didackalia Tng UANG (Kalantzis & Cope, 2012 Koutaoyidvvng,
2017). Tovicetal n avdykn yia Tnv unAokn 1ov paentwv/1piwv o€ noAAanAEC NPAKTIKES ypappanaopou
(Heath,1983 Street, 1995, 2000) ka1 Tn diIEPEHVNON TWV KEILEVIKOV, MOAUTPONIKWY Kal NOAUCNEIW-
TIKQOV OYEWV NG Yv(ANG Kai Tou Koapou (Koutaoyidvvng, 2017), eAceic nou €Xouv TOVIOTE Kal GTOV
oxedlaopo Tou pabnpatog g Aoyotexviac (PodoaBévouc-Mnalaga, 2018).

H napouoa avakoivwon aviAei dedopéva and €va NPOTZEKT nou oXeOIA0TNKE Kal uAonolnenke o On-
péalo AUkelo Tng enapxiag Adpvakag kard Tn oxoMIki xpovid 2016-17, pe enikevipo T didackahia
Tou Epwiokpitou Tou BriZévidou Kopvdpou. ®ihodokei va oupBdAer otov emompovikd diGAoyo nou
diekdyerar atnv Kdnpo kata t didpkeia Twv TEAEUTainv xpovwv, yia tn diedpuvon g EKNAIBEUTIKAG
dladikaciag péoa and v avayvapion Kai afionoinon Tng NOAUTPONIKATNTAC, TNG DIOKEILEVIKOTNTAG
Kai Tn¢ d10BepanKAC NPoaéyyIonG TOU YpauuaTIoHoU Kal Tng AOYOTEXVIaC.

Apxikd Ba napouaiaaotei 10 NpATleKT, e atiaon oy eunAoKN Twv paBnTwv/1pI0v 010 0XEOIAOUO TNG
nopeiac Tou padnuatog, ONwe ENioNg Kai 0TN GUPPETOXN TOUC O€ MOIKIAEC NPAKTIKES ypappanopou, Je
€VOEIKTIKA avapopa oTic akAAoUBEG: i) EIKaaTIKn /noinmKA anddoon Tng oknviAg Tou Anoxalpenopou
and Touc pabntég/Tpieg, EEAOKNON TOUG OTO KEIEVIKG €i00C TN MPOPOPIKAC napouciacng péca and
v avdAuon Kai aimoAdéynon Twv CNPEIWTIKWY Tponwv nou Xxpnoiponoinénkav yia v anddoon Twv
€pywv TOUG, ii) oUykpion peragu g apiynong Tou Epwrokpmou Tou Kopvapou kai Tn¢ anédoang 1ou
€PYOU O€ KOUIK, oUpnEPIAaUBAVOUEVWV TwV DIGKEIPEVIKWV Dlacuvdéoewv PeTaku Toug, iii) karaypaen
TOV ANopIWV OXETIKA JE TNV NOAUTPONIKA a@ryNan Tou KOUIK Kai cuditnon e Tov ouyypagéa A. MNana-
pdpko, évav and Toug dnpioupyoUc Tou KOWIK, B€aw ouvdeong TUnou skype, iv) EEAOKNON OTO KEIE-
VIKO €idoc Tng Bloypagiag péoa and Tnv napouciaon g wic Kai Tou £pyou Tou €V AGyw ouyypapea.

X1n ouvéxela, Ba yivel ava@opd o€ papTupieg HaBnTv/TpIwv OXETIKG JE TN GUPUETOXN TOUG OTO NPOTEE-
KT, 0TIG 0N0iEG unoypappicetal n dnyioupyia evog padnaiakou nepiBaAloviog nou £BwOE TNV Eukaipia
o€ noA\oUg/noAéC padniég/Tpiec va KaAMiEpynoouy deEIOTNTEC GUYKPIONG Kal avaAUONG KEIPEVWY
Kal dIaQOopETIKWY TPONWV apiynong, 6nwe enionc kal SnpIoupyikng anddoong Kal napousiaocnc Twv
épywv Touc. H avakoivwon Ba KAciogl pe Tnv avadeign Ing avaykng £vOg YEVIKATEPOU avaoxediaopol
Tou oxoAeiou Tou péNNovTog, pakpid and v Nnapadooiakn Npoaeyyion nou nepiopiceral omv npoada-
@aipeon Tng didaktéag UANG.
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AIEPEYNQONTAZ TIZ ITAZEIZ TON NAIAION I'" TAZHZ AHMOTIKOY
ANENANTI LTO AIABAZMA

petridou.a@cyearn.pi.ac.cy
anthimou.m@cyearn.pi.ac.cy
karagiorgi.y@cyearn.pi.ac.cy

H BiBhioypagia unoatnpidel 61 n dlEPEUVNON TwV OTACEWY anévavl ato didpacpa o€ naidid nou akoun
avantiooouv ToV UNXaviopo avayvwong ivar onpavnkn yia d0o kuping Adyoug (McKenna, Kear &
Ellsworth, 1995): Mpwrov, o1 ardoeig unopei va emdpdaouv atnv avayvwaTikn Ikavornta. Mia nAeiada
EPEUVNTIKWV PEAETWV NON KaTaDEIKVUEI BETIKEC OUOXETIOEIC QVAPEDO 0€ OTAOEIC anévavl oto O1apa-
opa Kkai atnv avanmuén avayvoonkwv de€lomiwnv (Athey, 1985 Cambourne, 1995 Guthrie, 1996
K.An.). AeUtepov, akOun Kal yia naidia Je avayvwaTikn UXEPEIa, n UNapgn apvnTIKWY oTACEWV UNOpPEi
va 1a 0dnynagel ot pun evaoxdAnan Toug e 1o diapacpa 61av undpxouv AAAEG EMIAOYEG.

10 ugIoTauevo GpBpo napouaidlovial o1 TACEIS Twv naidiov I 1aEng dnyotikoU anévavr oto 1GRa-
opa, onwe diepeuvndnkav oto mAaiolo Tou diaxpovikou Mpoypdupatog Asmoupyikou Ahgapniopou
(NAA). Eminpdaobeta, diepeuvavial or eMOpAcelg dIdpopwv napayoviwv oTIC TACEIC QUTEC.

To NAA di€dyeral ano 1o Kévipo Eknaideunknc Epeuvag kai AgloAdynong (KEEA) Tou Ynoupyeio Mar-
deiac, MoAimapou, ABAnmiopoU kai NeoAaiag (YIMMAN) pe at6xo Tov evionigud Twv naidi@v nou aviye-
TwniCouv «pioko» yia YAwoaIKo kal padnparké avaAgapniiopo ae naykdnpia aon worte va eviaxbolv
éykaipa o€ 6pdoeIg ompIENG. X1a doKipia Tou YAwooikou algapntiopoU, TIG GXOMKEG XpoviEg 2017-
2018 ka1 2018-2019 cuunepIAripBnke 10 pyaleio «Elementary Reading Attitude Survey» (ERAS), 10
onoio avantuxBnke anod Touc McKenna kai Kear (1990) kai perpd Ti¢ o1do€ig anévavl o€ 000 MTUXEC:
a) 7o didBacpa yia okonouc euxapiotnong Kai B) 1o didBacia nou yiveral oTo mAaiclo Tou oxoAeiou.

l'a v avdAuon Twv 6edopévwy, uioBemBnKav Tpia poviéAa ypauuikng naAivopdpnong yia ke oxo-
NKR xpovid Eexwpiatd. Q¢ eEaptnpéveg PetaBAnTEC xpnalpononBnkav o1 0TAoEIC Twv NaIBIOV anéva-
vl 010 dIdBacpa YevIKG, o1 oTdoeIC anévavtl oto DIGBacua yia oKonoug EuxapioTnong Kai o1 OTACEIG
anévavri oto d1Gpacpa nou yiveral oto nAaiolo Tou oxoAgiou. Q¢ aveEdptnieg, xpnoigonomdnkav Pera-
BANTEC Nou oxeTiCovial PE T0 ATopo KaBWE Kai 10 pioko yia YAWOOIKO Kal paBnpatiko avaAapnmopd.

Ta anoteAéopata Ba napouciactouv Kal Ba auntnBouv Katd Tn OIGPKEIQ TG NAPOUGiacnc.

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

NPAKTIKEZ MOAYTPOMIKOY TPAMMATIZMOY
A TH NOHMATOAOTHZH IAEOAOTIKA ®OPTIZMENQN
KEIMENQN ANO MEANONTIKEZ/OYZ EKMAIAEYTIKOYZ.

kitsiou.stavroula@ac.eap.gr
kondyli@upatras.gr

H peémn eonddel ot diepelivnon Twv NPAKTIK@OV NOAUTPOMIKOU ypappanopoU nou papuolouv ne-
viivia (50) goImnTEC/TPIEG £vVOC TUNWATOG TPITOPBABUIAg eknaideuong Katd Tv avaAuon NoAUTPONIKMY
Kelpévwv. EIBIKOTEPa, okondg eivar va diepeuvAacoue, JEow TS avaiuong AGyou, Toug TpONouG Kal
Toug d1a6¢a1oucg NGPOUC VOAPAToC nou gaiveral va a&lonolouv ol PoImTpIEG/£C kard Tnv ene€epyacia
0U0 opadwv noAutponiKwv Kelpévwy omv TeNKN ypanm e€€raon pabnpatog nou oxetideral pe Tov
oxediaopo pabnudtwy ypappanopou. Aapgpavoviag undyn tn pntn didackalia epyaleinv yia Tnv npo-
o€yylon TG NOAUTPOMIKGTNTAG 0TV 0Noia €X0uV EKTEBEI 01 POITNTEC/TPIEG KaTA Tn DIdpKEIa Tou eEapn-
Vou, KaBwg Kai 1o yeyovag 61 kahouvial va eneEepyactouv I0e0A0YIKA POPTIOUEVA KEPEVa (Ta onoia
otpégovial yipw and 1o {Ampa Tou oe€lopou Kal TG apapikng yAwooag kal kouhtoupag, avrioTtoixa),
a&lonoloUpe Tnv npoagyyion g lvani (2004), worte va katnyoplonoingoupe 01aB€aipoug NGPoOUS nou
a&lonoiouv o1 POIMNTEC/TPIEG MPOKEIPEVOU va avaoxedidoouv 10 vonpa.

Ta cuunepdopara g YeAENG deixvouv 011 01 POMNTEG/TPIEG aNavIouV Kupiwg diaioBnmka/npoBew-
PNTIKA OXETIKG e Ta 10€0A0YIKA {NTAPATA NOU EVIONICOUV OTIG EIKOVEC. Le EAAXIOTEG NEPINTWOEIS aglo-
noloUv evvololoyIkG/ eTayAwaaika epyaleia, yia va napoucioouv Kai va avaAugouv Ta noAuTponikdg
Keipeva kar evepyonoloUv pnxavigpouc autooxediacpol (dnpioupylkomrac) kai diayAwooikaentag,
€10IKG 0TNV MEPIMTWON MOU £X0UV NEPIOPICUEVN ENIYVWON TwV PAIVOUEVHV NOU aneikovidovial, onwe
yia napadelypa g €vvolac Tou oe€iopou. To yeyovag O MPOKEITal yia IDE0AOYIKA (OPTIOUEVA KEipEva
(aiveTal va nepIopicel Ta EPUNVEUTIKA TOUG PENEPTOPIA KATA TNV avayvapion Kai Tnv avadounon Tou
VONQTOG TWV NOAUTPOMNIKOV KEILEVWV.

Me Bdon 1a eupnyara ¢ PeEAETNG autmc avaotoxalOpaoTe oXenKa pe m didackalia TG noAUTPONIKG-
mTac otnv 1pimopadpia eknaideuaon (BA. yia napddeiyua Papadopoulou et al., 2019) ka1 T onyacia
ToU noAuTPOMIKOU ypapuatiopod, €I61KA yia TOUC/TIC GOITNTEG/TPIEG TUNWATWV EKNaideuonc.
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H YAIKOTHTA TOY 'AQZZIKOY MAGHMATOZ:
EZETAZONTAZ TO ZXOAIKO ErXEIPIAIO QX ANAAYTIKO
NMPOrPAMMA ZE NEPIOAOYZ EKMAIAEYTIKHZ AANATHE

kontovourki.stavroula@ucy.ac.cy
philippou.stavroula@ucy.ac.cy

H napouoa epyacia €xel okond va avadeiel v ulikn didataon Tou YAwooikoU paBiparog 6nwg ne-
plypdperal and ekNaIdEUTIKOUG Kl MPayUatwveral o€ TAEEIC dnPOTIKAG eknaiBeuong, yia va ounTnioeEl
nwg Texvoupynpara (artefacts) 6nwg 10 oxoAikd eyxelpidio kaBiotavial Bacikoi NPWIAYWVIOTES aTNV
eknaideutikn alhayn kai (avm)kaBiotodv avaAutika npoypdupara oto yAwooikd pddnpa otnv Kunpo.
E€erdlovial €101 TpANOI PE TOUG ONoiouG eKNaIBEUTIKOI nEPIypd@ouv i kai a&lonoloUv 10 0X0NIKO EyXEl-
pidio o€ nepiddoug aAayng avaAutikov npoypapuarwy (2010-2013 kai 2015-2016), nou anoteAolv
pAyuara Kai Tautoxpova onyeia eniBeBaiwong TG I0TOPIKONOINUEVNG ONPaaiag Tou £yxeipidiou ato
TOMIKG EKNaIDEUTIKO NAQioI0 Kai £131kA aT10 YAWOOIKG pdbnpa.

l'a Touc okonouc g epyaciac, alonolovial dedopéva and duo epeuvntikd npoypdupara nou €ot-
ddouv otn diEpelivnon TNG OUYKPOTNONG EKNAIBEUTIKOV WE ENAYYEAUATIOV KATA TNV €10aYwyn Kal
oradiakn €papuoyn vEwv avaAutikwv npoypapparwv (2010-2013), kai npayudtwong avaAuTIkKov
npoypapparwyv o€ 1aEEIC Kard v nepiodo avacuykpdmnang autwv (2015-2016). H avaiuon ouve-
VIEUEEWV EKNAIBEUTIKOV Kal OeDoPEVWV and PeAETES nepinTwong nou avantuxenkav atn Bdon onTiko-
ypagnpévwy napampiocwv, NoAanA@v cuvevielEewy Kal PeAETNC B10aKTIKOU UNIKOU Kal KEIPEVWY
MONMIKAC OTNPICETal 0E KOIVWVIONONIMIOUIKEG NPOCEYYIOEIG OTOV YPAUUATIoUd oUWV E TIG ONOIES
MPAKTIKEG ypappanopou cuykpotoldvial and v agoipaia 61ad6pacn 10T0PIKO-AOYOBETIKWV OTOIXEIWV
Kal UNK@V ouvBnkav, v Ta idia Ta aviikeipeva Bewpouvial dpaocteg nou cupBdAlouv otn diapdpew-
on Tn¢ avBpwnivng euneipiac (n.x. Burnett et al., 2014; Jackson, 2013).

H avdAuon Twv dedopévwv oTiGlel oty €10aywYA aVOAUTIKWOV Npoypappdrwy Kal didakmkig Jebo-
dohoyiag nou anamouoav v anopdkpuvan ano 1o eyxeipidio 10 2010, aAG kai Tnv avayvwaon Tou
idiou Tou avalutikoU w¢ Kelpévou 10 2015. O1 aMayéc autég oudnmBnkav anod TIC EKNAIDEUTIKOUG
¢ onpeia 6nou 1o enayyeAanko Toug £pyo Kai aioBnon enayyeApanopod enavanpoadiopicoviay,
v idia onyun nou ap@ioBnrodaav TG iOIEG TIC EQUTEG TOUG WG IKAVAV YVHATPIWV TOU VTIKEIIEVOU.
Napampnoeig o TGEEIC avEDEIEaV EMiONG TO EYXEIPIDI0 WC TO AVAAUTIKO NPOYPAUHA YO T0 YAWOOIKO

pdBnpa, aAd kai we dUvapn nou kabundéracoe dAAa didaKTKA péoa kai UNIKG nou Bewpoulviav Kar-
votdpa (n.x., yneiaka péoa, auBeviikd Keipeva Tou KoIVaVIKOU Xapou, KTA.). Q¢ ek TouTtou, n epyacia
oudntei NWE 10 0XOAIKO EYXEIPIOI0 WS UAN Kal UMK aAAG kal wg GuAn ovidtnia avadueTal WS KEVIPIKA
dUvapn P€ow TG onoiac cuykpoTtouvTal 10 YAwaoik6 pddnpa Kal n oxoMiKi yvion, aAAG Kal £vvolee
ONWE auTEC TV aVAAUTIKOV MPOYPAUHATAV Kal TOU ENayYEAUATIGHOU TRV EKNAIDEUTIKWVY

6¢ ka1 Zoyxpovn K ia: Tauté

G, Keipeva, Beapoi Literacy and Contemporary Society: Identities, Texts, Institutions



ANANAPALTAZEIZ OMIAHTON THZ KOINHZ NEAZ EAAHNIKHZ
(KNE) ZXETIKA ME TH AITAQZZIA LTHN KYNPO

pskamn01@ucy.ac.cy

H napouoa pikpoépeuva anoteAei pia np@wm anotinwaen Twv avanapactdcemy Twv GOITNTOV/TPIWVY,
QUOIK®V oIAnTav/TpIcv NG Koiviig Néag EMAnvikig (KNE), oxenikd pe m diyAdwaaia omv Kunpo. Q¢
Baoikog okondg e PeAETNG T€Bnke n e€€taon Twv avanapactdoemv autv, Je KUPIOUG OTOXoUG TN
pEAETN Kal nepIypagn (a) Twv andyewv,/oTAcEWY TwV GOITNTWV/TPIWV QUTMVY YIA TNV KUMPIAKA NOIKIAIC
Kai Tn diyAwaaia, (B) Twv BIwPATKV (Kal XpROEWV) OXETIKA LE Tn BIyAWOCIa 010 NAVEMICTAYIO Kal 0Tn
Cwn atnv Kinpo yevikTepa Kai (y) TIC KATAOKEUEC TNG YAWOOIKAG TAUTOTNTAG (UE EUPAON OTIC EVVOIES
«quBevtikdTnTa» Kal «opada») NoU NPOKUNTOUV PEOW Twv napanavaw.

‘Ocov agopa 1o BwpnTikG mAaiclo, 0To 0noio aTNPIXBNKE N LIKPOEPEUVA, AUTO OXETICETaI PIE T YAWOOQ,
n didAekT0, TN DIYAWOOIa, TIC 0XEOEIC YADOOAC — TAUTATNTAC Kal TIG OXEOEIC YAWOoag — opddac. Idiaire-
pn £ppaon diveral g PENETEC yia T OIyAwaoia kal TIC OTACEIC Kal XPAOEIC TNC, ONWC AUTEC evionidovTal
010 €UPUTEPO KOIVWVIOyAwaooAoyiKo nepiBdAiov tne Kunpou. Ocov apopd v dieaywyn tne oulio-
yAc Twv dedopévawv, dievepynBnkav dUo opadikég ouvevteUEEIC (focus groups) PE OUPIETEXOVIEG/
0UOEC OEKa (OMNTEC/TPIES, (PuUaIKOUC opANTEG/TPIEC TNG Koviig Néag EMAnvikig (KNE). Méow Tng
peBAdoU TN Bepankig avaluong Twv O00PEVWY and TIC OUVEVTEUEEIC, MPOEKUYAV NEVTE BELIATIKES
npog avaAuan, ol onoieg €ival (a) n enikovavia, (B) o1 a&ieg yia Tnv Kunpiakn, (y) N KUNPIaKn ato ne-
pIBAAAov Tng eknaideuong, (8) n axéan KNE Kal kunpiakig Kai (€) n npooappoyn Adyou Twv opiAnTav/
TPIOV TNG KuNpIakng npog 10 AGyo Twv opiAntav/1pimv Ing KNE 1 1o avtiotpogo.

Evioc Twv anoteAeoparwv Kal GUPnEPAacUAT@wY NG PIKPOEPEUVAC, MPOEKUYAV Kal OTOIXEIQ ONWCE, Ol
andyeic Twv eualk@v opiAntwv/ TpIV Tng KNE yia Tnv opBoypa@Ikn 1kavaTnTa Twv opIANT@Y/Tp1wmv
N¢ KunpIakng noIkIAiag Kai yia 1nv «unepPoMIKA» Kai «<havBaopévn» xprnon Twv greeklish and autoug,
KaBw¢ Kal ol anoyelg yia Tic «kAKES» nou Onpioupyolvial Adyw YAWOOIKNAS A eBvIKAC diapopdg EAAN-
VOKUNpIwV Kal ENNvwv, nou xpndouv nepanépw PEAETNG Kai EpEuvag.

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

IFNQZIA, FPAMMATIZMOZ KAI NEEX TEXNOAOTIEX
LTH AIAAIKALZIA ANABIQZHZ FTAQZION

Kiourti.e@unic.ac.cy
dimelen84@yahoo.com

X1nv napouoa avakoivwon napoucialetal o oxediaopog kal n auyypaen 1ou BIBAKTIKOU EyXEIpIdiou
yia Tn didackahia Tng kunpiaknc apaBikng (KA) oe PEAN NG PapwvITIKAG Kovotntac, ato nAaicio Tou
npoypapparog avaBinong e KA nou xpnparodoreital and 1o Ynoupyeio Maideiag kai MoAmaopou g
Kinpou and 10 2013. H KA eivar avayvwpiopévn peiovoriki yA\wooa g Kinpou and 1o 2008 Kai €xel
a&iohoynBei we yAwooa und eEapdvion (Ouvéako).

H ouyypaon Tou 010aKTIKoU eyxelpidiou UI0BETE Kal cuvBuAdel NOIKIAEG BEWPNTIKEG NPOGEYYIOEIQ
(Blommaert, 2013; Gee, 2004; Goffman, 1981; Knobel and Lankshear, 2007) kai dIdaKTIKES PeBO-
doug (Richards & Rogers, 2005; Willis, 1996) kai a&ionoiei nig oUyxpoveg TA0EIS yia XpAon Yneiakwv
nepIBaANGVIWY Kal avadudpevwy Texvooyiwv ot didackadia yia Tnv ekpddnon piac deltepng YAWo-
oag. Ta oToIxeia nou €xouv UIBETNOEI yia TN cuyypaen Tou O1I0AKTIKOU EyXeIpIdiou evapuovilovial eni-
Aéov, pe v avadeiEn ¢ padnoiakng diadikaciag w¢ ouvduacpol anokinong Oe€lomiwy karavon-
0ONG Kal napaywyng npopopIKou Kai ypantou Adyou péoa and m xprion NoAUTPONIKWY NEPIBAAAGVIWY,
ENIKOIVOVIOKOV Opaompiomiwy, oMNKAC cwpankig avridpaong pe otdxo va dwaoouv “Quvh” oTig
noAAanA£c TaUTOTNTEG Twv eknaideuopévwy. 1 autd Tov AGyo xpnaigononenkav O1aQopeTIKa €idn
KEINEVWY, 1000 WYEUDOKEIUEV 000 Kal auBEVTIKA Keileva, KaBWE Kal Noikiol TUnol dpactnpIoTATV
(n.x., Beatpikd naixvidl, naryvidonoinan, kpuntdAega). 0 or0xog unnpEe n napaywyn UAIKOU KataAAn-
AOU yIa DIOQOPETIKES EMKOIVOVIAKES QVAYKES Kl TUNOUC EKNAIGEUOUEVWVY, NAPEXOVTAC KAT ~autod Tov
T1poNo Kai 1o avaloyo nepiBwpIo eveNIEiag oTouc EKNAIBEUTES Yia va EMAEEOUV Kal va EQAPUOOOUV TIG
KaraMnAeg dpaotnpIOTNTEC Kal KEieva Kard Tnv eKnaideuiKn diadikaaia. To dIdaKTIKG UNIKO, aviAei
auBevikd keipeva kal YAwoolkd otoixeia and 1o Apxeio npo@opikng napddoong Tne KA (Karyolemou
2019) —ouvdgoviag, €101, TNV Kataypagn pe v avapiwon Tng YA®ooac— Kal napdAAnAa anogkonei
otn dnpioupyia evog nepiBAAloviog ypauuanopol Nou va avianokpiveral, apevag, otnv avaykn yia
noAMmopIKA ouVOXA TC KOIVOTNTAC Kal, AQETEPOU, aTnv avdykn va eviaxBei n yA\wooa kai o ypauua-
niopdg o€ éva olyxpovo nAaiolo ava@opdg yia va pnv ano&evwBouv o1 vedtepol opiAntéG (“glocal
language/literacy box”).
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FPAMMATIZMOZ KAI KQOQOZH. TPEIL ILTOPIEL ZOHX

dsymeo01@ucy.ac.cy

Mpokermar yia pia perantuxiakn epyacia n onoia €E€TGZel Kal avaAvel €1 BGBOC Tov ypapuanopd 1wy
KW@V arépwv o1a Péoa KOIVWVIKNAG BIKTUWONG Kal GUYKEKPIPEVA AoX0AE(Tal PE Tpia dTopa diapope-
TIKOU €idoug kO@won. v nolomkn aut épeuva eEETACETaI TO T GNPAIVEI YpauUaTIOPOC Ta TEAEUTaia
nepinou 50 xpovia Kai 10 pAAo Tou ata oxoMIkG nAaiola. LTn ouvéxela PAENOUPE nola Eival Ta Kwd,
nwg 1a opicel n undpxouaa PIBAIoYpaia, Nwg eniKovwvolv PETagl Toug aAAd Kal Pe Toug yUpw TouG.
MapGMnAa, 11 eknaideuon AapBdvouy Ta dropa autd, and nolouc, Nwe Kai yiari.

Ykondc tnc peAéng autg, €ivar va karaypa@ouv ol anokAioeic Tne yAwooac, 181aiTepa oTov ypanto
AGYO TV Kw@V atdpwv, KUpiwg ota péoa KoIVwVIKAC dikTuwaong. EminpooBera n epyacia auth emidn-
1€l va Biepeuvnagl kard ndoo To {Ampa g yAwaoong ival npaypanka éva 1600 peyaAo KivnTpo yia tnv
KAEIOTA Kal dEpEVN KOIVOTNTA Twv KWQ®OV atdpwy, agou o1 idiol dev navipeuovial e aKoUOVIES, apou
Bewpolv nwe n katavonon péow T YAwooag sival €va tepdotio ZATnpa. Auto n GUYKEKPIJEVN €pEu-
va, npoonaBei va 1o netuxel ‘navipedoviac’ Tic 1pEIg peBAdouC. Tnv naparmipnaon, TIC GUVEVIEUEEIC Kal
v avackonnon enionpwv eyypdewv. TéAoc, Ta upApata G HEAETNG autig ueAniotoUpe oto 61 Ba
ENIPEPOUV ONPAVTIKEC BEWPNTIKEG KAl KOIVWVIKEC OUVEMEIEC, EV) NAPEXOUV XPNOILEG KATEUBUVOEIG
yia HENNOVTIKA €pEuva.

MANEYONTAL ME AYO «MAPAAEIrMATA»:

AZIONOTHZH THL LYNEIZOOPAL

AYO NPOrPAMMATAQN ZMOYAQN NEAZ EAAHNIKHZ FAQZIAX
ITHN KAAAIEPTEIA NMPAKTIKON FPAMMATIZMOY

distpanos@gmail.com
evelinagly@gmail.com
michathan@ppp.uoa.gr

"Eva an6 1a onpaviikotepa npoPARpaTa Twv EKNAIDEUTIKWY aAAaywy Kal HETappuBuiocwv otnv eAAnvI-

Kn 0gutepoPdBpIa eknaideuaon gival n eMdiwEn Tou vEou Xwpig va €xel Enapkng aglohoyndei 1o naio:
Kal €niong n anoucia npGdPOUNG CUOTNEATIKNG £PEUvag YUPw and TIC BIBAKTIKESG KAl NAIBAYWYIKES
NApapETPOUG TV NPOTEIVOPEVMV aAAaymv. TNV EpEUva NOU NApouaIaloupiE OUYKPIValE TNV anoTeAE-
OMATIKOTNTA TWV NPAKTIKOV YpappanopoU Twv onoiwv n kaANIEpyEla EMOIWKGTAV 010 TPONONOINKEVO
Npoypapua noudwv e Néag EAnvikinc Mwaooac (B~ Aukeiou) Tou 2016, o€ ox€on pe TIC avri-
OTOIXEC TOU Npoyevéatepou npoypdpparog (1999), we npog a. Ta pabnaiaka anoteAéopara, B. mv
aviandkpion Twv padnrwv. Xpnoigonoiwvrag 0Uo Tunpata B~ Aukeiou, oxedidoape kard T dIGpKEIa
piag oAdkAnpnc oxoMKAG xpovidg (2017-18) dpactnpidtnieg Hi6ackahiag e idlag UANG aAAd pe Oi-
a@oponoINpEVES DIBAKTIKEC NPAKTIKEG, BACEI Twv GOWV NPGTEIVAV 01 dUO EKDOXEG Tou Mpoypduparog
Xnoudwv OXETIKA JE TNV 0pyavwaon TV SIBAKTIKOV NEPIEXOPEVMV Kal Tn eBOdEUDN Tng Bidackaliag.
lNa v e€aymyn Twv cUPNEPAOUATWV aC XPNOIKONOINCALE DIOYVWOTIKES DOKIPAGIES apXNng, JEONC
Kai €Aoug (apou eEapxng eixape ataBpioel v enidoan Twv 600 TUNPATWY, OTE va ival GUYKpPIoIUN),
oupetoxikn naparmpnan (Je eEAeUBEPN f/Kkal dopnNPEVN KaTaypaer oToIXEIWV and TIC avIanoKpioeIg
TV paBniv), KaBWCS kal EpWINUATOAGYIO OTACEWY TwWV padnTv. Kata Tov oxed1aopo Kal v EQpappo-
yA Twv dpacTnpIoTATWV N EPEUVNTIKN Pag opdda Aeiroupynae Pe dpoucg opddag «Epeuvag dpaong». H
OUYKPITIKA anoTipnan Twv oToIXeiwv nou GUAEEapE DEXVEI 6TI ia o€IPG and NPOTEIVOUEVES NPAKTIKES
nou Ba pnopoUcav va XapakmpIioToUv k¢ «PINKOTEPEC NPOC Tov padntm» (GNwe n NPooeopa epedl-
opdtwv ouvepyamkic pédnong, n ouaTnyatikdrepn xpAon YNEIOKWY PECWV Kal EpyaAEiwv Kard
di1daokadia, n euéNIkm xpon g B16aKTEAC UANG K.Q) yivoviav EUPEVMG anodeKTES and Toug padnteg:
001000, devV KATEGTN BUVATO Va EVIONICOUUE pia oagn kai diapkn 1aon BeATiwong Twv pabnalakwv
anoteAEOPATWY WS NPOC TN YVWOIAKA, TN YAWOOIKA Kal TNV KOIVWVIKONoAmopiki didotaon Tou ypay-
uaTiopoU, ouoxen{opevn APEa WE auTtéG TIC aAAGYEC aTnv 0pyaAvmon Twv OIDAKTIKWV MEPIEXOUEVIV
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ka1 g dI0aKTIKAG peBOdeuane. Erol, Biagop@veral pia EvOEIEn OT and Poveg Toug o1 avadIaTtageg
E0WTEPIKWV OTOIXEIWV €VOC TMpoypapparog Xnoudwv dev apkolv yia va aAAa&ouv ouciwdng Ta padn-
olakG anoteAéopara, av 6ev ouvodeuovTal and pia YEVIKOTEPN EPEUVNTIKA Kal BwpnmKA enavanpo-
o€yylon Tou oUVOAIKoU GKeNTIKoU, BAGEI ToU onoiou éxouv OXeOIOOTEI 01 MPAKTIKES ypauuaTiopod nou
uioBetolvral.

Ipappamopdg kar Zyxpovn Kovwvia: Tautérnreg, Keipeva, Oeapoi

MOAITIKH TON LYNOPQN KAI EKMAIAEYZH

A TH AIKAIH IZOTHTA: TO NAPAAEITMA MIAZ EGEAONTIKHZ
EKMAIAEYTIKHZ MAPEMBAZHL FPAMMATIZMOY

LE KENTPO ®INO=ENIAZ MPOL®YION XTHN EANAAA TO 2017

arabatzi.vassiliki0912@gmail.com

Toug npwroug prveg Tou 2016 n Eupwndikn Evwaon ano@daioe va KAioel Ta ouvopa g, £unodicoviag
10 népaopa e BaAkaviknig 0dou npog Tv Eupwnn, ev péow TG €I0pOAC JEYAAWY NPOGPUYIKWY POWV
and i xwpeg e AvaroAng. H ouykekpipévn andpaon dnpioUpynoe pia o€ipd vEwv O00PEVIV YIa TO
eMNVIKO KpdTog Kal o1 EENIEEIC Ennpéacav anpaviIKa TV Lop@n TS PETAVACTEUONG TV VEOUPIXBEVTWY
nAnBuopwv, n onoia AAaEE PICKA QNOKTWVTAC XApaKMPIOTIKA Tou AeyOpevou «transit migrations.

YN OUYKEKPIPEVN avakoivwon npooeyyicetal 1o ZATnpa Tne eknaideuong Twv NAnBucp@v nou Ppi-
oKovTal Jadikd oto dIGKEVO EUPWNAIKWV OUVOPWV Kal anotéAeaav peydho pépog Twv transit peTaxi-
voupevwv otnv ENNada tou 2017. Me peBodohoyikd epyaleio v eknaibeuikn eBvoypagia kai Tnv
oupetoxikn napatpnon, napouaidZeral 1o napddelypa piag Tpipnvng eKNaIBEUTIKAC napéppaong oe
Kévipo Oiho&eviag Mpoa@uywv atnv EAMAOa Kal anotun@veral o 1pénog e Tov onoio pia opada eBeho-
VIPIWV EKNAIGEUTPIOV EMIXEIPNOE VO NPodeyyioel Ty didackalia TS NPWINC YPAPng Kal avayvwong
o1a EAANVIKG, ENIKEVIPWVOVTAG TIC MPAKTIKES TNC otnv Bacikn apxn Tne eknaideuong yia v dikain
100TnTa, GnAadn omv 6OUNCN KPITIKOU YPaUaTIGHOU.

Kata tnv nepIypa@n tng GUYKEKPIPEVNG NOpéuBaong anotunwveral 10 nwe n PéBodog Tne napeppai-
vouaac pn - KateuBuvmikotnTag unopei va cupBadioer pe T didackahia yAwaooag yia m dikain 100Tna.
Axopn divovial napadeiypara Tou diapoponoinpévou UNKoU 81dackahiag, Twv peBodwv Aemoupyiag Tav
padnudrwy, Twv TPONWV 0pyavwonc opddwv EJPUXmong Kai opddwy avayvwong Kai Twv 1ponwv aglo-
AGynong Tou eyxelpriparoc. Mapouaidleral n GUVOAIKN NopEia Twv PadnTv dnoTIKOU Nou GUPETEXQV.

10 €NiKevipo Tou AGyou TNG avakoivwong TonoBeteital n dladikacia avayvwong Kai npoadiopiopol
TV EKNAIDEUTIKAOV avaykov. Me autég ¢ apetnpia Te eknaideutikng npdéng cupnepaiveral ot ol
«€V Yo peTakivnone» padntég paBaivouv anoteAeopankd 6rav karavooulyv yiati paBaivouv Kai otav
ouvodevovial npog Tnv dladikacia avakdAuyng Tou Tpdnou nou pabaivouv. Me TEXVIKEC Onwg auth
G BIOUATIKAG EKNaiBeuoNg Kal Tng dlagoponoinuévng we npog pia nAnBwpa Kpimnpiwv didackahiag,
01 paBntég anokToUv epyaleia oIkEIonoinang TG yv(ONG ToUG Kal TS vEag yAwaoag Touc.
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‘MIKPEZ IZTOPIEZ’ I'lA THN KYNPIAKH APABIKH:
ANO TO APXEIO NPO®OPIKHZ MAPAAOXHX XTH AIAAKTIKH NMPA=H

makar@ucy.ac.cy

H karaypa@n kai n avaBiwon npopopikwv yAwoowv anciloupevwv pe eEapdvion unnp&av yia noAAd
xpovia 600 aveEApTnTeC Kal Xwpic 161aiTepn oxéan dpactnpIGmTEC. To NPOidv TNS KaTaypPaPng, OPWG,
10 Apxeia npoopIkng napddoang, unopei va anoteAéoouv €va xprialpo epyaheio otn diadikacia ava-
Biwonc npoo@époviag UANIKG nou pnopei va alonoinBei otn didaockalia TS yAwooag.

H napouoa avakoivwon aviAei napadeiyyara and 10 Apxeio npo@opiki¢ napddoong TNC KUNPIOKNAG
apapiknc Kai  xprion Toug aTo dIBAKTIKG UNIKG nou €xel avantuxBei o1o nAqiolo Tou npoypdupaTog
avapiwonc ¢ yAwaooag nou xpnuatodorei 10 Ynoupyeio Naideiag kai MoAmopou and 10 2013.

Mo ouykekpipéva, eEetdZetal n aglonoinon Twv «MIKP@V 10TOPIQV», APNYAGEWY NMOU AVAQEPOVTAI OE
Biwpankd yeyovora kal npoBAAAouV TIC avBpWNIVES PIKPOTNTEG Kal Ta avBpwniva examwpara. Autég
TIC «UIKPEC I0TOPIECH, TIC Yvwpiouv Ta PEAN TN KovaTtntag nou yevviBnkav kai peydAwaoav otov Kop-
Hakitn npiv ané 1o 1974, eneidn enavaAauBavoviav cuotnpanKa omg KOIVWVIKES ouvavaoTpopEg. Q¢
€K T0UTOU, N A€imoupyia Toug Oev ATav va EvNPEPWOOUV Ta PEAN TNG KOIVOTNTAG - aQoU 01 NEPIGOOTEPOI
TIC yvapiZav AdN - vaAAa va dianioT@moouv Kai va enavaBeBai@oouv n guvoxn TS Kovotntag ot
Baon piag ‘ndn undpxouoag ECWTEPIKAG YVAONG TWV YEYOVOTWY.

210 O100KTIKO UNIKO, 01 «UIKPEC 10TOPIEC» Xpnalgonolouvial akpiBwe Adyw g 1610TNTAG TOUG Va ou-
VEXOUV TN guMoyn pvApn kar va kaBiotouv 10 NPOcWNIKG Piwpa aviikeipevo guANoYIKAC TalTiong
KaBI0TWVTaC TAUTOXPOVA KAl TOUG VEAPOUC OMIANTEG «E0WBEV YVMOTEG». TNV avaKoivwon, napoucid-
{ovTal GUYKEKPIJEVA napadeiypara yia 10 NS PnopoUpe va eVIGEOUNE TIC MIKPEC AUTEC IGTOPIEC TN
di1dakkn npa&n, a&lonoiwviag: (a) 1o paivépevo e diayAwooikdtntag (translanguaging) nou eival
XAPaKTNPIOTIKG aToIXEi0 TNC a@nynuankng dopung Toug, (B) Tnv Napoudia NUPAVWY GNPAcIOAOYIKAG
dla@Aaveiag Kai (y) T PEPIKN ENAPKEIQ TwV VEAPMV OUIANTWV.

EKMAIAEYTIKH METAPPYOMIZH I'lA NOIOTIKH EKMAIAEYZH
LTHN KYNPO: Ol NIGANEX EMIAPAZEIL ITIX FAQLLIKEZ
IKANOTHTEZ NAIAIQN NPOXXOAIKHZ HAIKIAL

Vicky.kayiamermaid@gmail.com

‘Exel npoo@ara EQApUOCTEl EKNAIDEUTIKA JETapPUBUIoN oTnv nPooxoMikn eknaideuon otnv Kunpo.
‘Onwe éxer avantuxBei 10 véo avaAuTikG Npdypappa GToxeUEl oTNV NAPOXN NOIOTIKAG NPOGXOMKNAG EK-

naidevonc yia nadid npooxoMKA¢ NAIKiag. Xe aut Tnv napouciacn 8a cUINTACOUE Ta GUPNEPATLT-
1a and pia O1aXpPoVIKA NoooaTIKA PEAETN nou eunAékovial evevavia Tpia naidia kai £deIEe 61 1a naidid
e YnAEC PWVONOYIKES Kl OUVTAKTIKEC OEEIBTNTEC OTO VNNIAYWYEIO £iXav onpavtika uynAdtepeg dek-
OTNTEC 070 TEAOC TOU NPWTOU £T0G TOU dnpoTIKoU oxoAgiou, and 1a naidid pe xapnAég PwVoAOYIKES Kal
OUVTaKTIKEG de€I0TNTEC. O XapnNAGG PEGOC OPOC ENMUXIAC OTIC YAWOOIKEG EMOBOEIC EiXE WC aNOTENE-
opa xapnAég emOGoEIG Kal oTiG BoKIaaieg avdyvwang kard 1o T€Aog g A * Anpotikou.

Ta apvnTikG anoteAéopaTa oTic EMIJOOEIC TwV NAIdIOV OTIC PWVONOYIKEG, CUVIAKTIKEC DOKILAGIEC Kal
010V apnynpuaTKo Adyo unopouv va anodoBolv oto nponyoUpevo avaAutiko npdypappa 1ou Ynoup-
yeiou Maideiag Kunpou (1994). Z16xog 1ou oxoAeiou pe v pappoyn Twv NEwv avaAuTIkav npo-
YPAUUATWV €ival N MOIOTIKA eKNaideuon wore Ta naidid va anoktmaoouv 0eEIOTNTEC ypappanopol Kal
enikovoviac.Ta naidid va €xouv eunelpieg uéoa ato NAaiolo Twv EvVBIAQEPGVIWV Kal IKAVOTATWY TOUG
(0OTE VA KOIVWVIKOMOINBoUV YAWGGIKA.

Ta eupnpara pac €dei€av 6n 1a 153 naidid nou cupPETEixav oy épeuva av Kai aviikouv amvy idia
nAikiakn opdda napoucialouv EVIOVES DIATOUIKES O1AQOPEC WS MPOC TNV PWVOAOYIKN KAl GUVTAKTIKA
IKavoTnNTa TOUG Mou o@eileTal o€ evdoyeveic kal eEwyeveic napdyovieg. Ta naidid nou NPoOEPXovVIav
and yoveic ynAdtepou HopewTIKoU EMINEBOU €ixav onpaviikd YnAATepeC wVOAOYIKEG Kal GUVTAKTI-
KEC IKavOTNTEG aNnd Ta NAIOIA € Yoveic XaunAGTEPOU HOPPWTIKOU eminédou. H andpBAuvan autig ng
d1a@opdg €ival JakponpOBeoOg 0T0X0C TG NOIOTIKAG EKNAIOEUONG MOU NAPEXETAI ANO T0 OXOAEI0
péaa and v epappoyn Twv Néwv Avalutikwv Mpoypappdtwv MpooxoAIKng otn Bacn g Eknaideut-
Kng MerappuBuiong amv Kunpo (2016). 0 noloTikog xpdvog kal Xwpog oto kABe naidi Eexwpiard Ba
10 BonBnroel va avadeiel T v evduvdpel duvatdTTe Kal IKavOTNTES Tou.
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FNQZIIKH AIMOP®IA XTHN KYNPO: LTAZEIL TON ZENOFAQZZON
KATOIKQN MPOX THN KYMNPIAKH AIAAEKTO

KAI THN EKMAGHZH THX EAAHNIKHE QX AEYTEPHL/

ZENHZ FAQXXAL XE MIA NOAYNMOAITIZIMIKH KOINONIA

ioli_orphanides@yahoo.com
achatzipanagiotidou@gmail.com

H Kunpog €ival pia xopa nou nAnpoi oxedov 6Aa 1a kpimipia Tou Ferguson (1959) yia Tov opioud Tng
yAwoolkng Oiopoiac. MapaAnAa pe n yYAwooikn auti kardgotaon, n KUnpog 1a TeAutaia xpovia EXel
yivel xwpa unodoxng peravaotwv (Xtamotikn Ynnpeoia Kinpou, 2013), npdypa nou ouvendyeral Kal
10 au&npévo evdiapépov yia Tnv ekpddnon g eAANVIKAC ¢ dedtepnc/EEvng yAwooag. H ekudBn-
on piac &vng yAooag eival pia komaoTikn Kai xpovopopa d1adikacia yia 10 PEYaAuTEPO PEPOC TOU
nAnBuopou. ‘0tav n ekpabnon aum AapBavel xwpa o€ pia yAwooiKA KoIveTnTa nou Xapakmpiceral
and 1o paivopevo TNC YAwaoIKAg dIop@iag, T0TE 0 KONOG nou Npénel va KaraBalel o padntig eival
noAanAdoiog (Ferguson, 1971).

MapGMnAa, n naidaywyikn yia T 010aoKaAia piag yAwooag wg EEvng Exel oTpa@ei and T dEKaETia Tou
'70 kan peta (nppA. Hymes, 1972) atnv avantu€n tng Ikavatntag g eniKovwviakng nAnpdTnTac yia
Touc paentég (Al-Batal, 1992 MnéAAa, 2011), n onoia opiletal wg n IKAvATNTa va XPNOIONOIEN KAVEIQ
TIC YAWOOIKES DOPEC 0waTd, avaAdywG LE TIC ENIKOIVWVIAKES NEPIOTACEIC KABE popa. EEGAAou, n mo-
AuyAwooia kai n ekpddnon yYAwoowv o€ EBVIKEC Kal IETAVAOTEUTIKES JEIOVOTNTEC Eival éVa GNPAVTIKO
diakuBeupa ato nAaiclo TN dlanoAIMopIKAG aywync.

Ymv napoUoa npdracn diepeuvdral n EMIPEON TOU PAIVOUEVOU TNG YAWGOIKAG dijoppiag o1o eninedo
NG ENIKOIVOVIAKAG NAnpoTnTag atnv eAAnvikn yAdaoa wg dedtepn i EEvn yia Toug eVANIKEG pwad-
pwvouc nou diapévouv poviya oty Kunpo. Eniong diepeuvaral n €nidpacn nou ackolv oto eninedo
ENIKOIVWVIOKNAS mAnpdTnTac napdyoviec 6nwce ol otdoeig npoc  didAekTo Kai Tnv Koivit EAAnviKA Kal
10 €nineda xpriong g yAwooag.

H diepelvnon yiveral péoa and £va €101Ka SlaopPwHEVO NOCOTIKOU TUNOU £pwTniatoAdyio, T0 onoio
006nke non o€ 100 dropa. 1o ocuvEdPIo Ba napouaciactei n napayovrkn avdAuon Tou epwinyaroloyi-
ou, n TENIKA Pop@n Tou, KABWG Kal Ta NPWTa anoTeEAEapaTa.

Ipappamopdg kar Zyxpovn Kovwvia: Tautérnreg, Keipeva, Oeapoi

“H AIAAZKANIA THZ TAQZIAL XE AIAOOPETIKOYZ

KAI METANALTEYTIKOYZ NAHBYIMOYX

MEZQ TOY XOPOY (ONOMATA, ®INOZOODIA) :

NMAPAAEITMATA APXAIQN KAI NAPAAOZIAKQN XOPQON (KYMNPOL)”

sotomiros@gmail.com, lazou@ppp.uoa.gr

Méoa o€ pia noAunoAimopiki 16&n o ddokalog 1 o kaBnynmg €pxovial o€ nagn e padniég, ol onoiol
MPOEPXoVTal anod dIaQOPETIKES XWPEC. Autd cuppaivel katd v dIGPKEIA TNC EKNAIDEUTIKAC d1adIKa-
oiag, 6nou péow TnC YAwaooIkng didackahiag, avantuooeral pia duvapikn aMnAenidpaong. Kard v
dIGpKeIa authg TN duvapiknig, ol padntég ekppddovial o€ eninedo npo@opikoU Adyou, PEow Tne EANAN-
VIKAC yAwaooag, Tnv onoia 616doKovTal péow Twv KEIPEVWY Kai npoonabolv va napayouv npopopiko
A6yo. EvroUtoig, kard v diGpkeia Tng napaywyng npoeopikou AGyou evioniceral 10 Gaivopevo g
yAwaoolkng napepBoAnig (language interference).

H pntpikn yAwooa (Language 1-L1) Twv paBntav emdpa endvw oty EEvn A deutepn yAwooa (Language
2 - L2) nou amnv npokelpévn nepintwon eival n Koivi NeoeMnvikn (KNE). Zuvenag, yia m peinon e
YAWOOIKNAG napepBoAng kai G avantuéng TS YAwooIkAG ouveldntétniag (language awareness) oToug
paenTég, Bewpoupe we Bacikd EpEUVNTIKG EpWTNPA TO akAAouBo: ival xpnoIpo va avatpEEoupe o€ no-
NmopIkd atoixeia, 6nwe yia napadeiypa 1a XopeuTikd atoixeia (ayyA. dance elements, ovopara, gpilogo-
@ia), yéoa and napadeiyuata apxainv Kal NapadosIaKMV KUMPIAKOV XOPWV.

Akopn, pia GAn undBeon epyaciag ival n ENG: HNOPOULE Va EVIAEOULE XOPEUTIKEC KIVAGEIC Kal Ma-
padeiypara apxaiwv kar napadooiakmVv Xopwvy, PE okono TV KAANIEpYEIa Tou ypappanopoU o€ naidid
Kai vhAIKeg, o1 onoiol diddokovial v Koivit NeoeMnvikni wg dedtepn EEvn yAwaooa; O xop6g eivar pia
MOATIOIKA pop®n naixvidloU. YUcTamKa oToIXEia Tou xopou €ival 0 puBudc kai n kivnon. To owua avia-
MOKQIVETal UE KIVATEIG Kl XElpovopieg oto pubud. O xopdc, 6nwg Kai n noinon, &ival pia jop@n 1€xvng:

- ekteleitar and dropa-opada,
- eEeNiooetal péoa anod ouvexn akohouBia dpacTnPIoTATWY 0€ BOCEVO XPAVO Kal X(MPO,
- 10 avBpwnIvo cwua anoteAei T0 EpYaAEio kai n Kivnon 10 P£CO.
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o Enmpénel ota naidid va Xpnaoigonoiouv Tn dNPIOUPYIKOTNTA 0TV Kivnon (dNPIOUPYIKA KIVATIKGTNTA)

 Avantuooeran ota naidid n paviacia, n EUKalpia G EKPPACNC, TOU AUTOOXEDIACHOU (ATOHIKO - Oja-
0Ik0 €ninedo), n duvardéTa va naipvouv anopdoeig (ENIKoIVwvia-ouvepyaoia).

Ykondc Tnc £pyaciag ival n napouciaon piag dIDAKTIKAG PeBODOU yia Tnv KAANIEPYEID TOU YPapHa-
niopou g KNE, mv evioxuon 1ou Ae€ihoyiou kal Tng kaANIEpyEIag £vOg €iBoug PINOCOPIKOU ypapua-
TiopoU Péow Tou Xo0poU, EVe EMIXEIPETal kal n avddeIEn Twv EAANVIKWOV MONTIOPIKWOV OTOIXEIWV yIa
v KaANiEpyeia Tou yAwaoolkoU ypauuanopou (language literacy), pe paon duo 1pia napadeiypara
KUNPIGK®@V X0p@v nou diacwlouv apxaloeAAnvikd noAmaopIkd oToixeia.

MIA LYTKPITIKH MEAETH ANANAPALTEQN
EOHBON MAGHTON POMA KAl MH POMA:
FPANTOZ AOTOX KAI TAOXXIEX

e_dalabyra@hotmail.com

To noooot6 goitnong Twv naidiv Popa ot npwropdduia eknaibeuon napouaidlel av&naon 1a TEAEU-
Taia xp6via n onoia ouvodeUETal e TNV KaTaypaen epEUVNTIKMV dgdopévav. And Tnv GAAN nAeupd,
otn deutepoBdbpia eknaideuaon, n kardotaon poladel va ivar nio peuotn e Aiya epeuvniikd dedopéva
OXETIKG € TNV (oiTnon Toug aAAG Kal pe andyeig Kal NPAKTIKES TV idIwv Twv padnt@v. H napouciaon
lag okonevel va eomidael otn oUyKpion PeTa&l do opddwv pAPwY: N NP®IN nepIAaPAvel padbntég
Popa o1 onoior pormouv ato yupvaoio Jiag YKETonoInpévng nepIoxne mg Beacahovikng kai n 6elTepn
opada anoreAeital and pabniég pn Popd o1 onoiol poirodv o€ yupuvacio YEMOVIKAG, UN YKETONOINPEVNG
nepIoxAg Tng noAng. Kai o1 600 opddec napakohouBouv paBipara Baciopéva ata idia curricula. H ou-
YKpION BaaiceTal o€ GUVEVTEUEEIC 01 OMOIEC NPayuaTonoInBnKav e Toug aentég kai Twv dUo opddwv
LE BEpaTa OXeTKA pE Tov ypanTd Adyo (xpnaipdinta, NPaKTIKES, PEOQ, Ypapr NPoQOPIKWY YAWGOWY,
greeklish, voppec) ald kai Twv diapopwv YAwoowv (YAWaoa, -€C uNTPIKA -€C, LEIOVOTIKES, EEVeC,
0I1dagkdpeveS Kal pn, yAwooopdBeia). O1 guvevielEEIG nou oUAEXBNKav, avaAuBnkav 1000 We Baon
TI¢ Bewpieg av@Auong Adyou 6oo e Bdon 10 nepiexopEvo Toug. Ba BEAapEe Aoindv va napoucidooupe
10 onyeia ota onoia @aiveral va ouykAivouv aAAG Kai va anokAivouv o1 dUo opGdeg, npoonabwviag
0Tn gUVEXEIa va epunvelgoupe Ta anoteAéopara TS avaiuaong pag.
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MEAETH NEPINTQZEQN AIFAQZZQON OMIAHTON.
OEOPHTIKH KAl EOAPMOXZMENH MPOZEITIZH

paralidou@yahoo.gr
dpetropoulou8@gmail.com

X10X0G TNC EMIKEIPEVNG Napouaiaong ival n npayudreuon Tou {nmparog g diyhwaoiag yéoa and
ouveEgraon 600 dlaQopeTIK@V NEPINTWOEWV. O1 NEPINTCOEIS dIyAwaaiag nou yivoval avTiKEipevo Tg
peAETNG pag €0 eivar autég Tou dwodekaxpovou David and Tnv AABavia Kal Tng nevnviarerpdxpovng
Anke and n l'eppavia. H épeuva pag Baciletal o€ diavepunBév epwinpatoAdyio, pneipiki napampnaon
Kal Bgwpnrikn avaiuon Twv Tinwv OIYAWooiag Twv £v Adyw opIANT@Y. XKiaypagouvial, akdun, 0 TUnog
€KNaideuong nou akohoubrBnke ong 600 YAWGOES Kal o1 ETEPOTNTEG Twv OUO AUTWV XPNOTWV TG EN-
Anvikig o€ eninedo yAwooopdBeiag oe ouvaptmaon npoc v nAikia €ékBeong otn dedTtepn yAdwoaoa (€N
Anvikn), v nidpacn NG UNTPIKAG Kai 10 UPUTEPO HOPPWTIKG Kal KOIVWVIKG undBabpo Twv ardpwv
Kai Tou nepIBAANovTac Touc. Mpog neperaipw nioTonoinon Twv NAPATNPROEWV Pag napatiBevial Gnou
€ival avaykaio oxeTikéC NAnpo@opiec Kal napadeiyuata xpnong Adyou £dpalOEVa O OUYKEKPILEVO
yAwooikd paivopeva. H napandvw cuykpITIKA Npocgyyion nmpénel TRV Eaywyn NEIPapankwy, 6a
Aéyape, oupunepacpudiwv agrvoviac, OUwS, avoixto 1o nedio g dIGAEKTIKAG, KABWC n KABE nepinTwaon
diyAwaaiag - 6nwg kal avBpmvng NpocwmIKATNTAg - EVEXEI TN POVAdIKOTNTA KAl TIC IBIQITEPOTNTEC TNC.

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

MIA AIAAKTIKH NMPOTAZH 'lA THN NMPOATQrd T0Y rPAMMATIZMOY
LTHN NPOZXOAIKH EKMAIAEYZH ME AOETHPIA
TA MOAYTPOMNIKA KEIMENA M0Y MAPATOYN TA NHIIA

sgkoria@uth.gr

01 aAay£g otn IBAKTIKA TG YAWOOAC, ONWE auTéG anoTUNMVOVTaI 0Ta avaAutikd npoypdupara yia 1o
VNMIAYWYEIO Kl TIC OXETIKEC YKUKAIOUC, unayopedouv avrioToixeC HEBOOONOYIKES MPOCEYYIOEIC yia
v eniteuén 1wV YAWOOIKOV oTOXWV. NMapdAAnAa, oe aviioToixe aAAayEC UNOKEIVTAL Kal 01 NPAKTIKES
ypauuaTiopou nou npEnel va avantigouy 1a VAMIA NPOKEIPEVOU va ENIKOIVWYOUY anoTEAECUATIKA OTNV
€KGoTOTE ENIKOIVWVIOKN NEpioTacn kabwe Kai va aviiAapBdvovral 10 vonua nou napayeral Je noiki-
Aoug onpEIRTIKOUC TPOMOUC.

H arunn €ékBeon Twv naidiwv vac vnniaywyeiou Tou vopou Mayvnoiag o€ noAuTponika Keieva Kal
N ouotnpankn didackalia - cuPPWVa LE TIC EMTAYEC TOU EMioNpoU avaAuTikoU NPoypapuarog yia m
YAWOOQ - TV apxwv 0pyavmong Kai napousiacnc Tou vonparog ¢’ autd o00nynoe o€ NapaywyEe Kel-
PEVWV anod PEPOUC Toug. AuTa Ta Keipeva Twv naidiov cUNEXBnKav kal avaAuBnkav noioTIKG NPOKEl-
PEVOU va €vionioToUv 01 NPAKTIKES YPAUUaTIoPoU Nou Ta VANIA KaTéxouv AdN N anéKINaav o1o NAaiolo
g di1daokahiag, apopoinoav Kal cugnepiEAaBav oTg NPOoWNIKES TOUC NAPaywyEC.

Ymv napoUoa epyacia napouaidlovial 1600 10 NEPiypappa G dIBAKNKAG NapéUacne nou epappo-
OTNKE 600 Kal 10 anoTEAECATA TNC NOIOTIKAC AVAAUONG TWV KEIPEVWV TWV NAIDIGV.

LianiaTdBnke 011 Ta viamia Katé Tnv Grunn €KBeon ToUC a€ NOAUTPOMIKA Keipieva oTo nAaiclo G KaBnpepr-
vOTNTGG Touc avmiAapBavovial O1aioBntikd kal anoonacpanka 1ov 1pono nou napdyeral 10 vonua o autd.
Eniong, de diaB&touv Tnv anapaiintn LETayAooa Yia va nePypAayouv anoteAEcpanKa Tg S1adIKaoieg
napaywyng vonparog, n onoia ival anapaitn NPoKEIUEVOU vVa GUVTEAEDTEN N Katavonon Kai Kar' ené-
Kraon n pdenon. H cuotnparkn 01dackaAia cupumAnp@vel 10 unapxov Keva kal gupBAAAe otn dnpioupyia
€yypdppaTwv vnniwv IKavoV va ENIKOIVWVOUV anoTEAEGHATIKG Kal va NPoGEYYICouv To vONna KPITIKA.

Autd Ta anoteAéopara ekmyudral On Ba anoteAécouv €va IKAVONOINTIKG 0WUA YVOGEWY WPENPWVY YIa
v avatpo®odéman g nporacng 01dackaliag yia v Karavonon Kai napaywyn noAutpomikou vo-
APaTog 010 VNNIaywyEio n onoia epapuéotnke Kai Tautdxpova Ba oupBAAAouv oTov EPNAOUTIONG TN
OIDOKTIKAG NPAKTIKAG Kal T0 0XEDIAop0 BeATIwpEVwY OI0OKTIKWY napepPdcewy ato péANov yia Ty
MPoaywyn 10U YPAuUaTIoHoU TwV VAMIwV.
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KOINONIKA EMNAEKOMENH TEXNH:
MPOETOIMAZONTAZ EKMAIAEYTIKOYZ I'lA NA LYNAEOYN
TO MAGHMA THZ TEXNHL ME 6EMATA MPAIrMATIKHX ZQHX

v.pavlou@frederick.ac.cy

Evo) €ival anodekTd 61 n d1acivoeon TwV YVWOTIKOV QVTIKEIPEVWY TOU avaAuTikou npoypduparog de
NV npaypankomta Twv pabntav augdvel 1o evoiagEPov Kal v eUNAoKN Toug otn padnaiakn d1adi-
Kaoia pe anotéAeapa Tnv avantuén onpavikwv Oe€lomTwv Kal v andkmaon oucindwnv YVHOOEWY,
autd Oev emruyxdveral ndvia otov emBupntd Badpe. I0iaitepa oto pdBnpa Tne T€Xvng, 10 onoio ouxvd
Bewpeital wg oeutepelov péBnpa A anAd we éva NPakTKG Pabnua otnv npwropadpia eknaidsuon,
naparmpouvial NOANEC Xapéveg eukaipieg diacuvaeonc Tou PaBRPaToC Pe v KaBnpePIVOTNTa TwV
naidiov. H napougiaon aut ENIKEVIPWVETAI 0TNV QVANTUEN EIKACTIKWV QVACTOXACTIKWY NEPOAOYiwV
and peMovTIKoUg eKnadeuTikoug npwiopddpiag eknaideuong w¢ PEoo avantuéng g autovopiag
Ka1 autendpKelag Toug aANG Kal wg PEco evaoxdAnang e KOIVWVIKA {nhpata Kal €viaEng Toug atov
oxe0la010 eIKaoTIKWv evotntwy. Mapouacidlovial PEAETEC NEPINTOOEWY TPITOETWV (OITNTPIWV TOU MPO-
ypapuarog Anpotkig Eknaideuong kal n epyacia Touc Kard  didpkela evog akadnpaikou eEapnivou.
01 pormirpieg KAABNKav va ouvBudoouy Keipeva, AGyo, EIKOVEC, £pya TEXVNG yia va avadei§ouv Kovw-
VIKG {nmipara, va dnpioupyricouv €pya TEXVNG Kai va oxedidoouv EIKAoTIKEG evotnieg yia naidid. O
NPOEKTACEIC TNC £PYACIAC AUTAC aPOPOUV OTO MEPIEXOPUEVO NPOETOINACIAC JENNOVTIKMV EKNAIOEUTIKWOV
0T0 OUYKEKPILEVO QVTIKEIUEVO PE oTOX0 TNV avaBdBpion kai navaronoBETnan Tou a1o avaAuTike npo-

Ypappa.

IXOAIKEZ APAZEIZ XTOXEYMENEXZ LTHN EKMAGHZH
THZ EAAHNIKHZ TAQZZAL ME MHTEPEZ MAIAIQON
ME METANAZTEYTIKH BIOTPA®IA

elena.xeni@cardet.org

H napouoa €10iynon ENIKEVIPWVETAI OE TPEXOUOEC OXOMKEG OpAOEIC PE PNTEPEC NAIBIWY PE PETA-
VaoTEUTIKN Bloypagia, 6nwg oxedidZovial Kai uhonololvial 6Ta NAQIoIa EUPWNATKWY EKNAIDEUTIKOV
€pywv o dnpoTika oxoleia Tng KUnpou, pe KUpio atoxo v ekuddnon Te ENAVIKAG yAwooag o€ pe-
TavACTPIES PNTEPEC, PEOW TNC EUMAOKAC TOUC OE KAIVOTOUEC NPOKTIKEG ypappaniogoU nou oxetidovial
Gueoa PE TIC AVAYKEC TOUG,.

Y€ pia enoxn éviovwv NPoKANGEWVY, 01 OXOMKEC OpdoeIC napouaiGlovial k¢ KaAN NPaKTIKNA avige-
TONIONG TWV GUVEXQOV aANY@V Kal NPOKARGEWV 0TN alyXpovN KOIVOVIa Kal NPOTEIVOUV OTPATNYIKEG
ouvexouc eEENENC oe KaBnpePIVES pouTiveg avanTuéng Kal BEATIDONC. L€ IO KOIVOVIO GUVEXWY ava-
Karard&ewv, dnou ol aviadtnteg nAnBaivouv kal o1 anootdcelc JeyeBivovial avapeoa o€ EXOVIES Kal
LN €XoVTEG DEEIOTNTEC, EUKAIPIES, EMAOYEC Kal npoonTIKA, OXOMIKEC OpdOEIC NOU ENIKEVIPWVOVIAI OF
UNTEPEC NaIdIV PE PETaVAOTEUTIKA Bloypagia Kai nou TIC TONOBETOUV aT0 ENIKEVIPO TOU Eviagiakou
€vOI0QEPOVTOC Kl TwV KAAWV NPAKTIKWV ouunepiAnyng, A&moupyouv wg aviiotdBuiopa otnv avigom-
10, TIC NPOKANGEIC, Ta adIEE0da Kal Ta Kevd.

MAaioiwpéveg atnv £peuva evioniopoU Kal avaAuonc avaykwv, Tov oxediaopd dpacewy Kal Tic pap-
poyég otn Baon Twv avaykmv nou evionicovral, Tnv UNAOKA Twv UNtépwv atig 81ad1kacieg avantuéng,
a&ioAéynong kai avaBempnaong Twv npwiofoulicv nou AapBavovral, K.Am., o XOAIKEG OpdoEIC Nou
MPOKEIal va Napouoiactolv unoypayupicouv 61 1o peravacteutikd ¢ampa anoteAei €va A€moupyiko
nPOBANua Twv oUYXPOVKV KOIVWVIROV Kai Oev Eival anAwg Eva BEwPNTIKG QaIvopEeVo.

Me a@etnpia 10 Mo NAvw, o1 GXOAIKES dPACEIC EMITUYXAvouV va DKooV EUPacn aTnv EKPABNON TN
yAWOOag NG Xpag-unodoxng, nou anoteAei Guean avaykn yia kGBe petavdorpia o€ pia xwpa-unodo-
XAG KA1 TAUTOXPOVA QVTIPETWNICOUV TIC PNTEPEC NAIBIWV LE PETavaoTEUTIKN BIOypagia we yuvaikee (o€
dpdon) pe 0eEIGTNTES, YVOOEIC, TaAEVIa kal OuvatdtnTeg, pe Ta BEAw Kal Ta 0paApatd Toug va anoktouv
vonpa Kai npooniKA.

6¢ ka1 Zoyxpovn K ia: Tauté
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Tnv idia aniypn, o1 ev Adyw oxoAIkéG dPACEIC, avayvwpicouv TV avaykn ToU 0UYXPOVOU OX0AEiou (kal
10U/ TG eKNaIBEUTIKOU TOU onpePa) yia avaBenpnan/ avaBewprioeig ahd kai Tn duvardtnid Tou va
€pyaceral k¢ nPoC autiv/ autég, e ToV NPOYPaUUATIoNO Kal Ty uAonoinon oTOXEUPEVWV OpaoEwv
oupnepiAnyng, nou agopolv €Ni TG oUGIacg, AVaKOUPICoUV, EVEPYONOIOUV Kal divouv NPoONTIKN OE
UNTEPEC UETAVAOTPIES OTO KUMPIAKO OUYKEIPEVO

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

H ZYMBOAH THZ AOFOTEXNIAZ ZTHN ANAMNTY=H
TOY NOAITIZMIKOY FPAMMATIZMOY:

TO MAPAAEIFMA TON IXOAIKQN ErXEIPIAION

THZ NEOEAAHNIKHZ AOFOTEXNIAZ TOY F'YMNAZIOY

mdimasi@bscc.duth.gr
sttheol@yahoo.com

01 alyXpoveg TEXVOMOYIKEC Kal KOIVWVIKOMONTIOUIKES anaimagig €Xouv dlIaopQNOE! Kal avapoppw-
o€l o€ peyGho Babud Tnv enikovwvia Twv atduwy, KaBWS n avdyvwon Kai n ypapn OieEdyovial o€
véa nAektpovikd nepiBGANovIa Kai evidooovial oTn vEa KEIPEVIKOTNTA nou Bacileral ota noAutponi-
KG-noAupeoikd keipeva (Anudon & ApaBavn, 2013). 10 nAaiolo autov Twv oUyxpovwv eEENIEEwV Kal
aMaywv enavakabopideral 0 ypaupanopdc, o onoiog, nAéov, dev BEWPEITal OTATIKOG KOI GUYKEKPIUE-
vog, aA\d xapakTnpicetal and evvoiohoyikn noAanAdirta (Jewitt, 2008; Baker, 2010) kai eEghigoeral
otV €VV0Ia TwV NOAUYPaPuaTIouav nou Bivel EJpacn om YAWGOIKA Kal KOIVWVIKA EvAUVAUwon Twv
HaBNTOV, KATavoWVTac TNV NOAUPOP®Ia LE TNV onoia napdyovTal Ta VONUATa 0T0 GUYXPOVO KOIVWVIKG
nepiBAANov, €101 woTe va yivouv Kal ol idlo1 anoTEAECUATIKOI KATOOKEUAOTES vonpdTwy, npoetolpdlo-
v1a¢ 10 KOIVWVIKO Touc PéAAov (Jetton & Dole, 2004; Leu, Donald, Kinzer, Coiro & Cammack, 2004).
Me a@enpia autoug Toug npoPpAnuanopoug n napouoa peuva eonddel otn PEAE TV IXOMKWV Ey-
xelpidiwv e NeoeMnvikig Aoyorexviag Tou Mupvaciou kai atnv avixveuan Tou poAou nou diadpa-
uatiCouv 10 EUNEPIEXOHEVA AOYOTEXVIKG KEiEVa OTO NAQICIO TwV NOAUYPAMATION®VY Kal Twv NEwv
Texvoloyiwv. Xnpeio avagopdg Arav n oUvOeoH Toug e T oToxoBeaia Tou paBhparog g Aoyotexviag
péow Tou AEMME, ANE kai Twv Eknadeutikwy odnyiwv, aAAd kai 1wv Néwv Mpoypapparwv noudwy.
X10%01 TG €peuvac €ival n avadei&n Tou noAMopIkoU ypappancopol 6nwe anotunmveral ota oXoAIkd
gyxeipidia d16ackaliag ng Aoyorexviac. Mo cuykekpipéva LETA n olvioun Bewpnniki nAaiciwon nou
ENIKEVIPWVETAl TNV £VVOIA TwV NOAUYPApPATIoP®Y Kal T axéon Aoyotexviag kai 61dackaAiag napou-
o1dZovial Katnyopionoinpéva e €100A0YIKG KpImApIa T AOYOTEXVIKA KEIPEVa Twv eyxelpidiwv Kal dle-
peuvdral n oUvoeon Touc Pe T otoxoBeaia kdBe evorntac. Ma T advdean autn a&lonolouvial oToIXEiD
avaluong 6nwe n oUvOEDN NEPIEXOUEVWV- DIDAKTIKWV ENIAOYWV - oTox0B€aiag. H eneEepyaaia kai n
avaAuon Twv 6edopévwv 0dnyolv atn dianioTwaon 611 N Aoyotexvia cupPBANAEI oTnv KATAKINGN TOU Mo-
NimiopikoU ypaypaniopol oploBeTnpévou aTo EUpUTEPO GXOMKO Kal KOIVWVIKO-MONTIGUIKG OUYKEIPIEVO.
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H MAKPOXPONIA ENIAPAZH ANO THN EQAPMOTH
THZ XTPATHIIKHZ THZ AYTOPPYOMIZOMENHZ MAGHZHL
LTHN MAPArQrd AOHrHMATIKQN KEIMENQN

vretel@cha.gr
athinad2819@yahoo.gr

Eivar yevika anodektd oto eEMNANVIKO eKnaiBeuTIkG aiotnpa Ot o1 paBntég, 101aitepa oTc NPWIES T0-
Ee1c npwropdBpiac eknaideuang, avriperwnidouv 101aiTepeg OUaKoAieg otn aUviagn ypantou KeIPEvou
HE «PTWXO0» Kal nepIopiopévo AeEINGYI0, NOANEG enavaAnelg, OKOPNIEC N AOXETEC OKEWEIC Kal 10€-
€¢ (Graham, Harris, & MacArthur, 2004 - Spantidakis, 2011). Xkon6g autic g épeuvag Atav va
Karaypdwel TiC JakponpoBeapes EMNTWOEIC 0T O1a01KAcia CUPNEPIPOPAC Kal ypapng Twv paentmv
XPNOILONOIOVTAC TIC TEXVIKEG TNG OTPATNYIKAC TNG autoppuBuiopevng avaniuéng (SRSD) (Graham &
Harris, 1996). H otpamyikn aut £papuOoTNKE Tov NEPAcEVO xpOvo g€ padniéc B “Anporikod, pe
OUYKEKPILEVN Napépacn nou anookonouae otnv avantuén Tng Ikavetntac Toug va OIaxelpidovial T
diadikacia ypagng. Merd and 4 priveg anod v npwin a&loAdynan Toug a&lohoynBnkav Eavd ol 0Uo
opadeg nou éAapav Pépog oty neipapankn diadikacia (19 kopitala kai 21 ayopia) nikiag 7,6 £wg
8,0 (M =7,8). Ta anoteAéopara £0€1av otaBepdTnta Kal nepaépw BeAtiwon ata anoteAéopara Twv
padnTv, dedopévou 0T napnyayav oxenka idia A kaAlTepa agnynpatika Keipeva PeTd 1o népag g
napéupacng nou o€Povial To YAKOG TOU KEIUEVOU Kal pia o€lpd noloTkav d00pEVMV Nou avagepon-
Kav napandavw. Q¢ ek ToUToU, N GTPATNYIKAG TN auToppUBuIoNng (SRSD) EMIKUPWVETAI WG IO ANOTEAE-
OMaTIKA 0TPATNYIKA YIa TNV KAAMIEPYEID TOU ypantoU agnynpatikoy

MOAYTPOMIKOTHTA, WHOIAKOZ KAI TAQLLIKOL
FPAMMATIZMOZ ME £KOMO THN ANANTY=H
TOY NPO®OPIKOY KAI TPANTOY AOrOY

evgenia.kounnapi@gmail.com
nisiforou.efi@gmail.com
pambos@cardet.org

Tic teAeutaieg dekaetieg n £vvola Tou ypappanopoU we napadoaiakd n ikavatnta avayvwong Kai ypa-
@nAc, avanpooapudZetal wg «n IKavotnta Tou ardpou va Tautiel, va kataAapaivel, va epunvedel, va
Onpioupyei, va emikovwvei, va unoloyidel kai va xpnaiponolei ypantd uMiko pe Baon diapopa ou-
YKEilEVQ, PE 0TOX0 TV NETUXNPEVN Spaon Twv atépwv wg PEAN TNG TONIKAG Kal EUpUTEPNG KOIVWVIag»
(UNESCO, 2005). Q¢ ek T0UTO0U, N €VVOIA TOU YPAPUATIOHOU DIEUPUVETAI GUVEXME Kal apopd TNV IKave-
TNTQ TOU QTOWOU Va AEITOUpPYEI anoTeAEopanka o€ didpopa nepiBAAAovia Kal KaTaoTACEIC EMKOIVWVIOC,
1000 péoa ano keipyeva ypantou kai npogopikol Adyou (MnraikonoUAou, 2001) 600 Kal péoa and
noAuTponIKA Keipeva (KEiEVa e EIKOVEG, BiviEo, oxedlaypaupara, XApTeg, NXNTIKA Kal napayAwooikd
oToIXEIO KAM.), JE aTOX0 TNV noAuneninedn avaAuon KEIPEVWV, TN anodOUNan TOUG Kal TV ENEKTACN
vonparwv. H aMnAoolvdeon kai oupunAnpwmon Tou YAwooIKoU YpauUaTIoHoU LE ToV yn@lakd ypapua-
TIopd Kai v naildaywyikn 1wv noAuypappanopwv (EteokAéoug, Mavlou & TooAakidng, 2012), amnv
KaBnpepIvA EKNaIBEUTIKA NPAKTIKA Kal 0TI NONITIGUIKES NPAKTIKEG Ola@aiveral avaykaia yia mv na-
paywyn NoAUTPOMIKWV KEIYEVWY NOU UNNPETOUV TOV ypanTd Kal Tov npopopIKO AGyo.

X1a nAaioia Tou npoypdpparoc DRC kai 1ng napouoag epyaciag, Ba napouaiactouv 1a anoteAéopara
pIag MAOTIKAG €pappoync napaymyng NOAUTPONIKWY KEIPEVWV PE Eupacn omnv apiaon napaywyn
ypantou Kal npo@opikoU Adyou aAAG kai oty avantuén Tng Yn@iakng Ikavotntag naidiov g B
1d€ng dnpoTIKoU e BAon NEVIE TOUEIC YnPIakng Ikavotntag (MAnPoQopIaKOS YPauanouog Ka ypag-
patiop6g avdiuong oedopévwy, Emikovavia kar Xuvepyacia, Anpioupyia UnpiakoU Mepiexopévou,
AopdAeia kai Enihuon MpoPAnpdtwv). 01 névie autoi topeic (EC, 2016; Vuorikari et al., 2016) Bpioko-
vial karw and nv ounpéha g Wnoiakng MoAreiéiniag (Digital Citizenship) dnA. Twv kavovwv oupne-
pIpOPAC Twv avBpnwv o€ oxEan We Tn xprion g TexvoAoyiag (Ribble, Bailey & Ross, 2004 Ribble,
2011). Ta anoteAéopata avédeiEav uynAotepa padnaolaka anoteAéopara Twv naididy, 1010iTepa Twv
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paBnTv/TpIwV 01 0Moiol/oieg napouaialav duokoAieg o’ Eva Tunmiko nepIBAANov pabnaong. X1o nAqicio
d1aBepankng npoayyiong evottwv Tou YAwaoikoU pabnparog 1a naidid napriyayav npo@opika Kai
YpanTa Keipeva péaa and T xpron NOAUPECIKWY EQAPHOYMY. LUYKEKPIUEVA, uhonoInBnke n xpAon
NG EIKOVIKAG NEPINYNONG Tou axoAgiou Toug, Tng TpIcdidotatng yneiakng agioac aAAa kai péoa and
n OnpIoUPYia YNPIOKWDV KEIPEVWV, Ta 0Moia unnpeETNoav 10 KEIJEVIKO €i00¢ Tou Ta&idiwTikou odnyou
¢ ndAng otnv onoia ouv.

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

NAOrOTEXNIA KAI IATPIKH: TO MAPAAEIrMA THZ KEPENIAZ KOYKNAX

pafite.marianna@ucy.ac.cy

0 maAdc giddoopoc Kal cuyypapéac Carlo Cattaneo, ota péoa tou 190u aiwva, éypage: «H 1atpikn
enmompn npolnoBEtel EQIPETIKEG onoudES Kal dloparikd puald, kai n evaoxoAnon p’ autiv anarei
uia ¢wn ooBapn, agocinyévn oto KaBAkov, yepdm ayxog, xwpi¢ diaAeiypara kar ahhayég, Kai n Ao-
yotexvia npénel va €ivai 1o JOvo Kara@uyio 6nou o yIatpog, xwpig v’ anapvnBei Tnv kAion Tou, pnopei
va NpooTp€EEl kal va napel BonBela.

Ti €idouc Bonbela pnopei va npoo®épel n Aoyorexvia oty 1atpikA; ‘0co napGdo&n Kai av akoUyeral
n npotponn Tou Cattaneo, €ivai, AdN, TEKuNpIOPEVN, dIEBVAOC, WG avaykn Kai, pakiota, npowenpévn
0¢ ENOTNUOVIKG aitnpa kai akadnyaikn enmayn. O avBpwnIOTIKEG ENIOTAPESG GUVAVTOUY TNV KaTE-
Eoxnv emotipn Tou AvBpwnou, Tnv laTpikA, TNV avavewvouv Kal Tnv evioxUouv pe v de€idnta g
EvouvaioBnang nou n iatpiki anmAeoe Adyw Tng npoonAwang Tng otnv e€IBeikeuan Kal v TExVoAo-
yia. ‘Onwe unodeikvuel n O1eBvic BiBAoypagia, n peAETn TG Aoyotexviag BeATiovel TNy kaBnpepivi
enIKoIvwvia acBevoulc — 1a1pou, Tnv IKavetnTa Naparmpnong Kal €KePaonc Twv 1TPIKWY 0E00pEVWY,
mv eupdBuvon kai nAnpéatepn katavonon yeyovoTwy, KATaotdoewv Kal EUNEIPIOV NOU apopouV Tov
aoBevi.H Aoyorexvia anoteAei nnyA nAnpo@opnaong yia  eUON Twv avepwnivwy cuvaioBnudtwy Kai
OUNNEPIPOPAV EVH N PETAPOPA TWV EUNEIPIWV AUTOV 0TO XapTi, eival npa&n nou cuvdéel Ty larpikn
e Tnv Aoyorexvia.

10 nAaiolo autd &etddetar 1o puBiotopnpa H Kepévia KoukAa tou Xpnatopdvou wg 181aitepa kaBo-
pIoTIKO 010 cuvandavinya larpikng kair NeoeAnvikng Aoyotexviag. H aoBéveia, oto onoudaio autd Ao-
YOTEXVIKO Keilevo, dev €ival povo Bacikog agovag e agriynong aAAd onpeio yUpw and 1o onoio
nepIoTPEPETal N OIEPEUVNEN TOU AVBP®MIVOU YuXxiopoU, NG 0XEoNC Tou avBpwnou e Tov ouvavBpwnd
ToU, TN id1ag TNE TAUTATNTAC TOU, TNC AIAPGPPWONC Kal TNC TEAIKAC anodounong Te TautdtnTag autng.
Edv Bewpnooupe dedopévo nwe n 1atpikn O1dyvwaon Kal Bgpancia Tng acBévelac yiverar péoa and tnv
dimynan 101opIwv, 1016 N Kepévia KoukAa, Pe Tic noANanAEG HINyACEIC A0BEVEINDV, Kal N a@nynpatoAo-
yIKA npoogyyion g, Ba ynopoucav va yivouv Epyaieio avantuéng evouvaiobnong.
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ANAAYZH NAGQON AAAOTAQZZON MAIAION
AHMOTIKOY ZXOAEIOY.
MEAETH NEPINTOXZHL

eleont@itl.auth.gr

H epyacia aut otoxelel omv eE€taon 181ITEPWY YAwOOIKWY dUOKOAIWY nou axetidovial Pe Tn diadl-
Kaoia ekuadnang e EMNNVIKAG wg 0eutepng yAwaooag and aAdyAwaooug pabntég npwrofauiag
eknaideuong otnv ABrva. MNa mv eniteuén Tou otdxou xpnaiyonoInBnke €va corpus YAWGOOIKAG na-
paywync Twv panrov autwv, 1o onoio eEgTdotnke o€ didpopa enineda yAwoaoikAc avdluong, Je 101-
aitepn éugaocn oto eninedo g poppoAoyiac, cuviaénc kai As€idoyiou. And Tnv NOGOTIKA Kal NOIOTIKA
avaAuon Kai kamyopionoinon Twv AaB@v Nou vionioTnkav anokaAUNToVIal NEPIOXEC OTIC ONOIES Ka-
Taypa@eral 7don nayiwong Aavlaopévwv oXnpaTiop®v Kai XpAcewv ondre kai anairouvial NPoTaceIg
yia BeAniotonoinon Tng dIBAKTIKAG NPGENG.

AIAAKTIKH MPOTAZH 'lA THN MAPATQrd reAnToyY AOroy
LTO FAQLLIKO MABHMA: MPOZEMTIZONTAL TH FNQZIA

QX LYAAEITOYPTIA AOMHEL, AEITOYPTIAL KAI LYXTHMATOX
IAEQN/AZION XTO MAAIZIO THE NAIAATQrIKHZ
AYTONOMIAZ TOY EKNAIAEYTIKOY

sav-chris@cytanet.com.cy
akythreotis@yahoo.com

Ykonoc g napouoag elonynong €ival n kardBeon piag dIdAKTIKAG npdracng oo mAaicio Tou Avado-
unpévou AvaAutikoU Mpoypapparog Twv EAANvIK@v tng Anporiki¢ Exnaideuonc. H €ionynon divel
éupaon otn gUAAEMOUPYIKA NPOaéyyion TNC YAWooag 1000 w¢ doung 000 Kai Aemoupyiag aAAd kai
G ouoThpaTog 16EV Kal a§lwv TG KOIVWVIKAG Npayuankotniag, Eoa ano 1ov oxediacuod piag oro-
Xeupévng yAwoolkng didackaliag yia Tnv napaywyn ypantol AGyou o1o mAaioio TG naidaywyiknig
QUTOVOUIag TOU EKMAIOEUTIKOU.

AapBévovrag unéyiv 10 yeyovog 61 n paenon anoteAei evepynTikA, DIEPEUVNTIKA Kal dnpIoupyIKn dla-
dikaaia, o€ ouvduaopd pe Tov okond e yAwaolkng didackahiag, nou eival va oupBaiel om aradiakn
autovopnaon Twv NaBIdv, MOTE va KaTavoouv Kal va aglonoloUv anoteAeopankd kai dnyioupyika m
yAwooa wg dopn, Aeimoupyia kai cuotnpa 19wy Kai a&iv, KaBwe Kal péca and Tov dIaxpoviko uno
€u@acn otéxo Tou YMNM yia Tn peyioronoinan Twv pabnolakwv anoteAEGUATwY, NpoTeiveral n ev AGyw
€10nynon wg npéracn nolotikAg didackaAiac kar paénong g yAdwaoaoac.

Eidikdrepa, avapéveral va napouaiactei n diadikacia oxediacpol kai uhonoinang piag avadopnpé-
vng/ avaoxediaopévng evorntag Tou oXoMikoU eyxelpidiou G E’ 1d€ng, Kuping Tou KEIPEVIKOU TUNou
TV 0dnylwv, clpgwva Pe Toug Acikteg Enmuxiag kar Endpkelag, nou agopouv omnv E’ 1d€n. H avd-
nTu€n g de€idtNTag napaywync ypantol Adyou, o€ Keieva odnylov, EMBIOKETAl uéaa and ouAhel-
Toupyouoec diadikaoieg vonpdrwy, e Tautdxpovn avdntuén kal uhonoinon oTOXwWV yia TN AEITOUPYIKA
XPAON YPAUUATIKGOV KAl GUVIAKTIKWV dopwv, Bepankou Ae€ihoyiou, opBoypagikav kavovwv, 6opung
nporaong Kai napaypd@ou, pe napaAinin didackahia cuuBACEWY KEIPEVIKOU TUNOU 0dnyIqv, O OU-
YKEKPIPEVO, KABE popd, eniKoIvwviakd nAaialo. Eniong, diveral onpacia otnv a&lonoinan Tng A€imoup-
yiac pn YAWOOIKWV OTOIXEiWV (N.X EIKOVEC, XpWHa Kal péyeBog ypappdrwy) yia T 66unon Tou von-
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parog Twv Kelpévav. Mia GMn cuviotwaea nou Aappaverar undyn om diadikacia napaywync ypantou
A6you, otnv napoUaa gioiynan gival n ne€Epyacia NOIKIAWY KEIPEVKV 00NyIwV, ONou EMnpaivoval
nANPoQopieg, yiveral ppnveia omn Bdon Twv EPNEIPIOV TV NAIBIOV, KOBMG Kal € CUOXETION E GAAG
Keipeva ano dia@opeTika nAaioia, aAAG Kal KPITIKA TonoBETnon, Je PGon GuyKeKpIuéva KpImpia. OAeg
o1 €ni pépoug YAwaoolkée de€idtniec BonBoUv Ta naidid va AEToupynoouY we OUYYPAPEIC YPaNTWY KEl-
pévwv, pe Eupacn otnv napaywyn, mv ene€epyacia kai v TENIKA avadiapéppwaon Tou Napayodpevou
ypantol Tou¢ AGyou, MOTE va KaTaoTei anoTeAEoPAnKOg otn BACN GUYKEKPINEVWV Kprnpiwv. Mapah-
AnAa, pe Tnv napouaiaon Tng diadikaciag oxediaopou, avapéveral va npoBAnBoUv pyacieg pabnt@v,
va npotaBolv yAwaalka pyaleia KaBag kal vonTika ompiyuara, nou XpnalonoloUvial yia Tnv Kara-
voNnon Kai Tnv napaywyn 1ou ypantoU Adyou, 6nwc Kai Texvikég a&ioAdynong Tou napayopevou AGyou.
H ouykekpipévn 010akTKA npoTacn Gpxioe va papudleral, and n diddokouoa, and Tn oXoAIKA xpovid
2015-2016, o€ pabntéc tne E' 1d€ng dnpotikoU o€ dlapopeTika oxoleia. Me pdon 1a anoteAéopara ap-
XIKWV, dIapopQWIIKWOV Kal TENK®V aElohoynacwv pe xprion noikilwv peBddwv (n.x dokiyia, Eoniaopé-
vn napampnon, autoa&ioAdynan, a&loAdynon and aAouc pabntég, pdkeAog ENMEUYUATWVY, EKBEDEIC
npoodou),éxel Olapavei aEidAoyn BeATinon Twv PaBnoIaKwv anoTeAEOPATHV TNV Napaywyn ypantou
Adyou and Toug padniég, e eppavn Behtiwon o eninedo AEENC, NpOTAONC Kal KEIPEVOU, ONWG Kal
otnv avantuén g ONPIOUPYIKAG Kal KPITIKAC XpHong Tn¢ yAWooac.

H ev Adyw npdraon anookonei 010 va £Qodiacel Toug EKNAIBEUTIKOUG PE NEPATEPW DIDAKTIKEC 10E€C
Kai epyaleia, nou Ba pnopouoav va Toug EVOUVAUMOoUV oTIC OIKEC TOUC nMpoondabeleg uhonoinong
avadéunong evotitwy ora mAaioia Twv AvaBswpnpévwv Avalutikwv Mpoypappdtwy yia 1a EAAnvikG
Anporikng Eknaideuong, pe anwiepo oToxo TNV Nepamépw KaAMEPYEID TNC YAWOOIKAG ENiyVWONG Twv
paenT@v/ padnrpicv.

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

0 APIBMHTIKOZ FrPAMMATIZMOZ KAI H ZYMBOAH TOY XTHN ANTIMETQMIZH
THZ MAGHMATIKO®OBIAZ TON ENHANKQN EKMAIAEYOMENQN

LTA IXONEIA AEYTEPHZ EYKAIPIAL (ZAE).

H NEPINTQXH TOY LAE FIANNITZON KAI MTAPAPTHMATOX EAEXIAX

maria_katsidou@yahoo.gr
Igioti@aspete.gr

0 apiBunTikOC ypapuanaopdg divel Tn SuvardTnia andKINONC JaBnuaTIKWY YVOOEWY Kal deEloTwy ol
0onoieg epappodoval NPoKEIIEVOU va vonparodornBolv kai va emAuBoldv kaBnuepiva npdpAnpa Kai
KataoTdoeIg G EpYACIaKAG, NPOOWIKAG Kal KOIVWVIKAG kaBnuepivotniag (Crowther, 1959 Coates,
1995 Gal et al., 1999 Evans, 2000- Acpoviong, 2003). H yaBnpankogopia nou cuvaviarar guxva
0T0UG €vnAikoug eknaideuopévoug Twv XxoAeinv AcUtepng Eukaipiag anotelei pia ouvaigBnyarikn
Kargoraon 1IB1IAITEPWC apPVNTIKA, NOU CUVOEETaI, KUPINC, JE NPOTEPEC DUOPEVEIC paBNPATIKES EUNEIPIES
Kal npokaAei katd T didackahia Tou apiBunmikoU ypauuanopod éviacn, dyxog, avnouxia, Naviko,
napaiuon Kai vonmikn avaotdrwon, akopa kai gty meéavotnta evacxoAnong e 1a padnpanka (Boodt,
1979 Tobias & Weissbrod, 1980 Maloney & Beilock, 2012). H paBnuankogopia opeiletal o€ na-
payovTeG nou oxetidovial 7000 Pe 10 i610 T0 PdBnpa Kai Ta ENIGTNOAOYIKA TOU XPAKTNPIOTIKA, 600 Kal
lE Tov/nv eknaideutn, Tov Tpono didackaAiag kar a€loAdynong Tou/ng Kai 10 abnoiakd KAipa nou
KaAAigpyei, aAAG Kai pe epnodia nou OXETIZoVTaI HE T YUXOKOIVWVIKA XOPaKTNPIOTIKA KAl TIC NPOTEPES
euneIpieg Twv eknaidevopévay (Xardnyewpyiou, 1988 Grouws, 1992 Yapakivou, 1999 XnnhiwTo-
noulou, 2003 Toupdong, 2004 'kikakn — MovararZn, 2007° AnootohonovAou, 2011). Me apopun
v napanavw cuMhoyioTiKA, uhonoinoape, kard T didpkela Tou 2017, nolomikn €peuva pe 18 npido-
UNPEVEC OUVEVTEUEEIC e EKNaIDEUOPEVOUC/EC TwV IX0Asiwv Acltepng Eukaipiag (ZAE) MNavvimocmv
ka1 napaptiparog Edeaoag, nou eixav pabnuatiko@opia. IKondg e EpEUVAS pac Arav va SlEpEuvn-
OOULE TOUG NapdyovIeS nou NPoKaAoUv T pabnuatiko®opia atouc EVANKES EKNAIDEUBHEVOUC/EC Kal
TOUG TPOMOUC € TOUC 0MOiouC unopei autn va Eenepaotei o1o mAaiolo Tng didackaliag Tou ApiBunTIKoU
pappanopod. Ano 1a eupnpara dianmioTwBnKe £va £0poc eunodiwv Nou avipeTonmiav ol EKnaldeu-
Opevol/€C Katd Tnv EKpABnon Twv pabnuankwv oto napeABov, 1a onoia odAynoav otn pabnyarnko-
@opia, kaBw¢ Kal o napdyovieg nou cuvéBalav omv unepviknon Toug o1o nAaiolo g didackahiag
Tou ApiBuntikoU MpappaniopoU ota AE. EminAéov, ¢ anotéAeapa T didackahiag Tou apiBuntikou
ypauuamopou dianiotBnke aAayn ordong kai anokinon BeTIng didBeanc yia 10 pddnpa.
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NEO ANAAYTIKO MPOrPAMMA ZMOYAQN
A THN EAAHNIKH QX AEYTEPH FAQZLA LTHN KYNPO:
APXEL, KAINOTOMIEZ KAI NPOONTIKEZ

mmitsiaki@nhelit.duth.gr
cdourou@bscc.duth.gr
loishadj@cyearn.pi.ac.cy

To Néo Avahutiko Mpdypappa noudmv yia tnv EAAnviki wg Aedtepn Mwaooa (AMZ-2I) ival 10 npwto
enionpo avaAutikG NpOypaupa Nou EKMOVEITal yia TNV gvioxuon ¢ eAAnvopdeelag omv Kunpiakn
(npo)axohikn exnaideuon. H epyacia otoxelel otnv napouciacn tou AMX-2I kar anoteAeitar and 2
dIaKpITa@ pépn: (a) To NepIypa@Iko Kai (B) 10 aflohoyiko Pépoc. Lo nepypapikd pépog avahdovial
ouvonTika Ta cuotamka pépn tou AME-2I (Nation & Macalister, 2010- Richards, 2013 Beacco et al.,
2016), dnAadn;

1. HEioaywyn, euBuypappiopévn pe Tig emray€g Tou LupBoudiou Tng Eup@nng yia tn didagkahia piag
yAWooag wg deurepng.

2. HAvdhuon Avaykov kai Aigpedvnon MepiBaAAovioc, anotéAeopa Tng NoooTIKONOINGNG TwV OTaTIoTI-
Kwv dedopévwy atic AicuBuvoeic Eknaideuong Tou Ynoupyeiou Maidgiac, MoAmopoud, ABAnTIoOU
kai Neohaiag aAMG Kai NG onpaviikng avarpo@oditnang nou £xel An@BEi P€ow Twv EMIPOPPHOEWY
nou éxel npayparonoinael 1o NMaidaywyiko lvorirodro Kinpou.

3. 01 Apxéc mou diénouv 10 ANX-2I, 6nwg autég unayopedovial and T giAocogia Tou, TIC Bewpieg
pdBnong Kai Tic OI0AKTIKES npooeyyioelc nou aglonolodvial, aAAG Kal Ta paBnolakd anoteAéopara
nou EmdIOKovIal.

4. To Nepiexopevo g YAwoaikng 010acKaAiag Kai Tnv 1pApxnon 1ou (NEPIEKTIKOI Katahoyol DIDaKTE-
wv, OEIKTEC EMITUXiag Kal ENAPKEINC, EVOEIKTIKEG dpaaTnpIOTNTEG Kal BIBAKTIKG aevapia).

5. H Ektipnon e €nidoang twv paBnidv/1pidv, 6nou okiaypagouvial ol Bacikég napdperpol Kara-
OKEUNG YAWOOIK(OV DOKIJacoIwV Kal

6. H Xuvohikn AEioAdynon tng pabnoiakic diadikaciag, Gnou anotun@vovial MOIKIAES IOPPEC Kal
€ion a&loAdynaong, pe €upacn atn dnyioupyia portfolio pabni/Tpiag.

Y10 a&loAoyiké pépog enionpaivovTal o1 kavotopieg nou 1€nouv 1o AMX-2I" o€ BVIKG, Eupwnaiko Kal
dieBvéc eninedo. EdIkOTEPQ, TO AME-2I:

1. ZuvioTa 10 NPWTO CUCTNUATIKG Kal OAOKANPWHEVO Eyxeipnua yia v avantugn AMNE-2I ae eEAAnVo-
(Pwvo 0XoNKO NepIBAANoV.

2. T'a npw @opd Bacicetal o€ pia eviaia cUANYN TNC vioxuong g eEAAnvopdBelag oto Kunplako
oxoleio and tnv Mpodnporikn £wg kal 1n Méon Eknaideuaon.

3. Xuviota €va oxoMKd avaAuTiko npoypappa, wotdoo, anotelei HEPOC EvOg EUPUTEPOU PIWUATIKOU
Kai unap&iakou avautikoU npoypauuarog nou EEKIVA Npiv 10 oxoAeio, avantioaeral kard T d1ap-
KEIO TNG OXOMIKNG EKNAIOEUANG Kal OUVEXICETal IETA TO OXOAEID.

4. Anotedei 6x1 pdvo €va iepapxnpévo syllabus avd eninedo eAAnvopdbelag kar oxohiki Babuida,
aM\a €vav kaBodnyntikd xdpTn, aTov 0Moio n avaAuon avaykwv, Ta pabnoiaka anoteAéopara, 10
nepiExoPevo Kai n a€loAdynon g padnaiakng diadikaaciag diacuvoéovial AEmoupyIKa.

5. AapBdvel unéyn Tou e pntd TPONO TIG IBIAITEPATNTEC 0TNV EKPABNON TNC deuTePNC yAooag anv
Kinpo, A.x. Kovn Aotikn Kunpiakn (p.d. Kapuohaipou, 2000° TainAdkou, 2005) kai Koivii Neo-
eMnvikn, diapoponoinon noikidwv padnoiakmv duokohiwv/diatapaxav Adyou Kai S1ayAwooIKOV
duokoNiwv Twv diyAwoowv padniov/ 1pIwv, K.4.

TéNog, n ouvontikA napouciaon Tou AMZ-2I oAoKANPWVETal JE aVAQOPES OTIC MPOOMNTIKEG MOU
dnpioupyei yia Tn guotnparnkn evioxuon Tng eAAnvopddelag kai Tnv avantuén (noAu-) ypappanopmv
otnv KUnpo o€ diapopeTikES opadeg avapopag (vamia, naidid, épnpol, acuvodeutol avilikol, K.q.).
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MUSEUM AFFINITY SPACES: THE POTENTIAL OF A NEW FRAMEWORK
FOR MULTILITERACIES AND THE FLOW EXPERIENCES OF CHILDREN
IN VIRTUAL LEARNING ENVIRONMENTS

stefania.savva@cut.ac.cy
nicos.souleles@cut.ac.cy

The proposed research has two aims equally significant: first to explore the potential of a new
theoretical framework for virtual museum environments (VLES) to act as platforms for developing
and evaluating museum multiliteracies engagement for students; second to reveal how the flow
experiences of children in these environments are formulated. The term flow refers to a particular
state of consciousness that is sometimes experienced by individuals who are deeply involved in an
immersion activity.

In this presentation, we evaluate the first year of implementation of the Museum Affinity Spaces
(MAS) project, an empirically based, pedagogically-driven, Design Based Research (DBR) initiative,
funded by the Research Promotion Foundation in Cyprus (POST-DOC/0916/0248). MAS entails
plans for a multimodal interactive platform targeted at museums/galleries and learning institutions
such as schools and universities, which allows them to form partnerships and utilize the MAS infra-
structure, including a virtual environment, in order to enrich classroom experience and overcome
physical limitations of attending a cultural space.

The preliminary findings from this project, suggest that diverse students’ engagement with multilit-
eracies, intrinsically connect to the flow experiences they have within the virtual environment. The
Museum Multiliteracies Affinity Flow (MMAF) framework of practice is introduced, to interpret some
of these interactions and the potential for enhancing repertoires of literacies. The MMAF is ground-
ed in sociocultural understandings of learning and draws on overlapping principles pertaining to
the theory of the New London Group (1996) for a pedagogy of multiliteracies, the theory of affinity
spaces proposed by Gee (2004) and the flow theory by Csikszentmihalyi (1988), adapted by Kiili et
al (2014), for educational games.

The importance of this work lies in that, within the specific foreground of museum multiliteracies,
it is essential to re-conceptualise what constitutes museum education and museum literacy before
addressing a creative synergy between the school and the museum.

TRANSLANGUAGING PRACTICES OF RUSSIAN-CG CHILDREN

karpava.sviatlana@ucy.ac.cy

According to Lewis et al. (2012), translanguaging is the use of one language in order to reinforce
the other and to facilitate the learning of both languages of a bilingual. Translanguaging is beyond
code-switching and translation, it is focused on flexible bilingualism and multiple discursive prac-
tices (Garcia, 2009; Blackledge and Creese, 2010). Translanguaging takes heteroglossic and dy-
namic perspective on bilingualism and suggests that a bilingual person has one integrated linguistic
system (Bailey, 2007; Garcia, 2009; Garcia and Li Wei, 2014; Otheguy et al., 2015; Garcia and Lin,
2016).

This study investigates translanguaging practices of Russian-CG bilingual children at home, at
school and in the society. We observed teaching sessions (1.5 hour each) of the Russian language
classes at Russian Saturday school in Larnaca, Cyprus (ethnic community complementary school).
Observations took place throughout the year at 4 classes (15 students in each): 1st, 4th, 5thand
6th grades. Four teachers, Russian heritage speakers, were interviewed as well regarding their
translanguaging practices/ instructional strategies in class in line with Palmer et al. (2014), Garcia
and Li Wei (2014), Cenoz and Gorter (2015).

Classroom observations showed that their children, students in bilingual Russian-Cypriot Greek
classes alternate languages. Russian-speaking teachers also code-switch and use society domi-
nant language, Greek, in order to make meaning comprehensible for Russian heritage students.
Usage of Greek scaffolds teaching of the Russian language in Russian heritage classes. This is
in line with previous findings of Lin and Martin (2005). Arthur and Martin (2006) call this practice
‘pedagogic validity of code-switching.” The teachers consider translanguaging pedagogical prac-
tice (Williams, 1994) or translanguaging pedagogy (Blackledge and Creese, 2010) very effective
in bilingual education. It allows to create translanguaging space, facilitates interaction of bilingual/
multilingual individuals (Creese and Li Wei, 2011) and full use of their linguistic repertoire (Garcia
and Lin, 2016).
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INTERPLAY BETWEEN TEACHERS “AND PUPILS” IDENTITY
DURING THE CLASSES IN MOTHER TONGUE

gerdnina@hotmail.com

The interaction between teacher and pupils in the classroom in each subject matter is a complex
type of interpersonal communication. Teachers’ professional and private experiences, beliefs and
practices meet the self-esteems and students’ perceptions of classroom climate in a broader sense.
As a result, arise some connections which impact to a greater or lesser extent upon teachers’ - re-
spectively pupils’ sense of identity.

This presentation focuses upon the influences of the teacher’s identity on the student’s identity in
the process of language learning. It begins by short discussing theoretical studies on identity which
represent different pedagogical and psychological perspectives. Using photographs representing
fragments of one lesson in mother tongue (Bulgarian language) | will analyze the interaction be-
tween the teacher and the students. The study clearly shows how pupils identify themselves with
their teacher during their work. This inquiry is significant because teachers undoubtedly have a
lasting effect on the learning behavior and outcomes of pupils.

Therefore, teachers need to know who they are as professionals, understand the social and cultural
contexts in which they teach and continuously monitor the dynamics of interpersonal relationships
in the classroom. This process can be traced through the photographs that will be analyzed. The
acknowledgement of the interplay between identities of teacher and pupils is important in the field
of education, because it is explicit how the patterns of professional thinking and action arise in
everyday practice

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

GRAMMAR TEACHING AND WRITING DEVELOPMENT

Isb@kp.dk

A large study on grammar teaching practices in upper secondary school in Denmark (Kabel, Chris-
tensen, & Brok, 2019) explores how teachers and students conceive grammar teaching in L1, L2
and L3. The study addresses an underexposed discipline in L1 education (Myhill, 2018). | focus in
this presentation on key findings from the L1 classroom, and discuss how these findings give new
perspectives to the challenging paths of developing writers (Bazerman et al., 2017).

The project finds its point of departure in a broad conceptualization of the notion of grammar teach-
ing. We have investigated grammar teaching both when it takes the shape of a decontextualized,
explicit grammar instruction focusing on language as a set of rules and norms, and when grammar
is taught through more functional or meaning-oriented forms. Traditionally, grammar teaching is
linked to the study of morphology and syntax, whereas a meaning-oriented form also focuses on the
level of the text and contextual factors involved in e.g. writing.

The study is a focused ethnographic study (Knoblauch, 2005) with data consisting of coded class-
room observations and interviews with teachers and students in Year 7 and 8 (age 13-15) from
seven schools in Denmark. In total, there are coded observations from 260 lessons. | focus on data
from L1-classrooms (120 lessons).

We find different and contrasting tendencies: In some schools, we see a minimal explicit focus on
grammar and language; in other schools, we see an explicit focus on grammar in text or even con-
text-involving activities. Grammar teaching almost exclusively takes place as a segregated activity,
where the normal pedagogical principles and ideals regarding student-centred activities seem to
be absent. | discuss this current variety of grammar teaching practices in concern of the student’s
ability to develop a specialized social, motivational and linguistic writing practice.
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USE OF ICT TO ENHANCE READING IN RURAL AREAS:
CASE STUDY OF SUBUKU PRIMARY SCHOOL, NAKURU COUNTY,
KENYA, EAST AFRICA

[toroitich@gmail.com
mmuthigaus@gmail.com

Schools in rural Kenya are strategically located to ensure that children in the community can access
education for a better future. In Kenya, primary education in public schools is provided free by the
government, ensuring that children obtain basic education. As a result of this, there has been an
increase in the number of students attending school, outstripping the school infra-structure like
classrooms playgrounds and libraries.

Reference books to be used by the students are the most critical component to ensure that the
students are provided with content that goes beyond what the teacher has taught in the classroom.
Owing to the numbers of students in the classroom, the Kenyan government supplied tablets to all
public primary schools to enhance e learning, where curriculum for the schools would be loaded
in the tablets, and the students are given the tablets for use in class. However, when the primary
school curriculum was revised in 2018 the tablets became irrelevant for use in the schools. The
tablets have had no use in the schools and have been kept in storage since then.

The objective of this paper was to shows a method where ICT technology can be used to provide
books and reference material to tablet users, use an interactive method to inspire a reading culture
among students and to utilize available ICT resources in schools. Questionnaires were used to mon-
itor the feedback from the tablet users and data analysis performed to extract the inference. The
increase in the usage of the tablets in reading was a result of the study, and consequently, the full
utilization of the ICT resource.

LITERACY AND LITERATURE: RURAL NJORO SUB-COUNY LITCLUBS IN KENYA

mmuthigaus@gmail.com

Njoro sub-county is home to 182 public and private Primary and Secondary Schools. Among these
are the five boys and five girls Primary Schools, where our LitClubs projects and community library
are based. To achieve our goal and objectives in promoting literacy,10 mentors from Egerton Uni-
versity who Lecturer in the faculty of Education and languages visit the ten Schools as role models,
to mentor boys and girls from Class 4 and 5 who must be from needy backgrounds for two years, on
how they can use language, images, communicate, gain useful knowledge, and use the dominant
symbols of culture. On a weekly basis mentors visit these schools to promote literacy skills through
literary reading materials in order, to help LitClubs learn how to be creative about topics that are
personally significant, to facilitate club members to have frequent opportunities to write and share
their stories, and to consider themselves as writers and readers. As we continue to nurture the chil-
dren in acquiring literacy skills, we noted a gap for the need to provide literature resources through
the establishment of Njoro Education Community Library. Our objective for starting the Library is to
cater for the litclubs and the members of the community in Njoro country. The purpose of this paper,
which will be presented through discussion, is to show how literacy has been promoted in schools
in Njoro Sub-County in Kenya through LitClubs projects and Njoro Education Community Library and
the impact it has created amongst the projects schools and Njoro Community
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DEVELOPING PRIMARY STUDENTS’ UNDERSTANDING
IN SCIENCE THROUGH DIGITAL STORYTELLING:
A PROCESS OF MEANING-MAKING

popi.anastasiou@open.ac.uk

Meaning-making is considered an essential aspect of learning, as it is a process of interpreting and
negotiating information while sharing it with others. One way of constructing meaning is through
storytelling, which can be used in classrooms to stimulate pupils’ critical thinking skills and to help
them understand better the educational content. Storytelling is based on the notion of narrative,
which requires an account of sequenced events that are temporally and causally linked between
them. For the purpose of this study, a digital storytelling (DS) approach, called SEeDS (Sequencing
of Events enabling Digital Storytelling) was created, based on story sequencing in order to develop
primary students’ understanding in the science topic of Matter. For comparative purposes, a con-
ventional DS approach, called Narration, was also constructed. Both approaches were developed
according to the notion of Tricky Topics - troublesome knowledge - and Stumbling Blocks (SBs)
- problematic areas. This study was informed by a socio-constructivist approach to learning, with
focus on the meaning-making process. The study was based on an experimental design frame-
work and it involved sixty-four Greek primary students, aged 10-12 years old. Participants were
divided into the SEeDS group (experimental) and the Narration group (control) and they worked in
a cooperative setting. Both data collection and analysis, that occurred concurrently, were based on
a mixed-methods approach. The statistical analysis of findings showed that the SEeDS approach
improved students’ understanding in four of the five SBs, as opposed to the Narration approach
which developed understanding in three of the five SBs. The qualitative analysis illustrated that
the SEeDS approach produced deep understanding because it engaged students in the process
of meaning-making, which involved deep approaches to learning. The Narration approach, on the
other hand, produced surface understanding as it promoted reproduction of knowledge and was
based on surface approaches to learning.

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

IMPROVING ACADEMIC ACHIEVEMENT AMONG UNDER-ACHIEVING,
YOUNG, RURAL LOWER PRIMARY SCHOOL BOYS IN KENYA:
EFFECTS OF A LITERACY INTERVENTION PROGRAM

johnnibett@gmail.com

The literacy challenges faced during early education by young boys from rural settings are many,
detrimental, unique and specific to their environment. Yet studies show that learning achieved dur-
ing early years is likely to be sustained throughout the primary-school years and is an important
basis for successful early performance in school. Over 90% of them hardly fluently read aloud a
simple text; and more than 60% hardly recall the events in the text. The response to text orally and in
written form is fraud with timidity, poor grammar, poor sentence construction, poor coherence and
vocabulary is unfit for the grade level. Due to myriad number of factors, rural settings do not afford
young Esl learners adequate nurturing environment for acquisition. Interactivity and collaborative
learning would be more useful but prescriptive methodology dominates classroom processes. Most
studies merely describe the problem but there is a serious need to graduate to a more practical ap-
proach of dealing with it. Moreover, poor performance in English negatively affects a pupil’s general
academic achievement - English being the language of instruction in Kenya. Considering that young
boys are generally full of energy and vigour, and get quickly bored with non-engaging classes, this
intervention proposed and implemented an activity-based, practical, problem- solving classes driv-
en by case teaching, role play, discussion, representation using drawings and models; language
games, reading aloud, collaboration, oral presentations, mentoring, simulation, comprehension
tests and writing accurately. These approaches were incorporated into a teaching module purpose-
fully developed and validated for the intervention. A baseline survey carried out before the com-
mencement of the project uncovered serious linguistic inadequacies of fluency, comprehension and
poor expression in both written and spoken English among young boys in their early education pro-
gramme. The project was informed by data from the Kenyan context indicating a downward trend in
all aspects of boys’ schooling, including poor reading and writing skills, school drop outs, discipline,
crime, performance in national exams, inattentiveness in class and poor language fluency relative
to girls’ performance. The project was a Randomized Control Trials (RCT) model taking the form of
an intervention design. This method is the gold standard for attributing an effect to a cause. A group
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of 15 young boys of about ages 12-13 in Grades 4 and 5 in a randomly selected primary school were
randomly assigned to the intervention with the school authorities’ assistance. Young boys in the
same grade level in a school in the same sub-county but about 5 km away from the experimental
group was used as a non-participating group. The relevant stakeholders’ consent was sought be-
fore the start of the programme. The selected boys constituted a class for the treatment group that
was undertaken for two hours a week for two years. It was an after school language-enhancement
intervention. Teaching was via a module adapted from a LitWorld module and validated by 3 experts
from Curriculum, Instruction and Educational Management department of Egerton University.

Participation in the programme was voluntary. Reading and writing competencies as well as read-
ing comprehension were measured after every 6 months. Data collected were handled confidential-
ly. Analysed data was corroborated by the school, and the final results were shared with interested
groups. The study measured the impact of a literacy intervention programme on under-achieving
young, rural lower primary school boys’ reading and writing competences as well as their self-ef-
ficacy, self-confidence, leadership and motivation for further learning and academic achievement
over a two year period. In general, the intervention was aimed at promoting readership and writing
with a focus to using literacy to improve lives.

The participants’ achievement in literacy was analysed through the testing of a null hypothesis:
There is no effect of a literacy intervention programme on underachieving young, rural lower prima-
ry school boys. Quantitative data was used to determine the effect of the intervention on the boys’
achievement. Quantitative data collected using IReST, C1-leve Assessment Scales and quester-
views, and qualitative data emanating from the interview schedules with the participants and
teachers were analysed using the Mixed Method approach (quantitatively and qualitatively). The
findings indicated improved academic achievement in all school subjects resulting from reading
with understanding texts written in English; improved self-expression and self-confidence in written
English translating into better achievement scores, and improved reading and writing fluency in the
English language as well as improved self-efficacy

TEACHING MEANINGFUL ARTMAKING TO PROMOTE VISUAL LITERACY

pitri.e@unic.ac.cy
stylianou.a@unic.ac.cy

Artmaking as meaning-making paradigm has led art educators to promote socially conscious art-
making and teaching, steering students to investigate various social issues. Research in collabora-
tive artmaking as meaning-making, indicate that aesthetic partnerships develop through a listeners’
paradigm which is based on learning from one another and coming to collaborative decisions (Irwin,
1999). Such decisions require visual literacy demanding critical and creative engagement for inter-
preting information and constructing knowledge (Freedman, 2010). This study examined how stu-
dent-teachers, who engage in narrative contexts (picture books, artwork) related to identity, could
engage in creative problem solving targeting the development of visual literacy skills through per-
sonally meaningful artmaking. The interplay of word and image, as social, cultural, and historical
documents, is considered an experience and a meaning-making process for readers (Bader, 1976).
Specifically, narrative context aimed to facilitate the understanding of different facets of identity as
a social issue and situate learning about art concepts and techniques, which could be used to pro-
duce meaningful individual and collaborative artmaking. Results of the study suggest that creating
a collaborative installation presented conceptual and practical challenges to student-teachers as
novice learners. Even though student-teachers were aware of their individual artwork’s space with-
in the group installation, many of them failed to make visual and conceptual connections to their
surroundings. However, expert learners who used visual literacy skills, managed to make sense of
their class experiences (Egan, 2005) and provide original solutions to art-related problems while
engaging in meaningful artmaking. Such findings are consistent with existing literature suggesting
that practicing artmaking as meaning-making involves experimentation through dialogue, inquiry
and collaborations among artists (Staikidis, 2006). Further research is needed to explore how in-
structors could guide student-teachers’ “viewing” and thinking of how they can connect (visually
and conceptually) their individual artwork into a group installation.
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EMERGENT LITERACY DEVELOPMENT IN EARLY YEARS:
INVENTED SPELLING MEDIATION SESSIONS IN PRESCHOOL CLASSROOMS

aalbuquerque@ispa.pt
mmartins@ispa.pt

According to recent studies, emergent literacy methods in preschool environments seem to produce
a constructive impact on young children’s emergent literacy development. Furthermore, there is
scientific evidence that these activities are strongly linked to their later literacy performance. The
main purpose of this paper was to analyse the effects of invented spelling kindergarten sessions
on children’s reading and writing skills by the end of Year 1. Our sample included 95 Portuguese
5-year-old students - that could not read or write - that were randomly divided into an experimental
group and a control group, both similar on cognitive abilities, phonological awareness and letter
knowledge. The intervention period lasted for 5 weeks: experimental participants were submitted
to 10 invented spelling sessions and control participants were submitted to 10 storytelling sessions.
All activities were conducted in groups of four and the researcher assumed a facilitating role. To
examine reading and writing skills, three tests were applied individually: 1) preschool — before the
intervention sessions; 2) Year 1- at the onset of the school year; 3) Year 1 - at the end of the school
year. The results exposed statistically significant differences between both groups in reading and
writing: the experimental group showed higher scores throughout the study as compared to the
control group. A subsequent observational analysis provided meaningful insights adult mediation
and scaffolding strategies in these emergent literacy methods, delivering significant support for
preschool educational teaching practices.

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

LEARNING WITH DINOSAURS:
PROJECT BASED LEARNING IN GREEK LANGUAGE
LESSONS IN A FIRST GRADE CLASS

kyriakouxenia@gmail.com
kyriakou.nansia@ucy.ac.cy

This presentation refers to a project that was conducted at the 17th public primary school (Saint
Nicholas) in Limassol. This project was part of a larger group of activities that were carried out
through school-based, in-service training programs provided by the Pedagogical Institute of Cyprus,
for the development of teachers’ competences. During the first part of the presentation we will dis-
cuss key elements of literacy studies, such as authentic texts, referring to texts written for purposes
other than language learning, functional grammar which discusses the way language is put togeth-
er so that meaning is communicated for particular purposes, contextualised writing tasks appropri-
ate in various settings, text effectiveness and more. During the second part of the presentation, we
will demonstrate the organisation and the implementation of a thematic project implemented during
Greek language lessons in a first-grade class. The theme that was chosen was dinosaurs and was
selected by the students themselves. The thematic project lasted for approximately five weeks (10
teaching 80-minute teaching periods in total). The teaching activities that were employed were aim-
ing at developing communicative abilities such as the purposeful use of paralinguistic techniques
during role-playing, pragmatic language skills such as adjusting language based on the situation or
person, critical literacy skills such as exploring possible discrimination that the author might have
embedded in his or her presentation of the world. It will be made apparent that all activities were
carefully selected based on the linguistic and cognitive abilities of the student population of that
particular class. The results indicate that the project bridges theory and practice in a challenging
environment with particularly young language learners.
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SHAPING LEARNERS’ IDENTITIES THROUGH
GOVERNMENT - APPROVED TEXTBOOKS

martina.ronci@parisdescartes.fr
martina@ronci.it

Due to globalisation and the growing importance of mastering foreign language skills, the Japa-
nese Ministry of Education (MEXT) has been implementing reforms in order to improve the national
average results. Recent studies (Humphries, 2013 or Glasgow & Paller, 2014) have been pointing
out the inconsistencies between MEXT’s policies and its list of prescribed English textbooks from a
didactic point of view. However, if we take a step back and look at the bigger picture, we can see
that behind this contradiction, the textbooks at issue are actually implicitly relaying and reinforcing
the government’s ideologies. The aim of this research is to show how these ideas are conveyed and
how they can affect young learners’ identities.

In order to provide a clearer view of how the government and its institutions influence teaching
practices, | collected a corpus of foreign language textbooks (mainly English and French) written by
Japanese authors for high school and junior high education. | thenceforth proceeded to analyse my
corpus through discourse analysis approaches, especially Hyland’s framework for stance and en-
gagement (2008), along with Martin and White (2005) and Maingueneau’s (2014) ones for apprais-
al theory. This process allowed me to observe significant differences between English and French
language education; moreover, the aforementioned frameworks were crucial in understanding how
the authors of English textbooks implicitly promote and support national ideologies and values.

The findings hint at a deep connection between the ideas the authors foster through knowledge
references, dialogical discourse or unstated ideas and Japanese fundamental education laws and
teaching culture. Japanese high-schoolers are immersed in what is superficially perceived as an
author-free and objective environment. However, the contents of English textbooks are actually ex-
tremely ideological and pressure the students to fit in the image of the « good international citizen »
that is promoted by the Japanese government

LITERACY IN DEVELOPMENT: THE CASE OF THE BILINGUAL
LITERACY FOR LIFE PROGRAMME IN MEXICO

lorena.sanchez@ucl.ac.uk

This paper aims to explore the meanings, values and uses that literacy has for adults in rural and
indigenous areas in Mexico. With 68 recognised indigenous languages spoken by over 6 million
people, Mexico represents an unrivalled diversity of culture, language and tradition in Latin Amer-
ica. At the same time, this diversity also presents many challenges with regards to providing in-
clusive learning opportunities for all. The focus of this research is on a non-formal literacy pro-
gramme called the Bilingual Literacy for Life Programme (BLLP) which is conducted in Spanish and
in indigenous languages and targets some of the most marginalised and disadvantaged people in
the country. Drawing from ethnographic techniques in literacy research, three case studies were
carried out in three Mexican states. The data that was collected consisted of BLLP study circle
observations, semi-structured interviews with 14 learners and 9 facilitators, and 9 focus group in-
terviews. Through the theoretical lens of the New Literacy Studies, this paper will also explore how
literacy as social practice is rooted in conceptions of knowledge and identity and is linked to power
relationships and different socio-political and economic realities.

This study aims to bridge an epistemological gap between literacy programmes and policies and
their respective local practices and is aligned with the current sustainable development agenda that
outlines certain transformative goals and targets regarding education, including eliminating gender
disparities and ensuring equitable access to quality education, particularly for indigenous peoples
and vulnerable populations. Additionally, the findings of this study will have implications for policy-
makers and practitioners in different country contexts and will aim to contribute to some of the key
debates over educational futures and development in the global South.
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AN ASSESSMENT OF TEACHERS’ AND STUDENTS’ BASIC

AND ACADEMIC ORAL LANGUAGE PROFICIENCY IN L1

AND L2 IN MOTHER TONGUE BASED BILINGUAL EDUCATION PROGRAM:
THE CASE IN ETHIOPIAN PRIMARY EDUCATION

dannalef@gmail.com

This is part of an ongoing PhD study which is aimed to assess the Successes and Challenges of
implementing early exit transition to L2 (foreign language) model of mother tongue based bilingual
education by taking the case of one regional States of Ethiopia. Though the language use decision
in education in Ethiopia is noted for its progressiveness regarding the mother tongue instruction,
currently one of the regional states has come to decide and implement a weak model of bilingual
education i.e. early exit transition to English. Hence, the premises of this study is that it might be
imaginary to assume that students in the first four years of primary school can be proficient to re-
flect in instructional instances which mostly requires oral interaction by using a foreign language.
Accordingly, two of the specific objectives that this study aimed to achieve include:

1. To assess if teachers and students at grade five and six levels in the region’s education system
have adequate basic interpersonal and academic proficiency in both L1 and L2;

2. To assess whether L2 and L1 are employed appropriately while classroom interaction/instruc-
tion by students and teachers in grades five and six levels.

The research design which is proposed for this study is explanatory case study. Mainly qualita-
tive case study method is designed to explore the case in depth. Both teachers and students at
grade five and six levels (in selected primary schools) were among the major subjects of this study.
Semi-structured interviews, actual classroom observation were also among the major tools. Hence,
the raw data which were gathered through the designed tools were analyzed through qualitative
content analysis. As the data obtained indicated for both teachers and students making basic in-
terpersonal communication and prolonging explanations while interaction was found very minimal,
oral proficiency in L1 and English was found limited. The language use pattern while instruction by
both teachers and students was highly dependent on code switching, extensive translations rote
learning, memorization and repetition; hence, the language use decision and implementation might
not result in quality learning.

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

INSIDER VIEWS OF THE YOUNG FOREIGN LANGUAGE
CLASSROOMS: EXPERIENCES AND PRACTICES
OF CYPRIOT AND GREEK TEACHERS

|.Papadopoulos@external.euc.ac.cy
D.Karoulla@euc.ac.cy

Foreign language teaching to young learners has been placed at the center of the research activity
(Zein & Garton, 2019; Pinter, 2017; Enever, 2011) over the last two decades, given the European
Council priorities on “early language learning” as a part of practices for the promotion of multilin-
gualism. In parallel, longitudinal research has underlined the advantageous impact early language
learning has on the linguistic, cognitive and social development of young-aged learners and the
important pedagogical role of the teachers dealing with young-aged learners of a foreign language.
This particular study explores Cypriot and Greek EFL teachers’ views in relation to teaching young
foreign language learners within the Greek and Cypriot context. More specifically, in total 300 foreign
language teachers have been asked to complete special questionnaires and express themselves in
relation to a) teaching strategies and methods applied to young language learners, b) choices relat-
ed to the material adapted,/chosen for young-learners’ classrooms and c) forms of language assess-
ment utilized in their language classrooms. According to the findings, no significant differentiations
between the Greek and Cypriot teachers were spotted, while important findings have been revealed
on the basis of: a) their teaching experience, b) the age-group of young learners taught EFL and c)
their training experience and their openness to in- service training programs. Therefore, proposals
are made to motivate further research activity on young foreign language learners’ education and
include a larger sample from a wider geographical context
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SITUATION BASED WRITING
- POSSIBILITIES FORSELFHOOD AND THE USE OF VOICE

loum@edu.au.dk

From a sociocultural and new rhetorical perspective writing is seen as a social action. We interpret
rhetorical situations and social circumstances and make choices. This process can be described as
dialogic (Bakhtin). But how can we represent this understanding in the literacy classroom?

The presentation, which is based on my Design Based Inspired PhD-project, approaches writing in
school as a critical dialogic performance (Hatab). In order to support this representation of writing,
| have (as part of my PhD-project) developed an Educational Design. The Design intended to initiate
students into practices, where writing appear and is enacted as social action; rhetorical responses
to situations with the intention to change (Miller).

As a central part of the Design specific rhetorical situations were represented in three classrooms
(5thgrade) in form of a fictional short film and two different real world situations. Students worked
collaboratively on interpretations of the situations using so-called Writing Maps, (inspired by Bakh-
tin’s concept on voiceand dialogism). The writing map encouraged the students to discuss purpose,
topic presentation and reader and writer positioning in order to achieve their defined writing goal.
Using ethnografic approach;observation, voice recordings and interviews, | explored how students
participated as writers during the design implementation.

In this presentation | will especially focus on this student participation mediated by the use of voice
and Roz Ivanic’s concepts of possibilities for selfhood. By using these concepts the presentation
wants to demonstrate, that even though the Situation Based Writing including the use of Writing
Map was challenging for some students, it does seem to hold a potential of representing writing as
a critical dialogical action in which the students are negotiating possibilities as writers

MULTILINGUAL NATIVE LANGUAGE LESSON

pipsa.airto@tuusula.fi
larissa.aksinovits@tuusula.fi

In Finland the teaching of students’ native languages is largely funded by the state. Because the
number of the students influences the amount of finance, it is not possible to open separate lan-
guage groups for less frequently requested languages with fewer speakers. A multilingual native
language lesson is a lesson where primary school students speaking different languages are being
taught simultaneously by two teachers — a Finnish as a second language teacher and a native
language teacher (a Russian and Estonian teacher). Even though they do not speak the students’
languages, it is possible to provide an opportunity for the students to use their own languages and
enlarge their vocabulary. The students are highly motivated and enthusiastic. Their ability to switch
from one language to another has improved. They are doing better with their reading and writing
skills, both in Finnish and in their native languages. The students have been encouraged to use
their own native languages and have begun doing that more actively throughout the schoolday.
Their interlinguistic skills have improved, and the ability to switch from one language to another
has improved as well. Our project has shown that this kind of a model is one more possibility for
including the students’ native languages in the learning process and provides a way for them to be
included and not excluded. It is also a clear message from the school to the families that their native
languages are appreciated and seen as worth preserving.

A multilingual native language lesson is going to be published as a Promising practise in A Roadmap
for schools to support the language(s) of schooling by ECML. (https://www.ecml.at/ECML-Pro-
gramme/Programme2016-2019/Languagesofschooling/tabid/2994/Default.aspx)
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THE EFFECT OF L1 TAMAZIGHT LITERACY ON L3/ADDITIONAL
LANGUAGE ACQUISITION IN MOROCCO

Mobchar@gmail.com
karpava.sviatlana@ucy.ac.cy

The Linguistic Interdependence Hypothesis and the Threshold Hypothesis (Cummins, 1979) sug-
gest that there is a “common underlying language proficiency” that is usually developed by means
of formal instruction. Additionally, developing high competence in both languages is necessary for
bilinguals in order to benefit the most from their bilingualism. In Morocco, not all Tamazight speak-
ing children have access to formal instruction in their L1 in which they are illiterate. The present
study explores the effects of being a biliterate bilingual (Tamazight/Arabic) on acquiring additional
languages (L3 French/L4 English).

Two groups of Tamazight/Arabic bilingual students were compared: a control group of students
(n=21) with no L1 literacy and an experimental group (n=15) of students with varying degrees of
literacy in their L1. The students first took a general cognitive ability test and then filled in a ques-
tionnaire based on Gardner’s (1985) Attitude/Motivation Test Battery as well as a Matched-Guise
Test (Lambert et al., 1960). Their parents were also asked to fill in a questionnaire that elicited data
about their kids’ biographical information and their language use at home. The questionnaire also
measured the parents’ views about the language instruction at their kids’ school. We also imple-
mented language ability, literacy and fluency tests.

The preliminary results showed a superior performance of the biliterate bilingual group in cloze tests
(Arabic and French), Non-word Identification Test (Arabic and English), Semantic Fluency test (Ar-
abic, French and English), Phonemic Fluency Test (Tamazight, Arabic and English). No statistically
significant differences were found between groups in the other tests. These results give partial sup-
port to Cummins’s Linguistic Interdependence Theory and Threshold Hypothesis (Cummins, 1979)
and partially replicate many results of previous research (Abu-Rabia & Sanitsky, 2010; Schwartz,
Geva, Share, & Leikin, 2007; Schwartz, Ibrahim, & Kahn-Horwitz, 2016).

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

LITERACY TEACHING FOR STUDENTS WITH DIFFERENT VISUAL CULTURE

schmidtildi@yahoo.com

In recent years the Hungarian educational system has witnessed an increase in the number of
students with immigrant backgrounds, mostly coming from the Middle East. Their future largely
depends on how well they can adapt to the Hungarian educational process, which ensures their
successful social integration. Hungarian and international research points at two critical conditions
for academic achievement. The first one is knowledge of the country’s language, which not only in-
cludes general language skills but also subject specific vocabulary and grammatical structures; the
second condition is Hungarian literacy. Immigrant primary school students typically learn to read
and write parallel to learning the Hungarian language, so they do not necessarily have prior literacy
skills and competences. However, literacy skills are crucial in linguistic integration and should start
with literacy teaching. For the purposes of this presentation, literacy teaching means the teaching
of the Hungarian alphabet as well as basic reading and writing skills. The target group students’
language had a right-to-left writing system, as opposed to Hungarian which is written from left to
right. Although the students typically had no literacy skills when they started school in Hungary, the
visual culture, they were accustomed to had a significant impact on their spatial perception. Thus,
in the case of children with visual experiences about writing, particular emphasis should be put on
assessing and developing their sensomotoric skills in the preparatory stage before teaching reading
and writing.

The presentation is centred around a multiple case study which examined the development of Hun-
garian literacy skills of children aged 6 to 9 in the light of whether they knew or had learnt to read
and write in their native language. The results of the study are used to demonstrate the characteris-
tics of Hungarian literacy teaching involving students with different visual backgrounds.
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BETWEEN ORALITIES:
GRAMMAR ALTERNATIVES IN NARRATIVES
AND SPONTANEOUS SPEECH

nataliapaviou@gmail.com
maria.kambanaros@cut.ac.cy

With Bernstein’s (1964) work, two general coding systems have been used to describe linguistic
codes, the elaborated and restricted codes, which also define the range of syntactic alternatives
and the social relationships they represent. In the case of an elaborated code, the speaker will select
from a wide range of syntactic alternatives but with a restricted code and the range of alternatives,
it is much more likely that prediction is possible. Within this context, linguistic parallels between
writing and elaborated codes and speaking and restricted codes, introduce the relevance of literacy.
Cope and Kalantzis (1993) argue that “in oral language, elaborated codes are rather like a second
language whose forms have been imported back into the language of orality from the grammar of
literacy” (p. 66), suggesting that the division between oral and written language can be changed
as a result of literacy. In this paper, we examine two cases of oralities by multilingual Greek Cypriot
speakers, namely narratives and spontaneous speech, with the first mostly showing the language
of literacy, Standard Modern Greek, in retelling the story. In this, we also identify cases of variants
that are not used in literacy contexts, also defined as the " low’ variety of Cypriot Greek, similarly
to the variants found in the spontaneous speech sample. The data presented here come from an
8;6-year-old Cypriot Greek- Bulgarian child (Kambanaros et al. 2015; Kambanaros 2016) for the
narrative and retelling task of the Bus Story and Greek Cypriot adults for the spontaneous speech
sample (Leivada et al. 2017). The findings show that the use of literacy-based elaborated codes in
oral speech can activate a large number of syntactic alternatives that range between grammars,
making the appearance of different variants in bilectal settings unpredictable

WRITTEN CORRECTIVE FEEDBACK TECHNIQUES
IN ADDRESSING LEARNER ERRORS

c.stefanou@external.euc.ac.cy

Provision of corrective feedback is an inextricable part of language teaching which can support liter-
acy development. It lies on the assumption that for learning to occur some focus on form is required
(e.g., Havranek, 2002), together with noticing of gaps in the learners’ developing knowledge (e.g.,
Schmidt, 2001). Additionally, feedback is said to engage learners in a process of guided learning
and problem-solving which fosters language development (Bitchener & Storch, 2016). However,
addressing learner errors is not an easy task. Numerous pedagogically driven questions should be
considered, including which errors to be addressed and when, who should correct them and how,
and how learners will engage with the feedback provided (Bitchener & Ferris, 2012). In order to
investigate a selection of these factors, an experimental study was conducted in public high schools
in Cyprus, following a pretest-posttest-delayed posttest methodology. The study compared the ef-
fectiveness of two feedback techniques (direct corrections vs. direct corrections with metalinguistic
comments) in addressing errors in article use. At a second stage, think-aloud protocols were elicited
from learners as a means of tapping into the processes that written corrective feedback generates,
specifically, the level of awareness of second-language constructions that it can promote. The re-
sults showed that both feedback types led to significant improvement in learners’ article use, but
no clear evidence was found for the benefit of providing metalinguistic comments. The analysis of
the think-aloud protocols revealed that both feedback types attracted learners’ attention equally
well, but differed in the level of awareness they helped learners to develop. Clearly such findings
are valuable on two levels: first, they can enhance our teaching practices and contribute to teacher
development, and second, they can support a new type of literacy, ‘feedback literacy’, which is an
integral component of broader academic literacy (Carless & Boud, 2018; Sutton, 2012).
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ENHANCING LANGUAGE PERFROMANCE
AND SOCIOLINGUISTIC AWARENESS THROUGH A BIDIALECTAL
LANGUAGE INTERVENTION PROGRAMME IN CYPRUS

iayiom01@ucy.ac.cy, cfotio01@ucy.ac.cy

Research conducted in bi/multi-lingual/dialectal communities shows the educational and cognitive
benefits of multilingual/multidialectal approaches over monolingual/monodialectal ones (May, 2012;
Siegel, 2007, 2012; Rickford, 2005). However, evaluations of bilingual/bidialectal programmes
show that such programmes in reality have monolingual aims and utilise monolingual screening and
assessment methods. Pupils’ native tongue is progressively left unmonitored, bringing discredit upon
the bilingual/bidialectal model of education and negating its ‘genuine bidialectal’ character (Ball and
Bernhardt, 2012; Siegel, 2012).

This study examines how bidialectal education affects both first (D1) and second (D2) dialect
learning and whether there are differences in D1 proficiency levels between children who receive
bidialectal schooling and those who receive a monodialectal one. 119 fifth-grade Cypriot-Greek
primary school students, divided into an experimental and a reference group, took part in a semi-ex-
perimental bidialectal intervention study. Data were collected via unstructured writing tasks and a
grammaticality judgement test.

Pre-intervention results revealed a lack of (socio)linguistic awareness regarding variation in students’
repertoire. This manifested itself as an inability to detect dialect-specific elements, provide their
standard equivalent and register-inappropriate dialect use in written dialect production (Tsiplakou
and loannidou, 2012). Cyprus’ education system has not only failed to support bidialectal learners
acquire the targeted standard D2; it has also had detrimental effects on students’ performance in
D1. Post-intervention results showed the benefits of bidialectal education for the maintenance and
development of both D1 and D2. Experimental students showed diminished dialect interference
in written standard production and increased ability to distinguish between D1 and D2. They also
showed improved sociolinguistic awareness regarding D1 register variation.

This study has shown that linguistic diversity and variation should be capitalized on in order to
enhance performance in both varieties. Speakers of proximal varieties ought to be educated in and
about these varieties to become better users of all their varieties and develop repertoires that will
allow them to leverage language resources within their communities and beyond (Smith, 2016).

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

INTERCULTURAL EMOTIONAL LITERACY
IN THE POST TRUTH ERA: CHALLENGES FOR EDUCATION

lefkiosneophytou@gmail.com
hadjisoteriou.c@unic.ac.cy

“Post-Truth” is becoming an increasingly notorious notion, being even designated as the “word of
the year 2016” by Oxford Dictionaries. It can be described as a cultural phenomenon where people
increasingly believe their eyes, opinions and “gut feelings” to a much greater extent than cogent
argumentation backed with data. Thus media reportage, popular culture and interpersonal com-
munication can build up perceptions of reality that become more ‘real’ than reality itself (Lilleker,
2018). Public opinion is shaped more by emotion and personal belief rather than objective factual
arguments.

Post-Truth politics, according to Abrahams (2108), refers to: a) systematic use of information that
are not related in any way to reality (fake news); b) domination of emotional motivation over rational
political choices; c) turning fake information in dominant political themes. In this sense, the dispo-
sition and the skills for succeeding in the arena of post truth politics highly resemble the skills of an
emotionally intelligent individual. Emotional Intelligence (El) as a cross-section of interrelated emo-
tional and social competencies, skills and facilitators, impacts intelligent behaviour that regulates
the ability to perceive, understand, manage and use emotions, both in ones own self and to others
(Goleman,1998; Mayer-Salovey,1997).

Considering the role of emotions in post truth era, we must focus on how to utilize El for the ration-
alization of the emotional reality. Despite the relativity of the post truth era, people will make their
decisions based on Truth. Truth in this broader sense must be lived out, not simply asserted, and it
requires us to seek the good, to resist evil, and to live in Hope (Zuidervaart, 2018).

Intercultural emotional literacy in the post truth era is therefore not just an option but a necessity.
Thus, the focus of this paper is to examine how can emotional intelligence and intercultural under-
standing work in tandem to set the basis for a socially-just world, by raising awareness of social
and racial injustice. To do so, we attempt to build a theoretical and methodological framework of
intercultural emotional literacy by examining its underpinning strategies and practices. In order to
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build the framework of intercultural emotional literacy in the post-truth era, we draw upon the peda-
gogy of discomfort as the methodological umbrella for this purpose. Boler (1999: 176-177) defines
the pedagogy of discomfort as both an ‘invitation to inquiry’ and ‘a call to action’ that invites us to
understand the ways ‘ emotions define how and what one chooses to see, and conversely, not to
see’, while at the same time, facilitating ‘collective witnessing, enabling individuals to recognise
moral ambiquity’.

We focus on building intercultural emotional literacy along the line of three axes; namely: (a) media
and news literacy; (b) socio-emotional literacy, and (c) social-justice literacy. First and foremost,
media and news literacy plays a pivotal role in stereotype reduction and the fight against xenopho-
bia and racism. What previous research shows is that fake news, disinformation, and mainstream-
ing of populism through both the traditional media and social media entail threads to intercultural-
ism, empathy and social justice. They lead to non-educative knowledge that either influence human
interaction in ‘wrong’ ways by trigerring neo-xenophobia or produce lack of trust to the values of
social justice, democracy and equality. Secondly, socio-emotional literacy helps people identify feel-
ings in self and others with regards to socio-political problems, while also helping them to develop
both problem-solving skills and conflict-resolution skills. Last but not least, social-justice literacy is
the essential stepping stone to build a world of democracy and sustainable equality. Social justice
literacy is usually associated to the ethos of demacracy, in terms of transparency, good governance
and accountability. Social-justice literacy empowers people and helps them develop skills to engage
with and adapt to changing medias, contexts, and social-justice problems, which are fundamentally
important in exercising democratic citizenship in our super-diverse and globalised world

THE MODERN ON-LINE INTERACTIVE TOOLS AS AN
IMPORTANT ELEMENT OF STIMULATION OF FOREIGN STUDENTS’
MOTIVATION TO THE STUDYING LANGUAGES

ragrinazhanna@gmail.com

The modern trends in social and economic development lead to a reorientation of the professional
training system of future specialists in higher education institutions and to a creation of special
organizational and pedagogical conditions for this training. It predicts the reorienting the teachers’
work from the traditional system of teaching to innovative; search for the latest forms and methods
of presentation the teaching material. So that the research is devoted to the new technologies of
teaching languages. The authors describes the new ways of language classes’ organization. The
purpose of scientific research is to overview the existing on-line services and the peculiarities of
their application at different stages of language classes.

The specific of services such as Classroomscreen, Twiddla, Spiderscribe, Wordsclouds, Learnin-
gApps, Spiderscribe.net and others is described. Virtual boards are the simplest on-line tools among
are the variety of services. The most common services are Classroomscreen.comand Twiddla.

Learning the vocabulary of the learner language will be more effective if accompanied by crossword
puzzles (among the interesting and accessible are Puzzlecup.comand Crosswordus.com). Services
such as Learningapps.org, Flippity.net, Wizer.me are on-line applications that allow the creation
interactive exercises.

In order to summarize and systematize the studied material services of Maindmapping (mental
maps) will be successful. Among the best are Spiderscribe.net, Mind Meisterand X_Mind.

Word clouds are also a visual representation of a list of categories, tags or keywords. The words in
the image are moving, varying the size and color according to the particular material. Among the
most colorful are Wordcloud.proand Woraart.com.

The advantages of using other on-line services are also highlighted It is noted that using the inter-
active applications and tools is effective for involving students to learning process, making classes
more interesting, creating conditions that can form and develop the necessary professional skKills.
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APPLYING EMBODIED LEARNING TECHNOLOGIES IN LANGUAGE LEARNING CONTEXTS:
A BRIEF OVERVIEW OF THE LITERATURE

panayiotis.kosmas@cut.ac.cy

Embodied learning, under the lens of embodied cognition theory, emphasizes on the inseparable
link between brain, body, and the world. Embodied learning takes into consideration that the hu-
man body can play a significant role in the cognitive process, in thinking and in acting in the world.
Advocates of embodied learning believe that the involvement of the physical body and activity in
the learning process has the capacity to change the cognitive process and enhance learning. From
this perspective, the exploration of embodied learning technologies that promote bodily activity in
relation to cognitive or learning tasks are gaining the attention of research community. In recent
decades, the advent of embodied learning practices has resulted in a number of studies reporting on
empirical research around various forms of Computer-Assisted Language Learning. This literature
overview identifies the mainstream of embodied learning research and emphasizes on the imple-
mentation of the theory across learning environments with particular interest in language learning
and second language acquisition. Indeed, embodied direction shows new teaching approaches in
language learning and offers solutions to many issues, creating a dynamic environment in which
interaction with the learning material is the key of the learning process. Studies around embodied
learning prove innovative aspects of implementing such learning strategies which facilitate lan-
guage learning and language acquisition. The collected data from research papers indicate that the
embodied approach facilitate students’ cognitive learning outcomes and give opportunities for more
active learning experiences. This study offers a capacious view of embodied learning methodolo-
gies to suggest broad principles relating the integration of technology in different language learning
environments. Overall, the aim of the study is to help guide language teachers and researchers by
providing theories, strategies and methodological approaches in determining how to incorporate
the body efficiently into their teaching practice.

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

LITERACY PRACTICES IN A ROMA COMMUNITY IN GREECE: EXPLORING
THEIR COMMUNICABILITY

fvalai@uth.gr
egana@uth.gr
mariapap@uth.gr

Dominant discourses construct Roma as illiterate, with no experiences about literacy, connecting
thus much of their marginalisation with low school attendance and high drop-out of school. Roma
move into and across many different associational and socio-geographical units, exhibiting multiple
and varied practices of language use, such as language crossing and mixed registers, and per-
forming many different literacy practices. The process of chronotopization (Karimzad, 2019) could
describe the way in which participants build new chronotopes (combinations of place, time, social
actors and activities) and they do not just move into an existing one, every time they are getting
involved in a literacy event. Scalar perspectives and, in particular, the processes of scalemaking
(Goebel & Manns, 2019) could account for the scope of communicability of such literacy practices
(Blommaert, 2015) and the dynamic chronotopic processes involved in their construction.

The current study presents an ethnographic account of literacy practices in a Roma community
in Greece. It investigates vernacular and everyday literacy practices of the community members
in order to figure out: a) the nature of their literacy practices used in their everyday life and b) the
scale-making processes the community members connect to these practices. Data collection was
carried out through participant observation, formal and informal interviews and discussions and
collection of texts and written artifacts created by participants. Analysis was conducted through
three stages (Copland & Creese, 2015): a) initial analysis (content coding) b) integrated analysis
(addition of comments) ¢) microanalysis (transcription and line-by-line analysis).

Data analysis reveal three distinct categories of literacy practices: a) higher level scale literacies,
which are used to govern and regulate specific actions of the community members regarding au-
thorities, b) medium level scale literacies, which are initiated by dominant practices, but are used
to sustain the social and commercial interaction in romani community and c) lower scale literacies,
which are used for more intimate relationships among community members.
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NEW DIGITAL PRACTICES AND EMERGING LITERACY FORMS:
YOUNG PEOPLE’S LANGUAGE USE IN SOCIAL MEDIA

Christodoulouvalentina10@gmail.com
loannidou.elena@ucy.ac.cy

The present paper investigates the digital practices of young people (aged 14-20), in the context of
Cyprus, that draw on but are also mediated by written texts. In particular, three aspects of young
people’s digital language use are explored: A) Greeklish - a common writing system used mostly
among youth in social media and online interactions and a dynamic digital practice which indexes
participation in certain digital communities, B) Engreek - a popular and rather recent practice with
users which can be characterised as a reversal of Greeklish. Engreek is investigated through the
lens of linguistic novelty or even resistance in the sovereignty of Greeklish and English language
in digital environments. C) Hashtags in social networking sites (e.g. Facebook and Instagram) as
processes of text-density.

The objective is to obtain a more rounded picture of the ways in which different forms of digital
practices and emerging linguistic choices can transform users’ literacy practices allowing them to
cross ‘borders’ through multimodal texts and the ways in which this crossing may correlate with
their positions in a landscape of practice.

The data collected comprise of a corpus of data from participant posts on Facebook and Instagram,
advertisements on Facebook (fifteen) and questionnaires. For the analysis of the data we adopted
models of analysis that spring from sociolinguistics, literacy theories, Ethnography of Communica-
tion and discourse analysis, whereas a quantitative analysis of questionnaire responses was also
employed.

Digital literacy practices have proven to be very rich sources for linguistic study as they do not only
involve users’ metalinguistic awareness of language choices made but they also give way to new
directions for the use of social networking platforms such as Facebook and Instagram. The use of
digital practices in social networking has proven to be a powerful and dynamic form of informal
learning (Carrington & Robinson, 2009).

UTILISING MARISA KOCH’S CHILDREN’S SONGS
FOR THE TEACHING OF GREEK
AS A SECOND OR FOREIGN LANGUAGE

artounab@hotmail.com

The text explores the benefits of using songs as an educational medium in the teaching of Greek
as a foreign or second language and presents teaching approaches and practices that make use
of songs in general, and especially of the remarkable volume of songs by Mariza Koch recorded in
the Digital Repository of the Music Department of the lonian University, “I Learn about my Country
through Songs”. The songs of the repository are accompanied by teaching suggestions for each
song and will be made available to teachers through the corresponding interactive platform. Next, a
series of teaching activities for some songs by Mariza Koch are presented, as applied in the Summer
School 2018, the summer Greek language learning programme for foreign students of the lonian
University. These activities are based on a communicative and experiential teaching approach and
propose the enrichment of language teaching with extra-linguistic material, highlighting the inter-
connection of Greek language and culture.

To evaluate the successful use of the songs, a small- scale action research project was conducted
in which | had the role of coordinator (and participant). Teaching instructions and activities were
provided for the use of the songs to the teachers of the Summer School classes, who were asked to
use a reflective diary where they recorded the practices that were applied - and whether they were
successful. At the end of the programme a form was provided to the students where an evaluation
of the activities planned for the songs was made, thus achieving a form of triangulation to ensure a
reliable and valid assessment of the effectiveness of the use of the songs.
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TRANSLANGUAGING THROUGH THE LENS OF DRAMA
AND DIGITAL STORYTELLING: SHAPING NEW LANGUAGE
PEDAGOGIES IN THE CLASSROOM

sotiast1@gmail.com
v.macleroy@gold.ac.uk

This presentation investigates translanguaging through the lens of drama and digital storytelling.
Multilingual digital storytelling has proven to be a dynamic and inclusive medium engaging and
motivating young people to develop creativity, critical thinking and multilingualism (Anderson &
Macleroy, 2016). The case-study reported here focuses on the making of the digital story Irene — A
refugee’s story and is part of an international project, Critical Connections Multilingual Digital Sto-
rytelling (2012-2019), to enhance language learning and literacy in schools. The research explores
how 7-year old children in a Greek Cypriot primary school begin to develop critical literacy and
critical language awareness when spaces are opened up within the mainstream curriculum to use
their full linguistic repertoire. The project ran counter to many school practices that marginalise
multilingual learners, languages, language varieties and creative uses of digital technology.

Action research was an integral part of the critical ethnographic research design and, in this case,
involved new ways of the lead teacher and students working together. Research findings revealed
how bringing drama and digital storytelling together allowed these young children to view them-
selves and the world differently and experience themselves as bidialectal learners. Children’s trans-
languaging practices encouraged them to move beyond traditional pedagogic ideologies and to
think more independently and creatively. These young children were able to think, discuss, explore
and evaluate through both linguistic varieties of Cypriot Greek (CG) and Standard Modern Greek
(SMG) and adopt translanguaging practices. Excerpts and research data from the making of the dig-
ital story will be shared and how new language and literacy pedagogies were implemented and sus-
tained in the classroom. Insights will also be shared from the new stage of the project as language
awareness was foregrounded and children moved between SMG and CG to create their digital story
on dragons in Cypriot folk tales.

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

EMERGENT MORPHOLOGICAL SENSITIVITY IN READING BY GREEK
EARLY SCHOOL CHILDREN: A MASKED LEXICAL DECISION TASK

stsesmeli@upatras.gr
up1049025@upnet.gr

The study aimed to investigate emergent morphological effects in reading by 44 typically develo-
ping Greek school children (ages: 8-9 years old) in comparison with 25 students (mean age: 19-20
years old). Children were preliminary evaluated by two standardized tests of reading words and
non-words and two standardized tests of spelling words and written vocabulary. They were firstly
assessed by three morphological tasks constructed for the study: (1) a spelling task for homo-
phones (N=32 items), (2) an oral word analogy task (N=24 pairs of a common stem), and (3) a
deletion and a reversal task (N=16 items). Secondly, children and students participated in a timed
masked lexical - decision task using E-prime 3.0. ltems divided in six experimental conditions, each
containing 10 prime - target pairs, as follows: (a) Morphological (e.g. BiBAio - BIBAIoNWANG /viv-
lio-vivliopolis/book-bookseller), (b) Orthographic (e.g. aByd - GByaltoc/av a - av altos/ eggs - inno-
cent), (c) Semantic (e.g. papyapita - \ouhoudl/mar arita - lulu i/margarita - flower), (d) Pseudo-mor-
phological (e.g. oaphio - caphionwAng /savlio - savliopolis/), (e) Unrelated (e.g. GAoyo - ppoulro/
alo o - fruto/ horse - fruit), and (f) Morphological primes - Pseudo-morphological targets (e.g. fipAio
- gaphionwAnc/vivlio - savliopolis/). Both accuracy and reaction time data demonstrated that Greek
children show sensitivity to morphological structure as early as their 8 years and this developing
ability is related significantly with their grade, literacy ability and level of morphological aware-
ness, as indexed by measures of homophone spelling and word analogy. Reaction time data were
more sensitive to illustrate graded priming effects as a function of form and meaning, due to the
transparency of Greek orthography. These findings are compatible with the experimental literature
(Angelleli et al., 2017; Quemart et al., 2017) and have important implications in understanding the
role of morphology in children’s reading which is essential for their subsequent academic progress.
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CITIZEN LITERACY: ANALOGUE AND DIGITAL RESPONSES
TO THE USE OF PHONICS IN LITERACY

diane.gardner@cityofglasgowcollege.ac.uk

Adult Literacy levels in the UK are amongst the lowest in the developed world. Our contribution to-
wards a solution has begun with creating a whole language, accredited programme, based on syn-
thetic phonics, for F2F delivery a City and Guilds programme to adults with severe Literacy issues.
Delivery is mapped to Entry Levels 1-3. ‘Synthetic’ means (for adults) the ability to understand the
forty four sounds/phonemes in English and learn to blend them together to make words, sentences
and questions by adding images and Difficult Words.

Learning and Teaching resources for this make up City Phonics: a course which was developed in
response to adult literacy learners who had very poor literacy levels and whose progress in many
aspects of their lives because of this. Using personalized and contextualised resources to build
phonological awareness, blending skills as well as focusing on alphabetical order, basic grammar
and punctuation and utilizing a pedagogy based on interaction and dialogue following Friere’s So-
cial Practice Model, City Phonics is now delivered throughout Glasgow and the west of Scotland in
numerous Local Authority, FE, Community and NHS Forensic Mental Health services throughout
Scotland.

Existing 7rain the Trainer resources are being further developed to be available online with CPD
accreditation opportunities being explored. We are also developing a web based app which will
also be available on 10S and Android phones featuring voice and handwriting recognition to support
independent learning between F2F sessions and also as a teaching tool in classrooms with Smart-
board facilities. In this session we describe and discuss our pedagogical and technical approaches,
external collaborations and models for economic sustainability.

The course offers a whole - language package for adult learners and is a boon to lecturers who can
access the material in hard and digital copy once the Training Pack has been purchased (£200).

ONLINE HATE SPEECH IN GREECE: THE CASE OF THE ROMA MINORITY

nikosmouratog@gmail.com
doragapoglou@gmail.com

In 2016, European Commission launched an inititiative concerning the formulation of an EU Code
of Conduct, in order to prevent and counter the spread of illegal hate speech online. Even though,
72% percent of the flagged content is removed (European Commission, 2019), still hate speech
remains a reality. Regarding online hate speech, a navigation in the most frequently used social
media in Greece such as Facebook and Youtube, showcases that the majority of the content refers
to social vulnerable groups, among which the Roma community. According to the reports of the
European Union Agency for Fundamental Rights (2018) and Amnesty International (2018), Roma
people still encounter severe obstacles relating to their social integration, something that has been
also acknowledged by the European Commission against Racism and Intolerance (ECRI). The aim
of the paper is twofold; firstly, to record the content of online hate speech in Greece through Qualita-
tive Content Analysis and secondly, to inquire the actions countering hate speech, by conducting a
literature review of contemporary national research attempts. The results of the present study show
that the content of online hate speech covers various topics such as housing, health, employment,
education, political participation and cultural aspects of Roma. As for the actions combating hate
speech, the majority of them are being designed and delivered by priviliged groups and adopt a
horizontal approach that resonates with EU policies. The main conclusion refers to the necessity of
promoting Roma empowerment through active engagement of the communities themselves, so as
they become capable of countering hate speech, both online and offline, effectively. Therefore, it is
rather critical to adopt a bottom-top approach, in which Roma people will be the main levers of their
own emancipation.
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VARIABLES AFFECTING IMMIGRANT STUDENTS’ LEVELS
OF LANGUAGE COMPETENCE IN GREEK IN CYPRIOT
PUBLIC PRIMARY SCHOOLS

kleanthous.i@cyearn.pi.ac.cy
petridou.a@cyearn.pi.ac.cy
karagiorgi.y@cyearn.pi.ac.cy

The current study aims to explore the effect of a number of background variables (such as class,
gender, country of birth etc.) on immigrant students’ levels of Greek language competence.

The study draws on data, from the national research programme Ellinomatheia, conducted in all
public primary schools in Cyprus on a yearly basis since 2017-2018. This programme aims to as-
sess immigrant students’ level of Greek as a second language according to the Common European
Framework of Reference (CEFR) for languages. Ellinomatheiainvolves an initial assessment of stu-
dents’ language competence before remedial instruction and a final assessment at the end (usually
two years). For this purpose, two diagnostic tests (Milas Ellinika 1 Parts A and B) are employed
with questions on listening, reading comprehension and writing. Additionally, data on various back-
ground variables are collected through an online platform.

In 2018-2019, a total of 2066 students (aged 6-12 years old) participated in initial, and 1542 stu-
dents in final assessment. Analyses involved two generalized linear models with dependent varia-
bles students’ level of competence on the CEFR scale (i.e. A1, A2 and B1) based on initial and final
assessment results. A number of available background variables were included in the models as
independent variables in order to identify those with statistically significant effects on proficiency
levels on the CEFR scale.

Findings and their implications will be presented and discussed in the paper.

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

TEACHING TO THE TEST FOR NATIONAL,
HIGH-STAKES EXAMINATIONS
AND ITS IMPLICATIONS FOR LITERACY LEARNING.

stavroula.tsiplakou@ouc.ac.cy
dintsa@oslomet.no

This study explores possible washback effects of the centralized, high-stakes examination system
deployed for university entrance in Greece on students’ linguistic skills and literacy learning. To this
effect, we adopt a mixed methods approach combining:

(a) an analysis of examination papers in Greek Language from 2001 to date, in order to determine
whether assessment tallies with curricular goals for literacy;

(b) an analysis of 161 practice test papers by 12 focal students, produced during their final year
at school (2017-18), during which teaching to the test effectively replaced literacy learning;
sentence and text length, text structure, coherence and cohesion, genre and register appro-
priateness, grammar and lexical diversity were explored with text analysis tools, namely the
D-formula (Malvern & Richards, 1997) and Stylometrics (Mikros, 2012), and also qualitatively
through ratings by experienced assessors.

As evidenced by the analysis of the content and form of the test items, the mismatch with the cur-
ricular goals of critical literacy is dramatic; while the national curricula (1999/2003, 2011) promote
a ‘communicative’ approach and genre/critical literacy respectively, the criteria adopted and imple-
mented for centralized assessment target the ‘correct’ production of a single pseudo-genre, in ef-
fect an essay disguised as a letter to the press or a public speech with specific expected content and
ideological agenda; a single, formal register is expected, indexed by the use of archaic morphology,
syntactic subordination, formal fixed expressions and vocabulary and a set paragraph structure.
Concomitantly, progress in the linguistic skills and the literacy learning of the participants in this
study was only random. We suggest that this is a washback effect of centralized testing (Tsagari &
Cheng, 2017), as examination preparation targets a very narrowly defined subset of linguistic skills
but does not hone metalinguistic awareness and critical literacy.
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IN THE SEARCH OF THE IDENTITY AND THE ROLE
OF THE TERM DAIMON IN HOMER: DAIMON
AND THE TEACHING OF THE HOMERIC EPICS IN GYMNASIUM

elenikatsiai@gmail.com

Scholars of Greek religion were mostly engaged with the gigantic role that the gods were called to
play in the epic story neglecting other equally significant to the gods, religious terms. This paper
will recall upon the pedagogical value of term daimon, a term which in the past created a scholarly
problem. It examines its usage as an innovative Homeric teaching technique, in the framework of
the classroom.

In contrast to scholars’ (i.e. Tsagarakis, 1977, M. P. Nilsson, 1964, Burkert, 1985) attempts to offer
a uniform interpretation to the term gaimon, this paper follows a different methodology. It is based
on the frequent usage of daimon in many contexts (i.e. Goddard, 1998, Cruse, 2000) and on the
term’s association with diverse significations (i.e. divine, human and superhuman). It explores the
term’s newly preserved role as a Homeric narrative device (i.e. the vocative daipdvie) in the disposal
of both teachers and students; It contributes into the unraveling of the composite nature of the ac-
tivities of the term’s associated aspects (i.e. the gods (i.e. Il. 3.399: Aphrodite being a daipovin god-
dess) and mortals (0d. 23.166: Penelope as a daipovin wife) and of their equal share to daimon’s
mysterious attributes, which brings the two worlds even closer together.

My aim is to examine how daimonas a modern methodological teaching technique could contribute
in the effective teaching of the epics in Gymnasium. How the role of daimon as a polysemantic nar-
rative device of teaching, may be used by both students and teachers to understand better Homer’s
technique and the term’s literary and semantic value for the Homeric epics. This paper argues that
the Homeric usage of daimon leads teaching to new goals’ positioning and it is used to reveal the
epic’s pedagogical value.

DIGITAL, RESPONSIBLE CITIZENSHIP (DRC) HEROES:
AN INNOVATIVE GAMIFIED APPLICATION FOR YOUNG LEARNERS

efi.nisiforou@cardet.org
pambos@cardet.org

Digital Citizenship is a topic of growing concern among parents and educators; defined as “the
norms of appropriate, responsible behavior with regard to technology usage” (Ribble, 2011, p. 10).
The global community is now endeavoring to cultivate students into digital citizens, capable of find-
ing solutions for the world’s greatest technological advances.

The current work presents the Digital, Responsible Citizenship (DRC) Heroes app and sheds light on
how to foster the norms and rules required by students to act appropriately in the digitalized society.
The Digital Heroes app teaches primary school students in grades 1-6 the fundamentals of digital
citizenship through a series of dilemmas that take the form of mini-games. The app features 5 topics
with 5 corresponding mini-games which are tied to the five digital competences areas of DigComp
2.0 framework (Information and Data Literacy, Communication and Collaboration, Digital Content
Creation, Online Safety and Problem-solving). DigComp framework was published by the European
Commission to support EU citizens to improve their digital skills (EC, 2016; Vuorikari et al., 2016).
This innovative gamified app was built as part of the “Digital, Responsible Citizenship in a Connect-
ed World” (DRC) Project funded under the Erasmus+ Programme, KA2. The practical tone lies on the
findings obtained from the user evaluation testing with a sample of primary school students across
4 different countries. Overall, students and teachers valued the user-friendly and stimulated envi-
ronment of the DRC Heroes app by reporting on its ease of use and real time, continues feedback.
Nevertheless, transitioning students and teachers to a digital citizenship mindset may take much
time and preparation. Henceforth, there is an imminent need to understand how education can cul-
tivate responsible digital natives. Finally, the work envisages to guide educators, students, policy
makers and other education professionals on how to design, develop and implement digital citizen-
ship pedagogies in the primary school curriculum.
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WORKING CONDITIONS OF TEACHERS OF SLOVENE
IN NEW SECONDARY SCHOOLS IN CARINTHIA/AUSTRIA

bernarda.kurasch@ph-kaernten.ac.at

In the last couple of decades, in Carinthia, Slovene language has almost disappeared from public
use. The language has become almost entirely confined to communication among family members
and friends or within local communities, thus being predomintly limitted to oral communication
about everyday topics. Reading and writing skills in Slovene can be acquired in public schools.
However, students have to learn a different language register, i.e. the so called school Slovene and/
or standard Slovene. To attend Slovene language lessons the students have to register for the class.
In recent years the majority of students who register to attend Slovene language classes are those
with little or no knowledge of Slovene.

For years there has been a discussion on whether minority language should be offered at all, in
school curricula, as well as, what amount of time should be devoted to it, how (un)important it is
etc. In bilingual elementary schools Slovene is allowed to take up to 50 % of teaching time, however
the reality is often much lower. New secondary schools are not bilingual. In Carinthia, 19 among
them offer Slovene in their programme. They usually opt for a curriculum that provides 4 lessons
per week - which are often further divided into two language lessons and two integrative lessons.

The author is analyzing how the organizational framework influences working conditions of teach-
ers of Slovene in new secondary schools in Carinthia/Austria, eg. the presence of the minority lan-
guage with low status, heterogene language ability in classrooms, language spoken among teach-
ers and at school public events. The results of this empirical study are gathered from analyzing the
interviews carried out with school teachers at the lower secondary level.

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

PLAYING THE ARCHIVE: CHILDREN’S CONTEMPORARY
PLAY PRACTICES REMEDIATING DIGITAL CULTURE
IN THE THIRD SPACE OF THE PLAYGROUND

k.cowan@ucl.ac.uk
j.potter@ucl.ac.uk

In their studies of children’s play throughout the 1950s-1990s, folklorists lona and Peter Opie aimed
to capture the ‘kaleidoscopic vitality’ of UK playgrounds through extensive written observations,
surveys and audio recordings of play (Opie, 1994). This paper presents findings from ‘Playing the
Archive’, a research project building on the Opie archive by exploring children’s contemporary play-
ground play using multimodal methods.

The players themselves, aged between 7 and 11, were engaged as co-researchers, using a range
of digital and other media including video, audio, observations and drawing activities in the play-
grounds of two inner-London primary schools. Through conducting a participatory multimodal eth-
nography, the aim was to find ways to explore and represent contemporary play in the new media
age and to look for continuities and differences with playground games of the past 50 years.

This paper analyses the ‘polymorphic texts’ of the playground, such as clapping rhymes and chas-
ing games, from a multimodal perspective (Kress, 2010). Through close analysis of video recorded
from a variety of perspectives (e.g. wearable cameras, aerial footage, researcher point of view),
the paper examines ways in which children’s games remediate popular cultural reference points,
particularly from YouTube and gaming. The paper argues that such examples evidence ‘dynamic
literacies’ (Potter and McDougall, 2017) as part of an emerging media ecosystem, calling for due
recognition of playgrounds as ‘third spaces’ redolent with children’s multimodal meaning-making.
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ICT IN ENGLISH LANGUAGE TEACHING
AT PALESTINIAN UNIVERSITY:
A CASE STUDY OF AL-ISTIQLAL UNIVERSITY

Hidayahawa@gmail.com

This study aims at studying the case of Palestinian University conditions with respect to extent
of use of technology in teaching and learning process, by means of analyzing the data collected
from Al-Istiglal University. Considering the fact that the University has laid out strategies and plan
for successful integration and implementation of the ICT tools in their curriculum, and the existing
literature gap has led to motivation of the study. Importance has been laid on the challenges and
barriers faced by the Palestinian Education Sector, and developing countries on the whole with re-
gards to the strategies, pedagogical enhancements required and extent to which the perceptions of
students and teachers affect the phenomenon. Though the use of ICT has been recognized as ben-
eficial in the field of services and respective economic growth, contribution of same is questionable
till date in the field of education sector, especially the universities, pertaining to the lack of available
research work and related outcomes that can support the successful implementation and favorable
outcomes of usage of ICT in the sector. With the growing dependency of the world on technology,
the status of developing countries is yet to undergo a great deal of improvements and up-gradations
to enable the sustainable use of technology at the University level, and this provides the basis of
study. With the use of interpretative/constructivist philosophy, data collection for the study will be
done through questionnaires and interviews of 90 students and 7 teachers of AHstiglal university,
observation of different elements of the University such as staff, administration, infrastructure etc.
furthermore, previous available data and research studies in the context will be taken into consid-
eration during the analysis of data to find the result to the study. With the help of outcome of the
study, the research will be able to contribute to the existing literature on ICT tools and its use with
Palestinian University context, along with bridging the literature gap.

INTERDISCURSIVITY IN EDUCATIVE REFORM IN FRANCE

Mehdi.galiere@gmail.com

In present-day France, the government aims at imposing a reform of the entire school system, sup-
posedly unfit for the modern world. The reform targets in particular the highschool leaving exam,
or Baccalauréat. | investigate the hegemonic discourse permeating a promotional text authored by
the ministry of education to justify this reform, and the possible counter-hegemonical discourse
of texts produced by a teacher’s union to foster resistance to the reform. In order to achieve this,
| used an interdisciplinary method drawing on Critical Discourse Analysis (Fairclough 2010), the
New sociology of capitalism (Boltanski & Chiapello 1999) and Sociology of education (Bernstein
1990). | analyzed how particular representations and imaginaries (discourses) of education are
articulated in the texts; how the texts positions authors and readers in interaction with each other
with education and the world (genres); and what different ways of being are authorized implicitly or
explicitly in the texts (styles).

| prove that in order to legitimize the reform, neoliberal and management discourses are recon-
textualized in the text, which aims at imposing a unilateral consensus through genre hybridization
and explicit or assumed value commitments about authority. The conflictual dialogicity between
the union’s texts and the government text is analyzed to show how the former’s discourse may
denaturalize the latter’s claim on the ‘reality’ of particular ways of representing, ways of acting and
ways of being
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PRIMARY SCHOOL CHILDREN
AESTHETIC IDENTIFICATIONS WITH THE NARRATIVE HERO

clymbouridou@gmail.com
pre.kk@frederick.ac.cy

This paper presents a study case of children’s range of aesthetic identifications with the narrative
hero, having as starting point Hans Robert Jauss’ (1921-1997) typology of levels of reader’s iden-
tification with the narrative hero. Using as major data 4th graders’ written works from a literature
lesson designed to explore the narrative “/ cannot stand anymore!” (Leblanch, 1990) this study
analyzed students’ practices within written tasks using a theoretical framework Jauss’ (1982 /
1977) typology of “interaction patterns of identification with the hero”. The results provide instanc-
es of associative identification when students cited emotions of joy and admiring identification
when they morally evaluated the hero as “positive” or directly expressed admiration. Sympathetic
identification has been recognized in instances where the students cited emotions of pity to the
suffering hero, morally evaluated the peripheral heroes providing struggle to the suffering hero (pro-
tagonist) with negative characteristics, or explained the suffering state of the hero. Students had
also shown an empathetic connection with the hero when predicting future emotions, actions and
relationships, a connection that needs further data to point to cathartic identification. Associations
of hero’s life with the readers’ lives, showed an evaluation of the hero as an “imperfect” hero, and
therefore indicated a pre-sympathetic identification, a stage of a sympathetic one. Finally, instances
where the suffering protagonist has been evaluated with negative characteristics from the students
(selfish, jealous) identified as indicating ironic identification. The results are discussed for their
methodological struggles, but also for their empirical contribution to the literature related to young
readers’ responses to narrative heroes.

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

HOW CAN THE CONCEPT OF AFFORDANCES EXPLAIN
CHANGES IN 5th GRADES’ DIGITAL WRITING PRACTICES
IN AND OUT OF SCHOOL?

haavards@oslomet.no

This talk discusses in what ways the concept of affordances can help explain how use of digital
media changes the relationship between students’ writing practices in and out of school. Gibson’
initial theory of affordances explained people’s actions on basis of how they perceived objects in
their environment (Gibson,1986). In his view objects are defined in interaction with users. Digital
media can be considered objects with which users interact based on the affordances they perceive
in a given social and cultural context (Graves, 2007; Hutchby,2003). Digital media restrict or set
boundaries for this interaction, and at the same time, due to the malleable nature of digital me-
dia, users constantly change digital media in pursuing their communicative goals. For example,
the affordances of a social media site fuel a dynamic in which communicative patterns gradually
change. The ways users perceive the communicational affordances of social media depend on, and
also contribute to, users’ knowledge and communicative experience i.e. their digital literacy and
writing skills. In school writing still holds a strong position as a mode of communication. On social
media writing is but one option among several modes of communication. So how do school-based
writing practices relate to the communicational affordances of digital media use out of school? Over
time, are these affordances widening or bridging the gap between in and out of school writing? The
empirical underpinning for approaching these questions will be the affordances of digital media as
perceived by two groups of 5™ graders. A school class of 5" graders’ digital media communication
in 2005 will be compared to a school class of 5" graders’ communication 12 years later, in 2017.
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TEXT VERSUS SPEECH IN IDENTITY PRACTICES
OF THE YOUNG AND EDUCATIONAL POLICY -
THE CASE OF LEARNING FROM HISTORY”

marta.rakoczy@wp.pl
a.karpowicz@uw.edu.pl

This presentation is devoted to the use of textual and digital literacy in educational projects dedi-
cated to young people, which focus on oral history rather than text archives, and which attempt to
abandon the traditional, text-focused, textbook knowledge. The main subject of the analysis is the
selected project "Learning from History” coordinated in Poland by the Karta Centre, in cooperation
with the German foundation Fordergesellschaft Kulturelle Bildung. It develops knowledge of the
20th century everyday life of various social groups, a life without sufficient textual representation
in official, textbook discourses. The "Learning from History” project attempts to regain the voice of
those who, during the history of the 20th century, felt forgotten or marginalized, and then ensure
their public presence in social archives. It seeks educational practices through non-governmental
organizations, practices that would combine historical awareness with the construction of liberal
democracy and new identity projects. In our research we use the tools of multi-sited ethnography
(George Marcus) and the perspectives of the anthropology of literacy and the anthropology of edu-
cation. We interpret the selected project through interviews with representatives of institutions and
project participants. We also analyze a number of discourses accompanying a broader educational
policy. This way, we attempt to answer the following questions: (1) How do the analyzed education-
al proposals define the limitations of text in contemporary formal and informal education dedicated
to young people? (2) Which identity practices of young people are associated in these projects with
text or speech? And also, how do the young shape their own micro-history through different text and
non-text practices within the ”Learning from History” project? (Christina Toren) What does it mean
for contemporary historical education understood as aufopoiesis? (Christina Toren, Tim Ingold)

CHALLENGING ADOLESCENTS’ TRADITIONAL
UNDERSTANDINGS OF DISABILITY IN DIFFERENT
MULTIMODAL COMMUNICATIVE CONTEXTS

N.Stylianidou@external.euc.ac.cy

This study sought to explore adolescents’ understandings of disability through the utilisation of mul-
timodal means in the blend of online-offline environments. It drew on the perspective of Disability
Studies (DS) and Disability Studies in Education (DSE) which view disability as a social construc-
tion. It was proposed that for exploring adolescents’ understandings of disability, disability models
and students’ socio-cultural context, particularly their multimodal interactions in the blend of on-
line-offline environments should be taken into account. A qualitative research approach was adopt-
ed while the data collection methods involved focus groups, online and offline semi-structured inter-
views and participant observation on a closed Facebook group. Eighteen students 14-17 years old
participated in the study. Data analysis was based on Fairclough’s CDA model which was enhanced
with analytic elements from visual semiotics’ field for analyzing participants’ interpretations of the
multimodal means produced and used in the online-offline environment. This presentation focuses
on the critical events that took place during the study. In the context of the study, critical events are
defined as situations where adolescents challenged traditional understandings and stereotypical
assumptions about disability such as the medical model and charity model of disability. The results
of the study indicate that the different communicative contexts and environments contributed into
helping the adolescents to challenge each other’s views as well as their own views about disabled
people. In other words, the different communicative contexts in which the adolescents found them-
selves during the course of the study and the affordances of the multimodal means used within
these contexts appeared to give rise to competing discourses about disability. This demonstrates
the potential that the intersection among the different communicative contexts has in leading ado-
lescents to challenge traditional understandings about disability. Future studies focusing on chal-
lenging traditional understandings of disability could take this potential into consideration.
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“HELPING NEMO” - AN ALTERNATIVE REALITY GAME
IN AUGMENTED REALITY ENVIRONMENT:
A CASE STUDY ON ENGAGEMENT AND INCLUSION

angelos.sofianidis@gmail.com
elpiniki.manoli@gmail.com
N.Stylianidou@external.euc.ac.cy

This study aimed to explore how an Alternate Reality Game (A.R.G), named ‘Helping Nemo’, in aug-
mented reality environment could contribute into students’ engagement and inclusion. Research
has indicated that using a multiplicity of multimodal means in online-offline environments aligns
with students’ experiences; which, in turn, can motivate students to participate in the learning pro-
cess. However, it is important to deviate from technological determinism and utilise technology
in a pedagogical context. Hence, this study drew on Bloom’s Digital Taxonomy and on Universal
Design for Learning, to implement ‘Helping Nemo'. This digital educational game was designed
for 2nd graders, aged 7-8 years, in a rural primary school as an alternative process for formative
assessment of competences developed through the school year based on the Cypriot Curriculum
objectives. The A.R.G was based on transdisciplinary learning, linking together learning objectives
related to math, greek, art as well as emotional and kinesthetic objectives. The story of “Helping
Nemo” revolved around helping a boy named “Nemos” to find his parents by solving different riddles
through the way. Twenty-four students, including bilingual students, migrant students, students
with learning difficulties, participated in the study. The study adopted a mixed-methods methodo-
logical approach and utilised classroom’s observation (Leuven engagement Scale, teacher’s and
researchers’ reflection diaries) and focus groups with the students. The results of the study indicat-
ed that combining pedagogical frameworks with Alternate Reality Games and Augmented Reality
can enhance students’ engagement during the learning process, and respond to students’ diverse
needs in the classroom, promoting in this way inclusive education. Yet, since the combination of
A.R.G and Augmented Reality in education constitutes a relatively new field, certain challenges
arise, such as teachers’ professional development in this area.

Ipappamopdg kar Zyxpovn Kovwvia: Tautérnreg, Keipeva, Oeapoi

DEVELOPING ONLINE READING COMPREHENSION
STRATEGIES TO SEARCH FOR AND LOCATE INFORMATION
ON THE INTERNET OF 5TH GRADE STUDENTS WITHIN

A COMPUTER-BASED READING ENVIRONMENT”

igaki@edc.uoc.gr
ispantid@edc.uoc.gr
amouzaki@edc.uoc.gr

The rapid spread and use of internet in our daily lives and mainly internet reading requires different
cognitive processes and new literacy skills and strategies. Our elementary students are digital na-
tives and possess knowledge for navigating and searching on the internet that often exceeds the
knowledge of the previous generation. However, there is a lack of research exploring the nature of
the online strategies our students use as well as intervention studies aiming at developing appropri-
ate strategies for the distinct features of online environments. The aim of this study was to design,
implement and evaluate an intervention program with social-procedural facilitations within a com-
puter-based reading environment, in order to develop reading comprehension strategies to search
for and locate information on the internet of elementary school students. Two 5" grade groups (41
students), with or without learning difficulties, participated in the study. 21 students formed the
experimental group and 20 students formed the control group. Reading comprehension strategies
to search for and locate information on the internet were measured before and after the intervention
with think-aloud protocols, field observation, semi-structured interviews and writing samples. The
teaching approach was based on cognitive apprenticeship principles and fading scaffolding. Our
results suggest the experimental-group students developed reading comprehension strategies to
search for and effectively locate useful information on the internet.
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LANGUAGE CURRICUM IN GREEK COMPULSORY
EDUCATION: HIERARCHIESL AND REPRESENTATIONS
OF SOCIAL PARTICIPANTS

intzidev@phil.uoa.gr
georgalidou@rhodes.aegean.gr
karantzola@rhodes.aegean.gr

Written texts are integrated into writing events, parts of wider social events, where social practices
are activated in the place of others for the reification of the social events in writing acts (Barton
& Papen 2010). The curriculum for the language teaching in compulsory education constitutes a
social event with the teachers, the parents and the students as well as the educational policy institu-
tions as its participants. These participants are represented in the written act of the language policy,
namely the Curriculum, by specific lexico-grammatical choices bi-directionally: on the one hand, as
members who occupy a position in a hierarchical structure (Janks,2005); on the other, as subjec-
tivities who are defined by the degree of involvement they are allowed in discourses, ideologies and
institutional practices (Baynham 1995).

This presentation focuses on participants/agents positioning in constructing and negotiating the
meaning of the curriculum for language teaching in Greek compulsory education. More specifically,
within the framework of Critical Discourse Analysis, Critical Literacy and New Literacy Studies, we
investigate: i) how meaning designers construct themselves, ii) which values and beliefs/presup-
positions are taken for granted and are therefore silenced, iii) how the meaning designer /author
constructs recipients, i.e. those who will implement the literacy policy in the school classrooms.

It will be argued that the study of a Literacy Curriculum is closely interconnected with the determi-
nation of teacher’s and student’s subjectivity as language users.

TRANSLANGUAGE PEDAGOGY IN A UNIVERSITY
EAP CLASS. CAN IT WORK?

fincham.k@unic.ac.cy

Translanguage and translanguaging pedagogy have become areas of interest in the field of multi-
lingualism studies in recent years (Williams, 1994; Garcia 2014). However, translanguaging as a
pedagogical choice is not readily embraced for use in the English as a Second Language (ESL) or
English as a Foreign Language classroom at university level. This is perhaps due to the conceptual-
ization of ESL/EFL and EAL as somewhat divorced from bilingualism studies, and a prevailing idea
that translanguaging is a phenomena particular to multilingual school contexts. As a consequence,
the role and adaptation of a translanguaging pedagogy within language contexts in higher educa-
tion and specifically EAP has been less explored. This presentation reports on the lessons learnt
from the implementation of a translanguaging pedagogy in a college writing course for English
language learners at university level. The study explored the use of translanguaging pedagogical
tools such as multilingual dictionaries, Google translate, and group planning in L1 during an EAP
university writing class. Student feedback was collected through feedback questionnaires and
teacher reflections were recorded throughout the semester. The results of the study indicated the
viability of applying translanguaging practices within EAP courses at university revealing that over-
all learners reported that they felt they had benefited from the process. The results indicated that
students felt empowered and acknowledged in terms of their language use and choices. Further to
this, the lecturer recorded that students appeared more engaged in the writing process, and as a
result more students completed pre-writing activities. The study exhibits the viability of the applica-
tion of translanguaging pedagogy to EAP at university level as a means of enlivening and engaging
students in their language learning, acknowledging students’ identities and with specific reference
to the writing process.
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INSTITUTIONAL GUIDELINES FOR LANGUAGE TEACHING
IN GREEK HIGHER-SECONDARY EDUCATION:
RESPONSES, RESTRICTIONS, RHETORICAL TOPOI

intzidev@phil.uoa.gr
skout@phil.uoa.gr

Both discourse and genre derive from the social structure. Discourse comes from more general
social institutions, genres from formalized social circumstances (cf. Kress 1989, 12-15). The offi-
cial documents with guidelines on language teaching in Greek secondary education by Institute of
Educational Policy are constructed by the discourses (rhetoric, hierarchy, ideology) of the educa-
tional institution. These texts organize what is allowed and what is not allowed as response to them
by making use of specific lexico-grammatical choices, which attribute a specific position to their
reader-user.

More specifically, within the framework of Historical Approach in Critical Discourse Analysis,
Systemic Functional Linguistics and Genre Theory the present paper investigates with which lexi-
co-grammatical choices (i) the reader-user of these documents is constructed, which are the char-
acteristics that are attributed to him/her? (ii) how the possible answers/responses are restricted
(i) how the rhetorical topoi which legitimize the specific educational language policy are organized?
It will be argued that the study of these official guidelines is closely interconnected with discursive
strategies of legitimation, and naturalization of language policies.

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

TEACHING AND LEARNING MOVING IMAGE LANGUAGE
IN PRIMARY SCHOOL AS A FORM OF MULTIMODAL LITERACY

kevoros@gmail.com

Media literacy - the ability to access, analyse, critique and create media — has come to be regarded
as a legitimate form of literacy in contemporary educational and societal contexts. The presentation
deals with the teaching and learning of an aspect of media literacy, namely the language of the
moving image. This notion concerns the semiotic and representational ways by which meanings
are made and encoded in media texts. In order to investigate the teaching and learning process-
es in relation to moving image language, a classroom intervention was designed: the researcher
worked with a group of eight primary school students in an after-school club for three months.
During this, the learners were taught the elements of moving image language and produced digital
videos. Semi-structured interviews, participant observations and research diaries as well as video
and audio recordings of the teaching sessions were used as methods of data collection. The analyt-
ical framework for investigating the videos applied elements of the Kineikonic Theory (itself a form
of multimodal social semiotic discourse analysis), as proposed by Andrew Burn, to explicate the
modes that the students used in their productions as semiotic resources for meaning making and
the social meanings attached to them. The learning of the moving image language that took place
has been traced through making use of elements of Vygotsky’s learning theories and especially his
ideas on concept development.

The presentation will deal with the following questions:

- What specific literacy skills are required for students to be able to ‘read’ and ‘write’ using moving
image language?

- How is moving image language learnt by primary school students?

- In line with a social model of literacy, in what ways are moving image student productions con-
nected to their particular identities?

The conclusion will consider implications for a multiliteracies pedagogy of moving image language
in primary school.
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REPRESENTING THE PEOPLE WITH DISABILITIES
IN THE LITERARY WORKS OF THE HUNGARIAN
LITERATURE SCHOOL TEXTBOOKS

nikoletta.gulya00@gmail.com

Within Hungarian schools, one of the most important teaching tools is the textbook. Besides the
general subject knowledge, the content of the textbooks reflect the current dominant values, norms
and attitudes of our society (Pogorzelska, 2016). Therefore, textbooks can play an important role in
creating an image of a social group, by its textual and visual representation in the content (Hodkin-
son & Ghajarieh, 2014).

Textbooks can be considered as “tools” that help students to become familiar with the diversity of
society, and its social and cultural contexts (Mc Kinney, 2005). If they contain stereotypical content
about people with disability which is not clarified, it can reinforce the students ‘negative stereotypes
toward people with disability. Therefore a realistic and non-prejudicial image of people with disabili-
ties should be an important part of the curricula of public education institutions. It can help students
understanding the needs and reality of these people.

The present research aimed at identifying and critically analysing the presence of disability as curricu-
lum content in the Hungarian Literature textbooks and workbooks using in Hungarian public education.
The content analysis based on two aspects, the concept of the models of disability (Marks, 1997), and
Biklen and Bogdan’s (1977) categories of stereotype, which was recorded in literary works.

Findings show that the representation of people with disability in the literary works of the textbooks
are biased, and mostly reflect the perception of the medical disability model.

The further aim of the research was to explore those potentials which the textbooks offer to clarify
and analyse stereotypical content. The results highlighted that the books contain very few tasks and
issues that deal with the stereotypes of disability within literary works.

We suggest, that in the Hungarian literary textbooks there should be more possibilities to analyse
the stereotypical content of the literary works.

LANGUAGE AND READING OF LITERARY TEXTS
AS A TRAVELING COMPANION OF MODERN TIMES

tatjana.vucajnk@aau.at

Encouraging for reading of literary texts bilingual or foreign language pupils of Slovene even at the
time of entering the school is a process that takes place and needs to be individualized. Individu-
alization does not take place only through selection of literay texts by pupils, but also by adviseing
to select it from teachers and parents. When we are talking about voluntary learning of a target
language in a foreign language environment, where there is no bilingual education so the language
and culture are held by family and association, is at the forefront the teacher’s conviction of reading
literary texts, belief that reading books is not a waste of time, motivating pupils to read by classroom
reading, establishing a library in the school or in a public city library. The aim of this literary reading,
in addition to the acquisition of literary competences, is at least triple: reading in the target lan-
guage, learning about the culture of the target language, telling a story with the picture book in the
target language. Planed and organized reading of literary texts at home also allows increasing hours
of engagement with the target language, as exposure to the target language is often linked only to
the contact hours of instruction, which for Slovene means 50 minutes per week in Austrian spoken
area. The approaches to reading the literary texts of the extra-curriculum are different: pupil’s own
reading, reading of the parents, relatives. We encourage both forms of reading, since the main goal
is to further engage with Slovene. A great challenge is also the verification of the reading with the
pre-written written proposal. The goal of this verification of the read literary text is to enable pupils
to speak and motivate the remaining pupils to read.
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ALYSING FUNCTIONALLY AND CRITICALLY
MULTIMODAL RESOURCES
TO INSPIRE CRITICALITY AND CREATIVITY

maria_chara84@yaho0.co.uk

Recent research findings highlight the importance of developing multiliteracies pedagogies, in
which multilingualism is an integral part and learning processes rather than skills become cen-
tral. Interactions with different groups and networks in diverse and multimodal modern societies
mandate individuals to learn how to leverage the complexity of texts, means and communication
processes they have available in their repertoire, in more flexible ways. Therefore, research into a
multiliteracies pedagogy has become an area of increasing interest in educational settings in the
UK and around the world (Cope and Kalantzis, 2015; Anderson and Macleroy, 2016). This pres-
entation focuses on findings of an empirical study, conceptually using the reflexive multiliteracies
framework (Cope and Kalantzis, 2015) to investigate multiliteracies practices in a London Greek
Complementary school.

The presentation addresses the question of how complementary schools can become spaces that
embrace, represent, and expand the multilingual and multicultural knowledge, interests and ex-
periences of the students. The focus in this presentation is on how the teacher and the students
engage with the analysing functionally and critically processes and use all the available resources
to co-construct socio-culturally situated understandings and inspire creative application of knowl-
edge in text-making and talk about texts. The findings demonstrate how teachers can prepare their
students to become competent to apply the forms of analysing critically and functionally to co-con-
struct their own multimodal designs. Central to this is the idea of working across contexts, times-
cales, languages and other sign systems, using technology as a transformative tool, embracing
multilingual practices, including translanguaging (Garc a and Wei, 2014), and engaging the stu-
dents in critical thinking and creative text-making in terms of ‘cultural weavings’ (Cazden, 2006a).

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

IMPACT OF SCHOOL TYPE AND TUTORING

ON STUDENTS WITH SPECIAL NEEDS, AND STUDENTS
WITH LEARNING, BEHAVIORAL DIFFICULTIES

BASED ON PISA IN HUNGARY

poginori@gmail.com

The growing population of students with special needs carries out complicated tasks in the Hun-
garian education system that need to be addressed. Based on previous year’s PISA surveys it can
be stated that both study groups (SEN students and students with learning, behavioral difficulties)
have significantly lower scores for mathematics and literacy than the control group. In addition, the
results of children who participate in segregated education is lower than that of integrated learners.

In this study it has been examined that different types of schools have an effect on the PISA results,
focusing on SEN students and students with learning, behavioral difficulties. In addition, we were
looking for the answer to the question of whether out-of-class tutoring positively influences the
scores.

In this research we worked with the outcomes of the Hungarian PISA 2016, focusing the different
type of high schools. The results were compared by multi-point analysis of variance, which was
performed using IBM SPSS 25.0 program.

The pupils with special educational needs in our sample achieved the lower results, following their
peers with learning and behavioral difficulties. They perform best in grammar schools, and they
have the worst scores in special vocational schools, obviously the severity of the disturbances is
also an important factor. The SEN pupils in our sample achieved better scores as a result of tutoring,
both matematics (F= 13,715; p<0,001) and literacy (F=5,717; p<0,001).

However, this does not depend on the type of school or even on the specific type of difficulty, similar
results were shown in the group of students with learning, behavioral difficulties. The results have
been supported that complex situation of special needs students is actual, and requires a lot of
attention for the educational system.
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MATHEMATICAL LITERACY DEVELOPMENT:
THE CASE OF DEFINITIONS IN GEOMETRY

mariapericleous19@gmail.com

Mathematical language is a language of symbols, concepts, definitions, and theorems. Being math-
ematically literate presupposes an ability to read, write, speak, and listen to mathematics with un-
derstanding (Thompson and Rubenstein, 2014). Mathematical literacy has been described as the
knowledge to know and apply basic mathematics in our everyday living. The competencies needed
to attain mathematics literacy, as described by Steen (2001), include, among others, mathematics
reasoning, and communication. It is also reocognised that the development of these competences
is dependent to a large extent on language.

Research has respondent to the need to develop strategies and techniques for strengthening math-
ematical literacy skills. The challenge remains however to understand how mathematical literacy
development is shaped by the practices in the mathematics classroom.

The Educational System of Cyprus makes general references to language and literacy, mainly as
horizontal objectives of the National Curriculum. Literacy and its educational aspects in the Mathe-
matics Curriculum of Primary Education have not been widely explored and discussed.

This paper focuses on video-recorded whole class discussions to explore the way a Year 6 primary
school teacher is working with the students to foreground mathematical argumentation. Specifical-
ly, it examines the way the teacher supported her students in making the connections necessary
to develop their fluency in mathematical language, particularly in regard to definitions in geometry.
In this paper, | illustrate how defining, an element that directs mathematical reasoning towards
the ultimate goal of formal proving, may point classroom activity towards mathematical literacy
development.

CRAFTING HIGH MODALITY MESSAGES THROUGH
LIGHT AND COLOR: AN EXPLORATORY STUDY
OF VIDEO EFFECTS WITH STUDENT TEACHERS

ikaras@uth.gr

Participating in the textual landscapes of contemporary societies presents two main challenges: (a)
mastering the semiotic potential of modes that were previously inaccessible (e.g. static and moving
images), and (b) familiarizing with the technological tools that enable the creation of multimodal
messages (e.g. video editing applications). One of the primary functionalities afforded by video
editing software is the sculpting of form through effects: the source visuals and aural resources can
be tweaked to achieve the desired outcome.

Currently, there is a knowledge gap regarding how students of all ages use light and color to com-
municate meanings. While a handful of former studies have reported the use of light and color-relat-
ed effects, this interest was mostly emergent. The objective of the present study is to explore how
student teachers use effects to compose multimodal messages in the form of digital videos.

In particular, we examined how a cohort of 46 undergraduates adjusted luminance and chromi-
nance to shape meanings in digital videos. The participants attended a semester-long course on
digital media and were tasked to create a short digital video. These 46 video artifacts constitute
the main data source for this work. We analyzed the types of the semiotic resources used, the type
and rate of light and color-related effects to communicate meanings, and whether the quality of the
videos is contingent on the use of such effects.

The findings indicate that the participants utilized a wide range of resources in crafting their videos.
Moreover, there was considerable variability in terms of the effects that were used. Overall, more
emphasis was given to content (e.g. glue shots together through transition effects) rather than form
(e.g. change the underlying visual elements). Finally, high quality videos were characterized by the
systematic application of luminance and chrominance effects.
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ENCHANCING READING COMPREHENSION
IN STUDENTS WITH AUTISM SPECTRUM DISORDER (ASD)

kadiluka@gmail.com, meeli.pandis@gmail.com

Literacy plays an important role in coping with modern life. Advanced literacy skills are especially
crucial for students with special needs. The rate of students with Autism Spectrum Disorder (ASD)
shows the growing tendency during last decade. Therefore teachers need more and more methods
for teaching newly recommended skills in social life. Students with ASD meet numbers of difficulties
in learning functional literacy skills due to their limited social, verbal and cognitive abilities. Addi-
tionally, students with ASD struggle in Theory of Mind, i.e. in understanding other people emotions,
thoughts, intentions and experiences. Mind-Read method is elaborated to facilitate ASD students
learning and social skills and can be also effective tool to develop reading comprehension skills.

An action research was conducted to explore Mind-Read method to develop reading comprehen-
sion in students with ASD.

Current presentation will give the theoretical overview about 7heory of Mind and Mind-Read meth-
ods and present the results and practical experiences in the matter.

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

GRAMMATICAL GENDER ASSIGNMENT IN HERITAGE GREEK

kleanthi@ucy.ac.cy
maria.kambanaros@cut.ac.cy
dkr@tarxjf.info

A *heritage language’ is the language that early bilingual children acquire in their home/family envi-
ronment before becoming dominant in the main language of their country/society (Polinsky and Ka-
gan, 2007). The growing field of linguistic inquiry into ‘heritage languages’ is of particular relevance
for Australia, where still today (though perhaps decreasingly so), children from immigrant families
acquire in their home/family environment a language other than English (Polinsky, 2018). This talk
presents a pilot study on grammatical gender investigating Greek as a heritage language acquired
and used by children from Greek-speaking family backgrounds in Adelaide, South Australia. The
Test for Grammatical Gender Assignment to Greek Nouns (Varlokosta, 2005), which comprises 141
items in total (77 real and 64 novel nouns), was administered to 24 children (6—8 years of age)
and 13 adolescents (15—18 years). The purpose of the study is to assess Greek heritage speakers’
accuracies in identifying the gender of real nouns (e.g., masculine o narepac ‘the father’, feminine n
Kdpn ‘the girl’, neuter 7o ydBnya ‘the lesson’) and to determine strategies for gender identification in
novel nouns (e.g., putative masculine kounépac, putative feminine rdpn, putative neuter répioua).
One particular question regards how Greek heritage speakers learn regular patterns across all de-
clension classes and irregular nouns, and whether they utilize this knowledge when confronted with
new words. The obvious differences in accurately assigning gender by heritage speakers compared
to native speakers from Greece can be compared to other instances of learning Greek in the dias-
pora or as a second language. Importantly, it can also be viewed from the perspective of literacy,
which develops as part and parcel of school education in one but not so much in the other commu-
nity. The case can be made that heritage language instruction should look beyond communicative
competencies and appropriately teach grammatical aspects.
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LIFE MOMENTS OF PARENTS WHO HAVE CHILDREN

WITH LEARNING DISABILITIES. THE HISTORY

OF THEIR EVERYDAY LIFE IN LITERACY ISSUES:

CULTURAL, ANTHROPOLOGICAL AND EDUCATIONAL APPROACHES

alexargiriadis@gmail.com

Parents are primarily responsible for managing their children’s literacy and especially if children
face learning disabilities, the case becomes more complicated. Recently, there is a research trend
that studies the difficulties parents face in managing their children literacy however; there is de-
creased research activity in Greece and Cyprus.

The purpose of this research was to put parents of children with special educational needs in the
process of recalling situations and experiences concerning their child, remembering and expressing
facts, feelings, concerns and expectations about their child, since the child’s birth. The research
included a total of 6 parents, 5 mothers and 1 father. Three parents had a child with autistic spec-
trum disorders, one parent had a child with Asperger syndrome and two parents had children with
Down syndrome. The methodological tool applied in this research was the biographical narrative
interview.

The results highlighted the stereotypes and prejudices of the social environment against people
with special educational needs and the lack of welfare from the state. All parents expressed feelings
of love and affection for their child and they said that their child helped them become better people
and more tolerant towards diversity.

CULTURAL MANAGEMENT OF BILINGUALISM
IN CHILDREN WITH SPECIAL EDUCATIONAL NEEDS:
TRENDS AND PROSPECTS

alexargiriadis@gmail.com

It has been suggested that bilingual children have low academic performance and that teachers of-
ten misrepresent their learning difficulties while sometimes they overlook the learning difficulties of
bilingual children. As a consequence, teachers often attribute symptoms to inadequate knowledge
of the language.

The purpose of this paper was to study the school reality of the bilingual children of homogenic
schools in Constantinople. In particular, this study aims to reveal the difficulty in understanding a
learning difficulty and the way teacher manage cultural diversity.

A qualitative method was used, with interviews and observation of three students of a kindergarten
in Istanbul, each with individual linguistic background, using the Standard Skill Scale of Early Child-
hood Skills. In this research, the relationship between child assessments and their familiarity with
the Greek language was clear.

The results, among other things, confirm that bilingual children should be evaluated in all languag-
es they speak, and bring up to light the difficulties, challenges and needs that exist in a bilingual
educational environment.

Overall, this research, despite its small sample, has brought to light the difficulties and challenges
faced by teachers in the particular environment of Istanbul Greek minority schools.
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DEVELOPING READING FLUENCY:
A PROPOSAL FOR A GAME-BASED APPROACH (GamelLet)

soioannou@moec.gov.cy
chrystalla.neophytou@ouc.ac.cy
Thanasis.Hadzilacos@ouc.ac.cy
itemete@cytanet.com.cy

Reading is an interactive process that involves a reader, a text, and a writer (Diala, 2008). It is a
decoding process to extract meaning from a written text (McDonell, 2006), which requires from
readers to have and use decoding skills with respect to word recognition, vocabulary knowledge,
knowledge of grammatical structures and conceptual abilities (Grabe,1991). Therefore, reading
comprehension can be defined as a “higher” order cognitive process where readers need to use
mental activities to interpret, generalize, summarize and compare in order to construct meaning
from the written text.

Reading fluency, which is defined as the ability to read a text accurately, quickly and with expres-
sion, has been found to have direct correlation to reading comprehension competence (Erbeli and
Pi orn, 2012; Fuchs, Fuchs, Hosp, and Jenkins, 2001; Grabe, 2009; Hudson, Lane and Pullen, 2005;
Johns, 1993; Rasinski, Homan and Biggs, 2009).

In this paper we first present a theoretical framework of reading fluency, particularly focusing on
L2 (a foreign or second language), looking at its definition, its components and its overall value in
achieving reading literacy targets.

The paper then continues by presenting a suggestion to assist the teaching and overall development
of reading fluency through a conceptual model of applying “meaningful” digital game-based mech-
anisms to foster its development. This model is being developed within the framework of GameLet
(Gamified, media-based training of reading fluency), a project funded by Erasmus+ (2018-2021),
aiming at developing a multilingual training program for reading fluency through a gamified, me-
dia-based approach.

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

LANGUAGE EDUCATION AND (IN)SECURITIZATION:
IMPLICATIONS FOR TEACHING AND LEARNING

ben.rampton@euc.ac.cy
Co.charalambous@euc.ac.cy

In this presentation, we explore the sociolinguistic significance of research on securitisation and
security as a social and discursive practice, encompassing notions like ‘enemy’, ‘existential threat’
and ‘exceptional measures’, as well as borders and surveillance. We begin by reviewing some key
concepts in security studies (where Foucault’s influence creates significant points of connection),
and we then outline some of the ways in which these ideas can make a distinctive contribution to
mainstream sociolinguistics and language education policy and practice. We then illustrate our
main arguments by drawing on linguistic ethnographic research in Cyprus and examining Turkish
language classes in Greek-Cypriot schools. Taking into account the history of conflict between the
two communities, which results in discourses of animosity and threat we look at how literature on
security can help us revisit concepts relevant to language education such as ‘intercultural commu-
nication’, ‘heritage language’ and ‘crossing’
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UNTAPPING SMALL STORIES: LEADERSHIP AND LEADER
IDENTITY WORK IN THE YOUTH ORGANIZATION AIESEC

pl.valcheva@ts.uni-vt.bg

Informed by the discursive perspective in leadership studies, the paper focuses on the in situ social
practice of doing leadership and leader identity in organizational settings. It takes naturally-occur-
ring narratives, i.e. “small stories” (Bamberg & Georgakopoulou, 2008) as its object of enquiry and
examines the ways in which organizational actors do leadership and cast themselves into leader
identities through storytelling in a transnational community of practice, viz. the youth-led organiza-
tion AIESEC. The paper adopts positioning theory (Bamberg & Georgakopoulou, 2008; Bamberg et
al. 2011) as a research methodology in order to provide a fine-grained analysis of a selection of nar-
rative excerpts as they emerge in conference presentations at an international AIESEC event. The
application of a “positioning” lens makes it possible to delve into acts of identity at three intertwined
levels, i.e. the storyworld, the here-and-now of narrative interaction, and the preexistent societal
Discourses or master narratives. The analysis reveals some interesting insights into storytelling as a
signature communicative practice in the organization under study. Narrative events provide AIESEC
members with discursive resources for implementing local interactional projects, enhancing com-
mitment to wider organizational goals, authoring the organizational reality, building knowledge of
leadership and talking into being their leader identities.

“SCHOOL FOR READING VOLUNTEERS”:
SOCIAL PRACTICES AND INFORMAL EDUCATION

galaktionova.tg@mail.ru

Reading is the foundation of intellectual and personal development. However, educators all over
the world have noted a decline in youth reading interest. Literary projects can help to solve the
problem of formation of interest in books and taking up reading habits. One particular and at the
moment little realised potential we see in the horizontal promotion of reading “from child to child”.
Since 2018, the Russian Book Union and Herzen State Pedagogical University of Russia have been
organising a large-scale project the “School for Reading Volunteers. Educational seminar for young
authors of literary projects”. The project has been implemented with the support of a grant from
the President of the Russian Federation for the development of civil society, provided by the presi-
dential grants fund. The project consists of 3 main parts: 1) Reading volunteers undergo an online
training course (MOOC): 8 mini-lectures by leading specialists in reading development . 2) Reading
Volunteers implement their own projects in the field. 3) The best projects are published in the annual
collection 100 Readers’ Projects, which is distributed all over Russia . During the period between
August 2018 and May 2019, more than 250 pupils and students were trained at the MOOC ; more
than 250 literary projects were launched in 84 Russian regions with a total number of 17,763 partic-
ipants. The feedback methodology was constructed on the base of A. Maslow’s theory. The results
demonstrated the effectiveness of the proposed solution and its future prospects.
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NEW LITERACIES - NEW MEDIA - NEW AUTHORS?
CHILDREN’S EXTRACURRICULAR LITERACY ENGAGEMENT
IN THE CONTEXT OF DIGITAL/SOCIAL READING

AND WRITING ACTIVITIES

nadja.kerschhofer@univie.ac.at
werner.mayer@univie.ac.at
christian.schreger@weltabc.at

This contribution presents data from an ongoing research project, “My Literacies”, engaging chil-
dren and adolescents in research on their multiliteracies repertoires in contexts of multilingualism,
migration and multimedia use. In a participatory research design, we investigate the diversity of
every-day literacy practices in a multimedia and multilingual society from the child’s perspective.
More than 70 children in three primary schools are encouraged to record their literacy practices in
out-of-school contexts. The data collected consist of children’s visual products (photos, drawings)
and interviews. Both, the visual and the conversational data are subject to analysis by means of
conversation analysis, discourse analysis and social semiotics. With a theoretical background in
the New Literacy Studies and the Pedagogy of Multiliteracies and based on the collected materials,
we aim to derive pedagogical implications for Critical Literacy education.

This contribution is based on material from two sub-corpora: The first corpus refers to a long-term
project “The Little Books*. Children (grade 1-4) in a multicultural primary school are encouraged to
compose their own small books, which are printed and published on the class website. A long-term
observation of the electronic and print versions of the books, of the social processes and interviews
with children allow valuable insights into their multi-faceted media lifeworlds.

In a second sub-corpus we explored the social reading-and-writing platform Wattpad together with
8 female students (grade 8) and encouraged them to formulate their own research questions.

Based on these data we will discuss a number of traditional dichotomies such as reading-writing,
print-electronic or fun-learning and the blurry boundaries between different genres and media types
in today’s youth literacy experiences. Last but not least, the participatory research design chal-
lenges the teaching-learning divide and the dichotomy of scientific experts vs. research objects/
children/laypersons.

Ipappamopdg kar Zyxpovn Kovwvia: Tautérnreg, Keipeva, Oeapoi

CREATED IN PERFORMANCE OR CREATED
FOR PERFORMANCE? CASE STUDY OF TRANSITIONAL
POETRY OF THE JBALA (NORTHERN MOROCCO)

sgintsburg@unav.es

In my paper | will discuss poetic texts produced by two contemporary artists who consider them-
selves to be a part of the poetic tradition of the Jbala - an Arabic speaking ethnic group inhabiting
the western and central part of the Rif mountains (northern Morocco). These poets, although they
see themselves as a part of the oral tradition, compose their poetry with the help of writing. Their
poetic texts, therefore, are characterised by use of two different, and, to some degree, opposite
modes of language - oral and written. The difference between oral and written represents as es-
pecially interesting case in the context of Arabic language, where, officially, only Standard Arabic
exists in two modes - oral and written, while its dialectal varieties are seen as exclusively oral forms
of communication and ‘vulgar’ poetry. In this paper | will also present the results of a comparative
analysis of two corpora - the first one of purely oral texts, collected in the middle of the 20th century
by C. Pereda, and the second one, representing the transitional ones, collected by me during my
fieldwork in Morocco in 2010 and 2018. The textual analysis will be substantiated by information
received directly both from the poets who authored the above transitional texts and from their au-
dience.
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WRITING SKILLS IN THE CZECH SCHOOL

anna.kucharska@pedf.cuni.cz

The quality of literacy skills influences the social, academic and the working success of every single
person. These consist not only of reading skills but also of the writing skills — an ability to write
text in a legible manner, text that is grammatically and orthographically correct, coherent itself and
bears some meaningful sense.

In Czech elementary schools there is a strong emphasis on the legibility and orthographic skills.
Teachers observe writing acquisition (handwriting, orthography) during elementary education (i.e.
1st to 5th grade). In a case of learning difficulties of the student there is a diagnostics performed
in the counselling centre and dysgraphia/dysorthography diagnosis determined. But the diagnostic
process frequently forgets evaluate the third stage of writing skills — ,written expression“ (DSM 5),
that is the ability of the students to properly organise their thoughts and express them effectively.
In the oral paper presentation, we deal with the mapping of the issue of written expression among
school age pupils. In the introduction of this paper we define the term “written expression” and
place it in the framework of both our and foreign literature, including pointing out problems in writ-
ten expression and the possibilities of its diagnosis.

The focus of the research report is to mediate the results of research project. During this project a
diagnostic test was assigned to the pupils of primary school and monitored the production of chil-
dren in written expression. Our next goal was to verify the predictive value of the proposed written
expression test among fifth grade pupils and to compare pupils’ performance in terms of gender,
font pattern (bound font, Comenia Script font) and the presence of specific difficulties.

The results obtained in this study will be used to construct a definitive tool for evaluation of written
expression and for standardizing a new diagnostic tool.

KEY LITERACY SKILLS FOR CZECH PRIMARY
SCHOOL PUPILS - DIAGNOSTIC BATTERY

anna.kucharska@pedf.cuni.cz

The evaluation of the level of young school-age pupils’ reading literacy has a long tradition in the
Czech Republic. Since the 1980s original Czech standardized diagnostic tools with an emphasis on
decoding has been widely used in counselling centres. Additionally, some of the standardized tools
include basic diagnostic procedures to monitor reading comprehension. In particular, on the text
level, the comprehension tasks are designed to assess comprehension of a narrative text based on
retelling a story. It is accepted that this evaluation may be subjective and significantly influenced
by other factors, such as, for example, the verbal fluency of the examinee, rather than his or her
comprehension skills.

The ongoing investigation of the TACR (Technology Agency of the Czech Republic) project aims to
respond to the limits of current diagnostic testing and develop a new diagnostic battery of the liter-
acy skills. We build on current trends in the foreign literature and bring new approaches to evaluate
different forms of comprehension which contribute to the development of functional literacy from
the developmental perspective.

The new battery therefore includes tools assessing listening comprehension, different levels of
comprehension (explicit, implicit, and interpretative), and comprehension of narrative and explora-
tory texts, as well as the basic ability to work with texts with respect to silent reading and individual
writing tasks.

According to the design of the study, the tests were administered to 1000 monolingual, Czech-speak-
ing primary school pupils (1st-5th grade) in the beginning and at the end of the academic year
2018/2019. In order to ensure representativeness of the sample, the sampling reflected socio-eco-
nomic factors (unemployment) and the size of schools.

In the oral presentation we will describe the individual tests and its psychometric properties and
discuss the contribution of the new battery to the literacy difficulties assessment field in the Czech
Republic.
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METHODOLOGICAL ISSUES OF WRITTEN LANGUAGE PRODUCTION IN TEACHING
GREEK AS A SECOND LANGUAGE

paraskeva.marilena@ucy.ac.cy

This presentation investigates the process of written language production in teaching Greek as
a second language (L2) in Cyprus. The study is based on data collected from a group of A2 level
emergent bilinguals (Garc a 2009) aged from 7-8.5 years old, who took part in an intensive com-
plementary Greek language program during 2019. In particular, a specific form of prewriting stage
is considered, where, through a guided procedure, the pupils were asked to pose specific oral
questions by means of brainstorming. These questions, which were directly relevant to the topic
of written language production, were recorded on the whiteboard and, in turn, were organized in
terms of their order by the pupils themselves. The order of the questions which the pupils reached
via discussion was almost consensual, although pupils’ mother/family languages were different be-
tween one another. The same questions, subsequently, formed the basis for producing structured
written language by providing the respective answers to these questions. Overall, it is argued that
approaching written language production through the said process is useful in a variety of ways,
since, apart from the production of structured written language, oral language production via inter-
action is also developed. This highlights the efficacy of adopting language teaching practices that
promote more than one language skill.
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“FAQLZZA KAI TEXNEL:
ENAANAKTIKOZ AIABEMATIKOX TPAMMATIZMOL”

piponidou.e@cyearn.pi.ac.cy

To cuundalo nporeiveral wg nAaiolo cu¢ATNGNG APXWV KaI NPAKTIKWV Nou d1ENouv eVAAAaKTIKoUG Tpo-
noug didackaliag ng yAwooac a&lonolwviag Kai aToxetoviag Tautoxpovng Kai atnv aisenikn aywyn
Kal Tov KaAAITEXVIKG ypappanopd Twv padnrov. H oudimon npokdntel wg avaykn PeTd Tnv enionun
nporaon tou Y.M.MN. yia evaAAakmkoUg 1pénouc agloAdéynang Tou padnri/uaBirpiag, npdracn n onoia
npolnoBérel tnv evaMakTikn didackalia. L1oxog ival n guveldntonoinon Mg duvapikng me diaBepa-
TIKOTNTAg WG evaAAakikoU Tpomnou didackaliag pe noAanAd o@éAn yia Tov padnm.

H peAémn twv avaAutikav npoypapudtwy Twv Néwv kai Apxainv EAnvikav, Tou Bedrpou Kal ng Té-
XVNG 010V AUKEIOKO KUKAO Twv oxoAgiwv Tne KUnpou, odnyei o1o aiaoto cupnépacpa 61 n cuvduo-
opévn euBGBuvon otoug deikree nimuxiag o€ duo 1 Kal nepioadrepa and 1a nio ndvw Bépara KaBWE
Kai n évia€n Twv yEAOIOYPAQIOV Kal OKiTowv otn didakmkn peBodoAoyia, duvardv va dnpioupynael
npooBera pabnaiaka opéAn aAAd kai va BeAniioel Ta pabnoiakd anoteAéapara.

01 elgnynTég 010 NAGiOI0 TNC OUVEPYAGIAC TOUG WG YEAN TV opGdWvY Epyaciag Twv pabnudrwv Tng
Téxvng, Tou BedTpou Kai Twv Apxainv ENANVIK@V Kai TnG unootpiEng nou napéxeral and 1o 1.1 oto
nAaioio Tou Mpoypdpparog EnayyeAuankinc MaBnong KaBag kai TN cuvepyaciag Tou YEAOIOYPAQOU
Y1ou Bookapidn pe 1o Maidaywyikd Ivormouto, a&lonoingav v 1816TTa Twv PAXIJ0V EKNAIDEUTIKMOV
ka1 oxediaoav, didakav kal a&ioAdynoav T diaBepankGTa oTNV EKNAIBEUTIKNA NPGEN.

Y10 0UPNOOI0 O E1I0NYNTEC NAPOUTIGLOUV TIC BACIKES APXEC, TOUC OTOXOUC, Ta UNAdIN KAl TIC ENITUXIES
TOUG 0TNV NPOoNAdBEIG TOUC va «dNPIoUPYNOOUV» EVAANTKTIKEG HaBNOIOKES EUKAIPIES IO TOUG HABNTEG
T0UG 010 OOUNWEVO MAAICI0 TV BEIKTWV EMITUXIAC 0T0 0Moio kaAouvTal va dPAcoUV G EKNAIOEUTIKOI.
Mapouaiddovial CUYKEKPIPEVA Napadeiyara nou EpapuooTNKav o€ TAEEIC AUKEIOKOU KUKAOU pIE TNV
NPOCOOKIQ 01 CUPPETEXOVIEC EKNAIDEUTIKOI 0T0 oupndoio va aMnAemdpaoouv kal va dnpioupynoouv
VEEC EVAMTKTIKEG OopnpEVES Buvatdnteg pddnong.

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

H a&lonoinon yeAoloypa@i®v/oKiTowv 0¢ eVaAAAKTIKOU Tpénou didackaliag Tou yYAWoGIKOU
palnparog otn Méon Eknaideuon

YKonoc T £10Aynong €ival n napoucsiaon Twv apxov BACE! Twv onoiwv o yeAoloypagog Xwiog Bo-
okapiong, ouvénpaée eknaideutika pe piAoAdyoug kabnynréc Méanc Eknaideuong yia Tov oxediaopo
Kal ouv-01000KaAia paBnpdrwv veoeAAnvIKAC Kal apxaloeAAnVIKAG yAwaooag, pabrnyara nou £ruxav
evBouaindoug aviandkpiong and Toug padnreg, 6nwe diapdvnke Kai and TIC anavingel§ 0To OXETIKO
£pWTNPATOAGYIO Mou A6BNKE GTOUC PaBNTEC Nou Eyivav OEKTEC TNC EKNAIDEUTIKAG auTC NPOoEyYIoNg.

Eikaotikd Tng apxaiétntag Kai Apxaia EAAnvikn yA@ooa: nopgia napdAAnAn

Ykonoc ¢ napovoac €ioAynong €ival n napouciacn e napdAAnAng epyaciac nou givar duvardv
va eknovnBei evahakika ota paBipara tov Apxaiwv ENnviKov kai g Téxvng otnv A ™ Aukeiou,
a&lonoivIac IKaoTikg TG apxaiétntag nou eivar eviaypéva oto Aciypamkd Ynootnpiktkd YAIKO Tou
paBnparog Twv Apxaiwv ENANVIKv, €101 woTe or padntég tng A Aukeiou va aviiAn@BoUv Tnv evornta
NG yv@ong, «IdwpEVNG» and 6uo B1aQOPETIKEG DIDAKTIKES onTIKEG. Ta pabnuara eEunnperolv Toug
OeiKTEC €nmuxiag Kai Twv 0uo paBnpdrwv kal £xouv Adn dokiyaotei o€ Tunpara A” Aukeiou o€ duo
AUkela.

BeaTpIKEC NPOCEYYIOEIC 0TN OIOAOKAAIO KEIPHEVWV

H a&onoinon Bearpikav Texvikwv ot didackahia apxaloeAANVIKQOV Kelpévwv and petdgpacn alAd
K1 VEOENNVIKWV AOYOTEXVIKWV KEILEVWV aTOXEUEI aTNV EEOIKEIWON TwV YABNTWVY LE ENIKOIVOVIAKES
OTPATNYIKEC MOU NapEXEl N TEXVN Tou BedTpou aAAG Kal oTnv enikaiponoinan alwv nou avadeikviovial
and 1o keipeva. Ta pabripata dokipdotnkav yia duo xpovia o€ dideopa TPAPATA AUKEIOKOU KUKAOU
Kai éxouv oxedlaotei pe aglonoinon dEIKIWV ENMUXIAC 1000 Tou YAwOOIKOU pabnuarog 600 Kai Tou
paBnparog Tou Bedrpou. Méoa and TIC anavinoelg 010 EpwinparoAdyio nou d6BnKe aToug paBnTég
dianioTdBnke 61 péca and autd avadeikviovial VEEG duvaToTNTEG Kal dIAOTACEIG TwV KEIYEVWV NOU
gunAouticouv ToUG PaBNTEC Kal TIG KEIUEVIKES TOUG NAPAOTACEIG.
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WHOIAEZ MOAITIZMOY: TAYTOTHTEZ KAI KEIMENA
LE AIKTYO MOYZEIAKHZ ArQrHz AHMOTIKQON ZXOAEION

kcharidimou@gmail.com

Kard 1n oxohikni xpovia 2018-2019, OnpoTika oxoAeia Tou Enapxiakou I'pageiou Maideiag Adpvakac-
Appoxwotou evidxBnkav o€ Aiktuo Ixoleiwv Mouogiakig Aywyng. H ouppetoxn 1wv oxoAgiwv oo
Aiktuo anotéheae v anapxn yia éva dnpioupyiko, diabepankd, diemormpoviko 1agidl, pe nAnBwpa
dpaompIOTATWV Kal JaBNOIaKMY EUNEIPIWVY, NOU avantixeénkav ato aUvoAo Twv oXOMKOV Jovadwy,
napéxovidg eukaipieg avapdBuiong T noidTNTag Kai Ing anoTeAEoUATKOTNTAg TNG AEIToupyiag Toug,
npoc 6pehog Twv padnrwv/pabntpiwv. H gidocogia Tou 6Aou npoypduparog npowdouce v Kard-
KTNon TG yvaaong, Tnv avantuén otdocwy Kai v anékinon de€otitwv, e duvapikn Kal dnpioupyikn
eunAokn Twv naidiwv otn padnaoiakn diadikacia, oe O1AQOPa YVWOTIKA aVTIKEJEva Tou avaAuTikou npo-
ypauuarog. H cupperoxn 1wv oxoA€iwv o1o dikTuo anotéAEce Kal EUKaIpia yia Gvoryua Twv oXoAgiwvy
otnv Kovwvia. To diaBamipio Twv pabnTav/TpIMV oppeayioTnKe e NOIKIAEC 0UYXPOVES NAIBAYWYIKEG
npooeyyioeic, 6nug, yia napadelyya: Biopankn kar evepynmikn pddnon, cuvepyaoia, opadikémia,
KPIMKA okEyn, dnpioupyikdmnTa, npookinaon de€lomTwy Kal oTaoewv oeBacpol Npog TNV NOATIOUIKNA
pac kAnpovopid. Ta naidid, oUp@wva Kai pe 6oa Ta idia dnAwaoav, Biwoav euneipieg a&Exaotec, nou
Ba 1a ouvodelouv yia pia oAdkAnpn {wn. EvOeIkTKG pépog Twv «yneidwv noAimopoU», and oxoAsia
nou cuppETEXouv oTo Aiktuo, Ba napouaiacTouv oTIC Epyacieg Tou Luvedpiou, omidloviag omg Tautom-
TEC TWV PaBNT@V/Hadnipidv (M.X., EYYpaupaTeg, NONMOPIKES), 0Ta KEipeva (n.X., viuna, NPOPOPIKES
paprupieg, yneiakd) kar avadeikvioviag T GUVEPYAOia Kal T0 avaoToxaoTikO nAaiolo, Petakl Twv
oxoAeiwv Tou Aiktiou kai Tou EnapxiakoU pageiou Naideiag Adpvakag- AppoxwoTou.

«To Aeukapitiko kévtnpa: KAnpovopid Tou Ténou pacy

To Anporikd Lxoleio Mavw Acukapwv (Mepipepelakd) anoacioe va PEAETATEI TO AEUKAPITIKO KEvINpa
¢ Baoikd noAmopIkG OTOIXEIO TG NEPIOXAG Kai Ty aglonoinon Tou, w¢ Napayovia asipopou Toupi-
onkAc avantuéng. To AeUKapiTIko KEVINa anoteAei onpaviikG oToIX€io TNG NOAMIOTIKAG TAUTGTNTAC
TV naidIoV Tou oxoAeiou pag kal undpxel avaykn iatipnonc Tou. To AEUKapiTIKo kévinpa anoteAel
and povo Tou €va PoUoEIaKo €idog To onoio npénel va npoBaMAeral. H dnpioupyia evoe pouceiou 10
onoio 8a npowBoUae Tov aT6X0 TNC NPOBOANC TOU AEUKOPITIKOU KEVINPATOC, ANOTEAECE Kal TOV KUPIO
0T16X0 ToU Npoypauuarog. Ia tov okonoé autd ano@aciomke dnwg peAeBouv o1 nio kdtw a&oveg, nou
gatialav oty napaywyn ypantou Adyou.

1. LUyKEVIpWOn oToIXEiwv nou apopouv Tnv IoTopIkA €EENIEN oy Onpioupyia Kal eunopia Aeukapi-
TIKWV KEVINPATWV.

2. Mehémn Twv oxediwv Kal Tou poTiBou 010 ASUKAPITIKO KEVINLA.

3. A&ionoinon Tou AEUKOPITIKOU KEVINPATOG GE DNPIOUPYIKES KATAOKEUEG.

210 npoypappa evenAdknoav 6Aol o1 paBnTEC/TpIEG Tou oxolciou, péoa and didgopa pabnuara. Ag-
ononBnkav 1a pabryara e Maooag, e lotopiag, mg Téxvng, Tou Xxediaopou kar Texvohoyiac, 1a
MaBnuarika kai n Fewypagia. MNa 1 cuMoyn Twv nAnpo@opiwv aglonoinBnkav {wviavég nnyég, and
KEVINTPIEG TNC MEPIOXNC, and ypanTd Keijeva, nepIodIka kal EKOOOEIC KABWE Kal pwToypagIke UNKO.

H epappoyn Tou npoypaupatoc éyive and tov OAeBdpn péxpl Tov Anpiln. O1 Mapaokeuéce Tou prva
ATav aQIEpWUEVES OTNV 0pyAavwon OpacTNPIOTATWY OXETIKA LIE TO AEUKAPITIKO KEVINPA. Maidid Kai ek-
naideutikoi, O0UAeyav pe NOAAA €uxapiotnon yia va NETiXouv TOUG OTOXOUC TOUG, PECA GE GPIOTO
KAipa ouvepyaaiag kar aAnAoBonBeiac. Mikpoi kai peyahor épaav noAAd, 1660 yia 10 AEUKaPITIKO
KEvInua, 600 Kai yia Tnv 10Topia Tng nepIoxic, aAa kai Toug avBp@noug Tne. Alagpoponoinaav T otd-
0N TOUC anévavrl 0To ASUKAPITIKO KEVINa, wg KATI mou KGvouv o1 yiayladee, Kal avayvopioav nv aia
Tou 1600 oTnv Kunpo 600 kai o1o EwtepikO. Eviwoav nepn@avia yia 1ov onoudaio poAo nou eniméleoe
n KoIvOTNTA ToUg oTNv NpoBoAn ¢ Kinpou 1o eEwTepIkG. Tnv idia oTiyun £viwoav Kal aywvia yia 10
PENNOV TOU Keviparog kal npoBAnpanopo yia Tov poAo nou pnopouv va enmeAécouv. O vBouaiaopog
TV NaIdIV anoTéAETE To KIvNTPO Yia T UVEXION TNG ENEEEPyaaiag Tou BEparog Kai Tnv npowenan g
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dnpioupyIKGTNTaC Twv naidiwv. H evaoxdAnon tov naidimv e 1o BEpa anotéAeoe  yEpupa nou EVwaoe
KQI GUVEXICEl va anoTeAE GUVEKTIKO DEOPO yIa OAEC TIC KOIVOTNTEG TNG MEPIOXNAC, and TIC onoieg npo-
¢pxovial 1a naidid Tou oxoAeiou. TENOC, N GUVEPYQOIO PE TNV KOIVOTNTA €KAVE PIKPOUC Kal PEYAAOUC
va vinoouv 61 ouvéBalav, ato BaBud nou unopodoav, atnv npoBoAn kai diampnon Eveg onpavikou
OTOIXEIOU TOU NOAITIOPOU TNG NEPIOXNC Tou MEPIPEPEIaKOU HaC XXOAEioU.

«Kapdapeg:'Eva oxoAgio, éva 6vopa, pia 1oTopia»

Méoa and 10 npdypappa «Kapdpeg: ‘Eva oxoheio, €va dvopa, pia iotopia» 1a naidid Twv B kar A’
T6€€wv ToU oxoAciou peAémnaav 1o apxaio autd pvnyeio péoa and didpopeg diabepankeg OpaaTnpIoTn-
T€C KaI npoondBnaoav va avadeiEouv Tic Kapdpeg, w¢ £vav and Toug mo onpaviikodc Bnoaupouc g
NOMNITIOTIKAG Pag KANPOVOUIAG.

Apxikd, ouykévipwoav Kal peAétnoav nnyég onwg BIBAIa, XApTec Kal pwioypapikd UNIKO, Nnpav ou-
VEVTEUEEIC, EMIOKEPBNKAV TIC KapApeS Kar yvwpioav Tnv 10T0pia Karaokeung, Tov 1pono Acmoupyiag
Tou udpaywyeiou KaBWC kai AikEC napaddoelg, mou OXETiCovTal PE TO XTioIWO Tou. XTn GUVEXEID, OTa
did@opa padnpara Tou AvaAutikoU Mpoypaupatog Kar péca and tn diaBepankn npoogyyion evenia-
Knoav g€ noIKiAeg dnpioupyikég dpaaotnpiotnieg. Méoa ano Tnv evaoxoAnon Toug E TO GUYKEKPILE-
vo Bépa Onpioupynoav Tov Uuvo/Tpayoudi Tou oxoAeiou, T0 onoio anoteAei atoixeio G TautéTNTAG
Tou. Emiong, py€éoa and ouMhoyikn BOUAEIG Kal Tn oUVEPYaOia Twv padniov e X1°2 Tou oXoAgiou
HaC KATAOKEUAOTNKE £va Pn@Idwto pe BEpa: «Kapapeg: Bnoaupdg amnv noAimamkn pag kAnpovopid»,
10 onoio TonoBemMBNKe o€ EEWTEPIKO TOIX0 KAl ONPEPT KOOWET TNV €i00d0 Tou oxoAgiou. EmimAéov, Ta
naidid epeuvnoav kai peAémaoav Ki dAa naAaid udpaywyeia, nou undpxouv oy Kinpo aAAd kai
o€ GMEC XWpeC Kal Ta oUykpivav e Tic Kapdpee Adpvakag. Xridoviag «épupeg enmkovwviac EA-
Aadag- Kunpou», npayuaronoinbnke tnAediGokeyn pe 10 70 Anpotiko Ixoheio Kapaiac. Ta naidid
TV 0U0 oxoAgiwv piAnoav yia 10 udpaywyeio e nOANg Toug, aviahha&av NANPo@OpIEC Kai Bprkav
opoIOTNTEG Kai 010Q0péG avdpeaa ota dUo pvnyeia. X1o NAAIOI0 TOU GUYKEKPIUEVOU Npoypauuatog
npayuarononBnke, «Huepida Anpioupyikig Mpagng» pe TiTtho: «loveig kal naidid oto idio Bpavio»,
oTnv onoia Ta naidid padi e Toug yoveic Toug napnyayav keipeva pe 0€pa g Kapdpeg. Emnpdabera,
€yIve D1aYwVIoPOC NPWTOTUNNG QwIoypapiac pe Bépa Tig «Kapdpeg» Pe GUPPETOXA GAWVY TWV paBnTov
ToU oX0A€iou. Xnv aiBouca EKONAWOEWV TOU OXOAEIOU 0pYavwBNKe EKBEGN LIE AUTEC TIC PWTOYPAPIES.

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

()¢ ohokApwan Tou 6AoU NPOYPAUATOG , aVaNTUXBNKE LOUCGEIOGKEUN, N onoia Ba anoteAei epyaleio,
10 onoio Ba pnopouv va aglonoloUv o1 EKNAIBEUTIKOI Kai Ta naidid ae BABOG xpovou.

«Ano6 10 TWpPa oT0 XBEC Nicw yupvw, anavrnoeic otn Balitoa Tng npoo@uyidg avalnt@...»

Y10 nAaiolo Mpoypdaupatoc MouaogiakAc Aywyng «And 10 T@Pa 010 XBEC Niow Yupvw, anavingeic om
BaAitoa TnC npoouylac avadntw...» NoU 6XeOIA0TNKE Kal EpappooTnKe oto Anpotikd IxoAeio Adooug
‘Axvag - «@@mg Mimac» kata 1n oxohikn xpovid 2018-19, 1a naidid avéhaBav poAo epeuvni, avaln-
TOVTag MAnpopopieg, Piwpara kal cuvaigdnpara, JEoa anod aviikeipeva Kair GANEC NPWIOYEVEIC NNyEg,
Onwg eivar paprupieg, aAd@ Kar pwroypagieg, nou peré@epav and tnv ‘Axva, yoveic kal nannoddeg
«j€oa o€ pia Bahitaa», TIC NPEPES TNC £10BOAAC. LKONOG TOU OUYKEKPIUEVOU Npoypauuartog Arav ol
padnréc kai ol padnitpiec, npoagyyidoviac 1o BEua diaBeparikd, péoa and pia ogpa dpacTNPIOTATLV
o€ 01IGQopa YVWOTIKA QVTIKEipEVa Tou avaAutikou npoypdupatog, va napampnoouy Kai va «avakpi-
VOUV» T0 QVTIKEIJEVQ, VO GUYKPIVOUV T0 XBEC |E TO OnpEPa, £vIOXUOVTAC £101 Kl TNV NONITIOIKA TOUG
Tautémra.

l'a tnv €niteu€n 1wV oTOXWV TOU NPoypauuartog, avantixBnkav didaKTkd aevapia e T xpron Aoyore-
XVIKOV KEILEVWY, NoU avagépovial ota yeyovora Tou 1974, v o JabnTég Kai ol pabATpiec ixav v
€uKaipia va napaydyouv ne¢o kai nointiko Adyo, va unoduBoulv poAoug Kai va riaouv npwidTuneg
EIKAOTIKEC dnpioupyieg. MapaAnAa, avantixBnkav SIEPEUVNTIKEG DPACEIC, KATA TIC OMOIEC KaTaypa-
@nKav, GUNEXBNKav Kal napouaciactnkav auBevTika avTiKEieva nou PeTapépBnkav ano Toug Karoi-
KOUG TIC NPWTEG JEPES, LETA TNV KatGAnwn Tou XwpIol Kal Tnv npoa@uyonoinan. Me Ta avrikeipeva
auTd Kal TIG £PYAOieC Twv padnrwv/uadnipiwv, otnBnke dladpaatikn €KBEoN GTov XWPO Tou oXoAciou,
0nou o1 ENIOKENTEG/TPIEC €iXaV TNV EUKaIpia va aMNnAEMIdPACOUY LIE Ta EKBENATA Kal TIC IOTOPIES NOU
auta «koupahouv». Emoréyacpa g 6Ang npoondabelag anotéAEoe N KAANTEXVIKNA EKONAWON UE NPo-
okekAnpévo Tov MpéaPu ng EANGGag otn Kinpo, e TiTho «lotopiec avBpwnwv- lotopia narpidag-gwvn
narpidac». Me g anayyeNieg Kai TG BEaTpIKEG OKNVEC MOU NAPOUCIACTNKAV oTnv EKdNAwaGN, {wvTd-
VEWE OTN GKNVA N 10Topia TG Axvag, 6nwe auth NPoEKUYE, avalnt@viag anavingeig omc BaAitoes Kai
TIC PUXEC TWV avBpwnwv Tne.
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MOIHZH KAI AHMIOYPTIKH TPA®H ME BAZH THN MOIHTIKH ZYAAOTH
«LANKAPI KAl ®EITAPI» TOY KYPIAKOY XAPANAMIMIAH

eartemiou@schools.ac.cy

To oupnoaio nporteiveral w¢ NAaiglo CUZATNONG PXWV Kal NPAKTIKOV KaANIEPYEIAg TG dnpIoupyIkAg
ypaenc pe BGon TV NoINmKA KUNPIGKnA napaywyn.

Kard m oxoMikn xpovid 2018-2019, pabntéc kar pabrpiec oe dekarpia (13) Anporikd IxoAeia 1ng
Enapxiag Adpvakag-Apupoxaatou , ota nAaioia Tou pabrparog g Aoyorexviag, £ixav v eukaipia va
yvwpioouv 1a nompara ¢ npéeearng noinmikAC cUMoyNng «Xahiykap! kair Oeyydpi» Tou kata&impé-
vou pag noint Kupidkou XapaAapnidn. H €ioriynon yia T ouykekpigévn nointikin evacxoAnon Arav
pia npwropoulia Twv EmBewpnipiov Anpotiknig Eknaideuang EAévng Aptepiou-Ownddou kar Adpn-
1pag Méooiou. Xta oxoheia Twv AIKTUwv Twv dUo EmBewpntpicdv, Ta onoia enédeIav evalapEpov yia
N GUYKEKPIPEVN dnpioupyikn dpdon, otdAnkav npotdoEIC Kal EI6nyRoEIC, o1 onoieg Ba punopouoav va
a&lononBouv otn oxoAIKn aiBouca kai va npokaAéaouv Tn dnpioupyIkn EKppacn Twv naidiov. MNa v
UNoBOAA TwWV CUYKEKPIPEVMV NPOTACEWY UNNAPEE auvepyaoia pe EI0IKO akadnuaikd Kai ENIOTNIOVIKO
NPOCWIKO.

01 EKnaIdeuTIKOi LNoPoUOaV va EUMAOUTIOOUV TIC OUYKEKPILEVES NPOTACEIC —€IONYNOEIC PIE DIKEG TOUC
napeppaoceic ah\a kai e elonynoeig Twv naidiov. Mabntég kai pabntpie¢ and 6Aa 10 CUPPETEXOVTA
oxoAeia eixav mv eukaipia va napouaidoouv £va Pépog NG GNIOUPYIKNAG TOUG napaywync, kara v
Huepida nou diopyaviBnke oto Anpotikd B¢atpo Adpvakag, onc 24/5/2019. Me didpopoug dnpi-
0UPYIKOUG TpOMoug, eUnAékovTag Kal AANEC TEXVEG, Onwg n pouaikA, To B€atpo, n {wypagikn, Kai oy
napouaia Tou noint Kupidkou XapaAaunion, 1a naidid napouciacav dciypara dnpioupyikng ypagng,
andppoia NG €VaoXOANCN TOUG HE TN GUYKEKPIUEVN noinmiKA auAAoyn Tou Kupidikou Xapahapnidn.

Exnaideutikoi o€ dU0 ano 1a dekarpia oxoAeia, 10 AnpoTiko IxoAeio Lwmpog —TouAag Xapahaunoug
otn Adpvaka (Qwteva XardnkalAn, MNwopyoc Xpiotou, Mapia XpiotodoUAou, Mapia Euayyélou) Kai
10 AnpoTiKO IxoAeio Opevdpou otnv eAelBepn enapxia Aupoxworou (Avipéacg TipoBéou, appiéAia

OwkaA) nporteivovial wg ElonynTEC/€lonyATPIEC aT0 cUPNAOI0. Ba napoucidoouy Ta oTddia EPapUOYNng
g dpaang oTig 0X0MKES TOUG HOVADEG, TOUG OTOXOUG Kal TIG MPAKTIKEG Mou avantixBnkav Kabwg ai
deiypara Epyaci®v Kal andyeIC-EvIUNMOEIC TwV NAIdIGV yia TN CUYKEKPIPEVN dpdaan.

H ev A6yw napouaciacn Ba 0WOEl TNV EUKaIpia yia avaotoxacpd aAAa Kai yia neparépw evOuvapwaon
TV EKNAIBEUTIKWV 0€ BEpaTa noinang Kai dnpioupyikng ypagng ong aiBoucec H16aoKahiag.

6¢ ka1 Zoyxpovn K ia: Tauté
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METANAZTEZ XTHN KYMNPO: TAYTOTHTEZ KAl TPAMMATIZMOI

zacharoulamala@gmail.com

To oupno6olo Karanaveral e 10 uaiodnto B€pa S JETAVACTEUONG, TNE TAUTOTNTAC TWV JETAVACTMV Kal
npoo@Uywv nou rdvouv Kai ouv 610 VNai Pag, ONwe Kal Twv EUKAIPIWV NOU TOUG NPOCPEPOVIAI and
T0 KPAT10¢, and 181wTIKOUC QOPEIC Kal and eBEAOVIEC yIa ENAOKN 0€ NpoypdupaTa nou GToxXEUouv omy
kardkman deglomrv noAuypaypanapwv. To B€pa nporeiveral wg nAaiglo ougitnong and v NMayku-
npia Opyavwaon MpowBnaong Mpappanaopou nou EMBIMKEI, ()G CUVTOVIOTIKAG PopEag, va BIEEAYE! pia
€noIKodouNTIKA ouZitnon PETaEU TwV BACIKWV EPNAEKOUEVWY OPADWV.

«H Avantuén Mwooik@v AcElothitwv otic Aidgopec Opdadec Meravaotwv otnv Kinpo»

H napéuBacn napouoiadel 1a anoreAéopara Tne €peuvag Tne Maykunpiag Opyavwaong Mpowenong
I'pappanopou oXemka pe m yAwooikn Eviagn peravaotav/-piov oty Kinpo. Fiveral odykpion pe npa-
KTIKEC 0€ AAAEC EUPWNAIKES XWPEC PE EUNEIPia aTNV avanTuEn EKNAIBEUTIKOV NpoypapupdIwy yia Tnv
avaniuén yA\wooikwv de€lomrwv (n.x. Fepuavia). TéAog, karatiBevial npoPANPATIOLOI OXETIKA PE TN
Béon Twv pnTpikv yAwaowv omn didackahia g EEvng yAdwoaoac.

«Koivwvikin'Eviagn Aitnt@v AgUAou otnv Kunpo: n yAwooa/eknaidguon
WC POXAOC EvTagnc i anokAEIGHOU»

H noAimki agiAou otn auyxpovn Kinpo napapével éva dlagihovikoupevo BEpa we npog v eniteuén
aPHOVIKNG EVIAENG TwV LETAVAOTAOV OTIC TOMIKES KoIvwvieg. Mia ogipd and npoopareg NoMITIKEG aAAa-

Ipappamopdg kar Zyxpovn Kovwvia: Tautérnreg, Keipeva, Oeapoi

YEC aAAd kai n BaBuiaia alEnon Twv PETAVACTEUTIKWY POWV TOV TEAEUTAIO XpOvo eNNPEGLOUV TIG ONJE-
pIVEG ouvBNKeG diaBiwang Twv amouvinv oulo. H ouykekpiuévn napouaiacn EEKIVA e v avadeign
anoreAeopdtwv and npdogarn Epeuva nou Npayuaronoinbnke avapopika e g ouvenkeg diaBiwong
Toug, divovrac éugacn oTov Topéa TNC YAwooac Kal ing duvardtntag npoéapacnc Toug oTnv EKNaideuan.
H napouciaon oAokAnpwVETal e NPOTACEIS yIa TN BEATIWON TWV ONPEPIVWV NPAKTIKOV, UIOBETOVIAC
np6runa 1000 yia Ty enionun, 600 Kai yia v avenionun eknaideuan yia avnAikoug Kai evnAiKoug.

«KoivwviKi'Evra&n Acuvédeutwv Maidiov péow tng EKnaideuonc:
H epngipia Tng Kunpou»

Ta acuvodeuta naidia Bswpouvial pia 1diaitepa eudAw opdda nou aviipeTmniel NOAanAEC NPoKAA-
o€ig (Halvorsen, 2002). MoAAG €xouv BIDOEI TPAUPATIKES KaATaOTAOEIC Onwe 0 NOAEPOC, T0 Tpalya, n
din€n kar n kakonoinon. EmNA£ov, eVOEXETal va avTIPETWNIoouV Kal enakGAouBeg DUGKONIES £10000U
o€ a véa xwpa (Stein, 2004). Ynapxouv onpaviikG Keva oTi YVHOEIS pag 6aov apopd TG EPNEIPIES
TV acuvodeutwv naidiav, 161aitepa onc xopeg g Nomag Eupwnng, oupnepihapBavopévng Kai g
Kunpou (Barrie & Mendes, 2011). Eivar eniong mBavo 6n 8 868nke £upacn o€ nio pakponpddeopa
{nthpara, 6nwg n EKNaideuon Kai n kovwvikn gpovida (Cochliou & Spaneas, 2019). Auti n napou-
oiaon gToxeUEl aTov EVIONIGUO TWV KEVAV OTIC YVOCOEIG pag péca and pia npdapatn avaiuon avaykwv
TV aouvoeOEUTWV NaIdiwy otnv Kunpiakn Anpokparia OXeTIKa PE TV KOIVVIKA €viaén Kai Tov poAo
g enionung eknaideuong. H napouaciaon oAokAnpwveTal Je NpoTACEIC yia Tn BeATiwON TwV onUEPI-
VOV NPAKTIK®V YIa pia anoteAeapankn eknaideutiki arpatnyiki yia acuvadeuta naidid.

«To Kévrpo Ynodoxig ka1 @1Aoeviag Aitntav AieBvoig Mpootaagiag
(K.Y.0.A.A.I.), Ynnpeoia AcUAou, Ynoupy€io EcwTEPIK®V»

H eioiynon otoxelel otnv napouaiaon tou K.Y.0.A.A.M., T0 onoio népav Tn¢ NAPAxmpPNoneg GUOIKOV
ayaBwv, Aemoupyei Kar wg olovel epyaatipl arunng pddnang. To Kévipo €ival évag xpog npwing
npoowpivig eihoeviag amtav acllou otnv KUnpo aMAd Kai KEVIpO NpoEToiyaaiag Toug yia éviagn
0TNV KUMPIaKn Kovwvia. EvAeiknikd napadeiypara pn tunikng/darunng pdénong, 1600 ano ateAéxn
Tou Kévipou (n.x. KoIvwvikoug Aeimoupyolc) 600 Kai and 1o BeAoviikG owpa, nepidappavouy Bépara
Onwg v ekpaBnaon v eANVIKAG YADOOAC, ENayYEAUATIKA KATAPTION Kal anokardoracn, karavonon
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TOU UGTAPATOG UYEIag, oIKIakn uylElv kal GAAa. Tnv idia otiyun, o1 piAoEevoupevol oto Kévipo ano-
AauBdvouv kai 6Aa Ta dikaidpara uddnong nou €xouv o1 KUnpiol unnkool. KataAnknkd, napoucidde-
101 0 HENOVTIKOG npoypappanopdg mg Aioiknong Tou Kévipou.

«To IxoAgio Tng Kupiakiic, n didackaAia Tng EAANVIKAG
KOl N PN-TUnIKn eknaidguon naidiov npoopuywv»

H e10rynon napouaiGdel 1o €pyo Tou Ixoliou ¢ Kuplakng pe BAon Tg EVVoIEG TNG PN-TUNIKAG €K-
naideuonc Kai Tng KOIVWVIKAC €via&ng Twv naidiwv npoo@uywv. Baoikn emotnpovikn apxi g Ael-
Toupyiag Tou XxoAgiou Tng Kuplakng opidetal n €viaén we pia diadikaoia otnv onoia GUMKETEXOUV
1000 10 VEOEIOEPXOUEVA GO0 Kal Ta UPIOTAPEVA PEAN WIag Kovwviag. H emmuxing kovwvikn éviaén
npayparonoleital pdvo padi pe kai 0xi yia Toug npdoguyec. v diadikacia aum avaykaiog eiva
0 KOIVOG KWOIKAG ENIKOIVWVIag. XTnv nepinton Twv naidiov npoo@Uynv 10 XxoAeio e Kupiakig
epapudlel pebodoug yAwaalkng 0idackaliag g eAAnvikAc. ‘Evag npoabetog napdyoviag NIAOYAg
NG UN TUNIKAC eknaideuong eival n dIaQOpETIKA JETAVAOTEUTIKA Bloypagia Twv Naidiwv npooeUuywy.
Y10 nAaiolo auté n didaokaAia Tng ENANVIKAG Yiveral e 1pono nou n yAwaoikA de€iétna ouvdualeral
pE TV avantu€n MWV KoIvoviK@v de€lotitwv, €101 MoTe n viagn Toug va yiveral pe puBuoug ualo-
AOyIKOTNTAC Kal apXEG 106TNTAC.

«Kovwvieg pe Xpopara:'Eva npéypappa €vragng and TonikEG apxeg
pe emKEPAARG Tov Anpo AyAavtiac»

To’Epyo «Kovwvieg pe Xpaopara» atnpicel T eudAWTESG 0padeS NPoo@Uywv Kai peravaotov otnv Ko-
Nnpo Kai ENIBIVKEI va BIEUKOAUVEI TNV opaln npocappoyn Kai évia&n Toug aTnv KUMPIaKn Kovwvia.
Epapudlerar and tov Anpo AyAavididg kar nepidapBavel éva oUpnAeypa noAU-eninedwv EVEPYEIDV
KOIVWVIKNC 0MPIENG, EVNUEPWONG Kal EKNAIBEUONG UNNKOWV TPITWV XWPmV, KABWE Kal EVEPYEIES
dikTuwong Touc. Enionc, anookonei atnv karanoAépnaon Tou paraigpou Kai Tng picaAAodogiag nou du-
oTUXw¢ karaypdovral. H ekatpareia anotelei 10 peyalutepo £pyo EVNPEPWONG Kal Euaicbntonoinang
yla T0Ug NPAOPUYEC Kai Toug petavdoteg nou UAOMOIEiTal oTov TONo pag.

«[IANTOMIKEZ» KOINONIKEZ KAI EKNAIAEYTIKEX
NMPOKAHZEIZ: ENAYNAMONONTAZ THN EKMAIAEYTIKH
KOINOTHTA ME YT XPONEX AIAAKTIKEZ MEOOAOAOTIEX
KPITIKOY TPAMMATIZMOY

andreas.georgiou@innovade.eu
charalambos.stergiou@cardet.org
yolanda.frangou@cardet.org
theocharis.michail@cardet.org

Ikonog: Eival n napouaciaon «navionikwv» («glocal») KOIVWVIKQV Kal EKNAIBEUTIKWMV NPOKANCEWV OE
0X€0N PE 0UYXPOVEG DIEBVEIC Kal EBVIKEC NPOTEPAIOTNTES KAI NWE PECA And GUYXPOVES EKMAIDEUTIKES
peBodoAoyieg KpmKoU ypapuanapou o1 Kunpiol EKNaIBEUTIKOI Jnopolv va TG NposEyYioouv Kavoviag
diaouvdéaeic avdpeoa o€ TonikG Kal naykoopia ¢nmpyata. Méoa and éva diadpactikd ouundacio, 610
onoio Ba ouvoudaooupe NapoucidaElg, ONTIKOUKOUOTIKG UAIKG, CUZNTACEIC Kal EPWTANOKPICEIC €V €idEI
010dIKTUaKOU NaIXVIOIOU, O GUPPETEXOVIEG avapéveral va evnpepwBoUv yia kalvotopeg JeBodoloyiee
KPITIKOU ypappatiopou, pe anwrepo otdxo va alonoinaouv diaBEoIpo ENPOPQWTIKG EKNAIBEUTIKO UAI-
KO Y10 TNV €NayyEAUATIKA TOUG paenan.

BewpnTik6 MAaioio: H eknaideuon 1wv vEwv cuvdEeTal PPNKTa e T aTAON TOUG WG auPIavoi NONITEC
anévavi o€ oUyxpovd Touc Tomikd kal naykoopia KovwvikonoAimkd ¢ntipara, 6nwe n oIKOVOUIKA
Upeon, n avepyia, n PTWXEIa, N KMPATIKA aAAayn, n JETaVACTEUON Kal 0 KOIVWVIKOG anokAeiopoc. Ta
Bépata autd kpivoviar anpaviikd kar and ta kpam péAn Twv Hvopévav EBvmv, 1a onoia uioBémaav
mv «Atévia 2030» pe Toug 17 X1oxouc Binoiung Avaniuéng (XBA). H evioxuon g kpmkig kara-
vonong ano eknaideutikoUg ota nio ndvw ¢nmpara, o1o upUTEPO mAaiolo Twv XBA, npokelpévou va
karavooouv kaAutepa TIC aAANAEVOETEG axEaelg o€ Evav aMnAoe€aptmpevo KOOUO Kal Kupiwg T
d1ao0vdeon naykoopwy EEAEEwy e avTioToIxeg TomKES, KaBIoToUV TV EMPGPOWON Twv EKNAIOEU-
TIKQV duean nporepaidmnia.

0 KpIMKAC ypappanopdg anoteAei Tn fAon yia TNV KAANEPYEID TwV AVAYKAIOV KOIVWVIKWOV OEEI0MTRV
TV VEWV PE aTOX0 TV avantuén XxapakmnpIaTIKWV Twv EVEQYWV NOANT@Y, KaBoT napéxel Tn duvardmn-
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10 ap@IopAmMong kai doknong KPIMIKAG o€ OEO0PEVEC NAPABOXES KAl XEIPAYWYNPEVES EIBNOEIC. XT0
nAaioio autd, kata T OIApKEIa TOU XUpnoaiou, o1 lonyntéC Ba WIARGOUV yia TEG0EPIC OIOAKTIKEG [IE-
Bodoloyieg nou Bacidovial oTov KPIMIKO YPAUUATIOPO Kal 0€ 0UYXPOvVa KOIVWVIKA «navionikd» ¢ntn-
para Kai Kar' néktaon omv duvardtntd Toug yia Tnv uioBETaon TETolwv BEPATWV 0TN KABNWEPIVIA TOUG
didacKahia.

Midakrikéc MeBodoAoyieg:

1. Oupadoouvepyarikn didaokalia

H opadoouvepyarkn 01dackaia avayvwpice 6t undpxouv noAUnAoka ntipara ota onoia 1o nAn-
pOQOPIaKA NEPIEXOUEVO DEV Eival PKETO yia Tn OnpIoupyia Npayuatikng paenong. Avayvwpidel T
onpacia Kar 51a0pacn T0U KOIVWVIKOKEVTPIKOU IE TOV ATOLOKEVTPIKO NPOCavATOAIGHG ot dIadIKa-
oia g Karavonong. Me tnv opadoouvepyarkn 010aokaAia, ENIOIOKOUUE TNV NAAPN EVOWUATWON
TV padnraov otn 81ad1kacia Karavonong PEow TG EVEPYOU CUPPETOXAC TOUC Kal TNC KPITIKAG avTl-
UETONIONG TOU KOIVWVIKOMOAMKOU GUOTAPATOG KaI TOU GUYKpoualakou nAaigiou. H péBodog auth
Xpnolyonoieital Kupiwg otnv Tunmikn eknaideuon yia v el0aywyn o€ noAunAoka B€para, 6nwe n
kAiparikn ahhayn kai n evepy6g nohirdrnra.

2. Avoixtoi xapol yia didAoyo Kai épeuva
(Open Spaces for Dialogue and Enquiry - 0SDE)

H peBodohoyia OSDE anookonei otnv avantuén tng aveEAPTNING Kal EVNPEPWUEVNG GKEWYNG, TOU
KpITIkoU ypappaniopou, Twv deglomiwy épeuvac Kai Tou unelBuvou Tponou okéyne Kai Opdonc.
Xpnoiponoleital Eupéwg yia v npaypdreucn naykoopwv ¢ntnpdrwv. Aev eniBaiiel ota dropa
11 va OKEPTOUV N va nouv, EvBappuVel TNV KPITIKA GUPPETOXN, ENIONUAIVEI TIC UNOKEIJEVEG Napa-
OOXEC Kal TIC EMOPACEIC TOUC KOl avanmiooel OUYKEKPIPEVES OeEI0TNTEG OKEWNG. Baoikn apxn
g peBodoloyiag OSDE €ival 6T n yv@on Tou EKNAIBEUTIKOU DEV Eival QVTEPN TNG YVWONG TOU
ouppetéxovra. AvTiBera, npayuatonoleital yia GUVEPYATIKA KATaoKEUN TG YV(ONG.

3. Storytelling

H agpriynon i aMiwg 1o “storytelling” apopd otn péBodo dirynong 10TopIKY, JE GTOX0 TN PETAdoon
OUYKEKPIPEVWV MANpo@opIwV Kal unvupdrwv. H xpAon g agriynong €ival noAU yvwaon 00 Kai

xikigtieg. Qatdao, n xpron ¢ wg PeBodou didackahiag e€akohoubei va eival nepiopiopévn. H
ouykekpipévn peBodohoyia evdcikvutal yia dlaBePaTIKES NPOCEYYIOEIC, 101aiTEPa OE NEPINTOEIG
NoAUYAWGOIKWY Kal NOAUNOAMIOUIKWY TAEEwv, KaBwe kar yia petapopd yvwoewy, akiov, ouval-
0Bnpdrwv kar otdoswv. Kevipilel 10 evOIapEPOV, EUXAPIOTEN KAl EVEPYONOIET ONTIKOOKOUOTIKA TOUG
eknaideuopévoug Kahiepywviag 1600 TIC ypantéc 600 Kal TIC NPOQOPIKES IKAVOTNTEG TOUC Kal
evioxUovtag napaMnha Tig de€I0TNTEG KPIIKAG oKEWNC, avdAuong Kai ouvBeang NANPOQOPIWY.

Tupperoxikéc MéBodol Bearpou (pe ava@opd oto Theater for Living)

To Theater for Living éxel Ti¢ picec Tou 010 «B€atpo Tou Karanieopévou» Tou Augusto Boal, o0
0Moio T0 CUPPETOXIKG BEaTpo yiveral éva 1oxupl epyaleio BIaAGYoU Kal KOIVWVIKAG GAAGYRG OXe-
TIKG We doPES Katanieong Kai B1aKpicewy. To GUPPETOXIKO BEaTpo €ival Blwparikd, XpnaolJonolei
10 0WA, TN VA, T0 JUaAd, I aI6BACEIC Kal Ta cuvaioBAPaTa Kai avoiyel évav X@Po NapeéxovTag
did@opa epeBiopara yia ‘npdpa e npayuankomiac’. Ta Bearpikd naixvidia kar o1 TEXVIKES nai-
{ouv onpavtikd poAo. Eivar n ougBoAIKA Kai cuvaioBnpatikn yAwooa Tou Bedrpou nou pnopei
Va Xpnolgonoinoel o kaBévac yia va karavonagl KaAUTepa Tov €Ut Tou, TIG OXEOEIC TOU [IE TOUG
GMoug kai 1a undpxovia npoBAnpara. Me aum my €vvoia, yiverar éva epyaleio yia n diepeuvnaon
naykdopiwv ¢ntnudtwv Kai uykpoUoewv ouvdEovTdg Ta e Tnv KaBnuepivi Zwn.
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«FAQXZIKH AIAAZKAAIA: AMO THN MPAzH
LTH OEQPIA KAI MAAI NIZQ» - MAPAAEIFMATA AIAAKTIKON
MPAKTIKQN ANO EPTAXTHPIA KAI TAZEIX

kontovourki.stavroula@ucy.ac.cy
sofokleous.s@cyearn.pi.ac.cy
mariaisabelle1000@gmail.com
k_evgenara@hotmail.com
panayichristina@gmail.com
christinchristofidou@gmail.com

10 napdv oupndaio napouciddovial S1IaPOPETIKES NPAKTIKEG EKNAIDEUTIKWY ONWOTIKAG Kal NPOGX0AI-
KAC £KNaideuonc TIC onoieg £xouv Epapuoael o1o NAaiolo YAwooIKAG dIDAoKANIOG 0€ KUNPIOKEC TAEEIG
Kal o1 onoiec anotéAeoav  BAcn yia £pyacTApIa yio EKNAIDEUTIKOUS Mo €ixav o16xo Tn diacivdean
BewpnTIKWOV NOPAdOXMV KaI NPAKTIKWY EQAPLOYWV 0T0 YAWOOIKO pudBnya. O1 EKNaIdEUTIKOI-EIoNYATPI-
€¢ Ba napouciGoouv avoIxTEG, 81a0pacTiKEG diadikacieg paBnong nou avéntuéav pe naidid kai oi-
pdotnkav pe AANEC eKNAIOEUTIKOUG [E OTOX0 T vonpaTtoddtnon PEow ypantol Kal npopopIKou Adyou
Kal TNV NApoXn EUKAIPIOV Y10 GUPPETOXA O€ NOIKIAEG KOIVWVIKEG NPAKTIKES Kal KoIvoTnTeG Adyou. Ba
00000V £101 noANanAG napadeiypara dIDAKTIKWV NPAKTIKWY Nou apopolv dIapopeETKES O100TATEIG TOU
yAwooikou paBnparoc.

1. IuvopA@vrag pe Tic A€EEIC: M@C N ypUPHATIKA EVOC KEIPEVOU
Ocixvel Tov dpopo yia oxedlaopé oAOKANpwEVOU oXxediou dpdong

YIN GUYKEKPIPEVN €l0Aynon, napouadidleral ox€dio dpaong pe Bépa v dkparn avdntuén omv
Kinpo, nou avantixBnke o€ pia X1 1d€n dnpomikoU oxolciou kai aglonombnke wg mAaicio yia
v noAueninedn avaluon kelpévwv wg dladikaaiag nou Eekivouae and Tig AEEEIC Kal KaTEANYE o€
autég, yia va epunvelael, va anodopnael kal TEAIKA va ENEKTEIVEI KAVEIC vonpara. ZUYKEKPIPEVa,
eMAIMKETaI p€oa and Tnv napouaciacn TS Nopeiac pyaciag g eKnaldeuTikol aAAG Kal Ta anote-

Aéopara oAdkAnpou Tou oxediou dpdonc, va diagavei 0 pOAOS TG YPAPUATIKAG TOU KEIPEVOU WG
@opéa dopnong vonudrwy kai dpacng 1600 o€ eninedo oxediaopoU pabnpdatwv and PEPOUS G
EKNAIOEUTIKOU GANG KaI KOIVOVIKAG BPpGong €K IEPOUC TwV HaBnTav.

. Avantuooovtac yAwooa Kal ypappanopodc oTo vimiaywyeio:

H epneipia ouv-avantugng piag evérnrag yia dpdkoug

H ouykekpipévn epyacia eondder oto nwe 1a naidid piag 1@&nc dnpoalou viniaywyeiou eveniakn-
oav o€ OI0(OPETIKEC MPAKTIKES KATaVONONG-vonpuarodoTnong KEIPEVWY Kal napaywyng Adyou, 01o
nAaiolo piag diaBepanknc-OlenioTnUoVIKAS evatntag yia Opdkoug. Mio €181ka, Ba napouciaotei n
nopeia avantugng g CUYKEKPIPEVNC EVOTNTAC 6NwG NPOEKUWE PEGA anod TV Enaen Twv naidiov
uE Noikila Keipeva Kar aviikeiyeva nou a&lonoinbnkav o€ nayviwdelg dpactnpidtnteg kai 1adi-
Kaoieg diepedvnong. Ba oudntnBouv, €niong, o1 BuvardNTeEC Nou NPOCQEPBNKAV yIa ENEKTAoN
TOV EUNEIPIOV YpapuaniopoU Twv naidiov, népa and Ta dpia Ing 6XoMKAG TAENG, PEGW YNQIOKWV
€pYaAEinv aAAG Kal TN Kivnong ToUg OToV X(WPO.

MiEapovrag” @wroypa@iec Kal nivakee {wypa@IKAG:
MPaKTIKEG yia cuyypa@n dHnHIOUPYIK®V I0TOPIMV

H a€ionoinon eikdvwv anotelei onpaviiko péco Oi1daokahiag Oxi pévo oto YAwooiké pddnua,
aM\a kal népa and autd. Ta teAeutaia dUo xpbvia uhonoinBnkav, o€ O1IAQOPES TAEEIC ONUOTIKWY
OX0A€iwv, NOIKIAEG DIDAKTIKES NPAKTIKES, GEIONOIOVIAC PWTOYPAPIES 1 KaI NIVOKES {WYPAPIKAG,
010 nAaiolo ¢ avdntu&ng BnUIoUPYIKOV apnyNoEWV 010 YAWOOIKO pabnpa. Ikonog me v Adyw
glonynong ival va avadeitel TIc NEKTACEIC TNG NPAKTIKAC TNG a&lonoinong pwioypagiwv Kai ni-
VAKOV {WYPaQIKNAG, W OIOQOPETIKMV EIONV EIKOVIATIKOU KEINEVOU Kal G DIBAKTIKWY PEGWY, YIa
mv avantuén petapoviépvwy dnyioupyik@v apnynoswy péoa and v npéracn oxediaopou Kal
uhonoinong piac T€T010G NPAKTIKAG, N 0noia ouvdualel NPooWNIKES PWTOYPAPIES Twv pabntwv/
paBnIpIdV Kai Nivakeg {wypapIkng TS naykoopiag noAmoTikng KAnpovopide.

And tnv TGgn otn dpdon:'0tav o (NPo@PopIKAG) AGyog yiveral npdén
H napoUoa epyacia anookonei 0TV napouciacn piag o€Ipac dpactnpIoTATKV, Nou uAonoinenkav

Kard 10 pdBnpa Tng yAdwaoaoac, ol onoiec, v Eekivnoav evidg g aiBouoag didaokaliag, a&lo-
noiwviag O1Gpopa KEIPEVIKA €idn kai egnAékoviag 1a naidid o€ noikiAia yAwoolkwv Kai 6xi povo
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dIEpEUVNOEWY (MIo cuppankov aAAa Kal o€ pop@n projects), katéAnyav o€ Npaypanko anodexmn
ka1 amv oAokApwon piag dpaacng, nou dev ftav a priori kaBopiopévn. 1o nAaicio autv, napi-
XONKE NOIKIAIG YAWOOIK®V «MPOidVTwY», EiTe w¢ TEANIKG anoTéAEopa eiTe wg PEPog TG 01a01kaoiag
napaywync 1660 ypantou 600 Kai npo@opIkou Adyou. MEow GUYKEKPIPEVWY dPacTNPIOTATWY Kal
«MPOIOVIWV>, NoU apopoUv aTn cuvépyela/auvopihia Tou npogopikoU Adyou e Tov ypanto, Eupa-
on diveral oto 61 n didaokaia NG yAwooag ival NPwIIoTa KOIVWVIKA NpaEn, nou, 61av anopove-
Bei and 10 KovWVIKG MAaiclo, anoateyvaveral and 1o vonuda e, v, avriBera, av avTPETwmIoTE]
0)C TETOIO KAl OXI WG 10 OEIPA MPOYPAUHATIOUEVWV EVEPYEIWV, anoTeAel auBevtikn noikIAGpopen
ENIKOIVWVIa.

H ENIXEIPHMATOAOTIA QX MEZO ANANTY=HZ
TON AEZIOTHTON FPAMMATIZMOY

Klordanou@uclan.ac.uk
constantina1605@hotmail.com
chuckdem@gmail.com
papandreou.maria@gmail.com

01 de&idmnteg emixeipnuatoloyiag eivar Gppnkia ouvoedEpEVES pE TIC BEEIBTNTEC KPITIKAG OKEWYNG
(Kuhn, 2018) ka1 katavénong kelpévou (Murphy et al., 2018). Qotdoo €peuveg deixvouv 0Tl 01 pa-
Bnrég Oev €xouv ENApKWS avenmuypéveg Tig de€idtnteg emixelpnuatoloyiag (Asterhan & Schwarz,
2016). H napouoa £peuva evidooeral oto nAaiolo piag oeipdc epeuvv nou eEetalouv Ty avantuén
Twv Oe€lomtwv enixeipnparoloyiag péow evog mpoypauparog nou otnpicetal oto G1GAOY0 Kal oTov
avaotoxaopo (lordanou et al., 2019). Xuykekpipéva otnv napouoa épeuva e€etaloupe 10 akdAoubo
gpeuvnniko eprnya: Mnopei pia napépBacn n onoia otnpicetal oto didAoyo va onpi€el Tnv avantuén
Tov Oe€lomTwV ypanTig enIXelpnuatoAoyiag Twv padntwy;

MeBodoAoyia

To avahutiko npdypappa éxel avantuxBei Kai epapyootei o€ TpIdvia oxTe naidid, 2 X1’ 1d€ewv Anpio-
TIKOU ox0A€iou. H epappoyn Tou npoypauuarog ixe ouvohikn didpkeia nepinou 13 90-AenTwv ouva-
VINOEWV YIa TNV KABE TaEn. 01 d€€IBTNTEC ypanTrg ENIXEipnuatoAoyiag, €ixav aglohoynBei npiv kal Peta
v napéppaocn wote va diamioTwdei n anoteAeopankomta tne napéupaong. To BEpa e napéupaong
fATav 1a kpITmpia Baon Twv onoiwv Ba NPENEN PIa XWPA va OEXETAI PETAVAOTEC,.

AnoreAéopara

Ta anoteAéopara TG epapuoyng €deIEav 01l 10 npoypaypa nrav anoteAeopanko )ote va npowdAaeIg
TI¢ de€IOTNTEC EMIXEIpNPATOAOYIAG TV PABNTWV OTOV TOPEQ TWV KOIVWVIKOV EMIOTNP@V. O1 padnrég
Xpnolyonoineav NepIoooTePa oToIXEia atnv TEAIKA avap£rpnon yia va otnpi€ouv Ta enixeippard Toug.
0 péaoc apiBudc aToIXEiWV MoU Xpnalgonoinoav ol padntéc au€ndnke onpaviika, and 1.025 omnv ap-
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XIKn a&loAdynon, o€ 3.307, onv 1ehiki agloAdynon (paired sample t-test, 1(38) =10.822, p <.001).
Eniong, 10 npdypaypa Arav anoteAEOUATIKG OTO Va PEIMOEN TIC NPOKATAAAWEIG UnEP TG BEong Ka-
nolou, kaBwe evw o1 pabntéC apxikd kataokeualav povodidoTara EMIXEIPAPATa, PETA Tnv oAoKANpw-
on Tou Npoypayuatog karaokebadav noAudidorara enixelppara, AduBavav unown eVaAakTIKES and-
Weig népav and m OIKA ToUG. LUYKEKPIUEVA, NapaTnPRBnKe otamioTikd onpaviikh adénon atn xpnon
OTOIXEIWV MOU 0KONO Eixav va anoduvapwoouy Th 8£on Tou ouvopiAnmi Toug. O apiBP6C Twy OTOIXEIWV
Mnou xpnalgonoinaav o1 paBniég pe okond va anoduvapwaouv  B€on Tou GUVOPIANTA TOUG augNBnke
and .205, amv apxikn aglohéynan npiv v napéppaan, oe 1.000, oy TeMIki agloAdynon perd mv
napéppaon (Z=-3.113, p=.002, Wilcoxon signed-rank test).

Lugitnon

Ta eupripata Tng napouoag peAENG unodnAvouv Ot €va Npdypappa Nou NAPEXEl 0TouC HadnTég
Vv EUKaipia va euniakolv ae OpacTNPIOTNTEG ENIXElpnpatoloyiag atnv TGEn pnopei va anpi€el mv
avanmuén twv de€lottwv Twv pabntv ypanmg nixelpnuatohoyiag. H napoloa £peuva evioxUel Ta
anoteAéopaTa NPoNYoULEVWY EPEUVAOV Nou otnpidouv Tn B€on 61 yia avdntuén Tou ypappanopou
anaireital va 6ideTal n eukaipia atoug padntéc va kaAhiepyngouv TIG OEEIOTNTEG ENIXEIpNUATOAOYiag
Touc oTa nAaiola auBevmikwv BepdTwv péoa and  aldyxpovn NPAyUaTKGTNTa TwV JaenTwv.
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MAINSTREAM LITERACY AND ALTERNATIVE LITERACY SITES:
FOSTERING CRITICAL LITERACY IN DIVERSE CONTEXTS

stavroula.tsiplakou@ouc.ac.cy
ioannidou.elena@ucy.ac.cy

Are literacies produced outside the context of formal education by definition ‘alternative’? Do alter-
native sites and practices of literacy serve to debunk mainstream literacy models? Do such practic-
es necessarily hone critical literacy skills? Conversely, can critical literacy practices flourish even
within rather conservative education systems, and, if yes, what types of dialectic with mainstream
literacy learning paradigms emerge? The papers in this symposium attempt to tackle these ques-
tions, bringing into the discussion data from Cyprus and Greece, ranging from curriculum analysis,
analyses of classroom practices and literacy events generated in the margins of mainstreamed
learning to gaming and prison literacy.

In the paper titled “Development of Greek Senior High School students’ literacy practices: innova-
tive tendencies and ideological distortions” (Athanasios Michalis), the new Greek language arts
curriculum and relevant educational material are examined; through comparative analysis of the
curriculum objectives and the texts and tests included in the educational material, the degree of
relevance or the deviations of the teaching material from the curriculum are determined, and these
are interpreted via critical discourse analysis of the discourses and genres recontextualized in the
curriculum, implementing Fairclough’s (2014) conception of genre as an entity mediating social
practices and Rose & Martin’s (2014) approach to the relationship between genre and ideology.

The paper titled “Critical literacy despite language policies and curricula: data from Cypriot schools”
(Stavroula Tsiplakou, Evanthi Papanicola) presents ethnographic data from pedagogical interven-
tions in a Grade 6 class in a rural area of Cyprus, which aimed to foster critical literacy by working

in the margins of a rather traditional language arts curriculum promoting autonomous literacy and
linguistic prescriptivism (Hadjioannou et al, 2011). The interventions adopted a radical critical lit-
eracy approach: teaching materials were authentic texts selected collaboratively by students and
teacher and the aim of text analysis and concomitant text production was to focus on the underlying
ideological import of the content of the texts examined, but, crucially, also on linguistic forms as
indexicals of identities, attitudes and ideologies.

The paper titled “Shhh! Write it down!” Studying teen writing, literacy and identity projection in
secondary school” (Andry Sophocleous) examines the secret writings of 15-year-old female stu-
dents that took place during class time in the form of note-passing in a special diary these students
kept during the academic year. This private writing between close friends provided access to their
interactions, concerns, identity projection and in-group affiliation as well as their writing code. The
students’ concern with issues such as social inclusion, institutional appropriateness, and the hu-
mour emanating from their written interactions, as well as the use of various registers and varieties
of Greek, indicate the richness in teen writing and suggest the need for closer study of literacy
practices in the margins of formal education.

The paper titled “Let them call it literacy”: Chronotopes, identities and texts in prison literacy in
Cyprus” (Elena loannidou, Elisavet Kiourti, Christina Christofidou) explores the design and im-
plementation of a Social Literacy Program (SLP) among inmates in the central prison in Cyprus,
which offered to the inmates an alternative approach to literacy engaging them with social themes
(Freire 1993, Comber et al 2006, Luke 2000) and creating a space where they could voice their
representations about the world and their identities. The methodology adopted was a combination
of intervention and ethnographic research (reflective diaries, field notes). The findings indicate that
the inmates were highly responsive to this type of literacy education and that it was appropriate for
inmates of varied educational and social backgrounds.

The paper titled “Why video games are important in literacy and learning” (Elisavet Kiourti) exam-
ines the out-of school literacy practices of four cypriot teenagers in gaming and digital environments
(e.g. YouTube, Facebook, Twitch). Specifically, the research examines (a) the ways the first person
shooter game Counter Strike: Global Offensive functions as an interactive problem-solving litera-
cy space during gameplay; (b) the out-(digital) literacy practices of the teenagers related to deep
expertise on the CS:GO and (c) the notion of metagaming. The methodology combines traditional
(Hammersley & Atkinson, 2007) and virtual ethnography (Hine, 2000). The main results indicate
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that CS:GO functions as a dynamic literacy problem-solving space, whereas the players become
agents by shaping their knowledge, literacy practices and expertise for the video game through per-
formative actions. The main findings in addition, indicate that CS:GO empowers players for constant
self-learning in the form of digital and non-digital out of gameplay literacy practices.

Ipappamopdg kar Zyxpovn Kovwvia: Tautérnreg, Keipeva, Oeapoi

DIALOGUE AND ARGUMENTATION SKILLS

FOR CULTURAL LITERACY: SUPPORTING SYNCHRONOUS
AND ASYNCHRONOUS INTERCULTURAL DIALOGUE
THROUGH MULTIMODAL TEXTS

AND COMMUNICATION TECHNOLOGY

hadjianastasi.m@unic.ac.cy

The purpose of the symposium is to present the theoretical framework, and process of co-devel-
oping activities to encourage dialogue and argumentation in response to cultural texts produced in
Europe and its periphery in order to promote cultural literacy. The symposium also aims to highlight
the significant role of this project in empowering teachers across Europe to use strategies that
encourage critical and creative responses to visual and multimodal forms of texts through the ped-
agogy of multiliteracies and dialogical processes of co-constructing meaning.

The work presented in the symposium is the outcome of an EU project, which works with teachers
and schools in pre-primary, primary and secondary education to understand and develop how chil-
dren and young people make sense of Europe and its varied cultures. Cultural diversity is one of
Europe’s most valuable assets, but young people need encouragement and support in order to build
the skills for effective intercultural dialogue and mutual understanding about each other’s lives and
cultural backgrounds.

Over the past year, researchers and teachers across Europe have cooperated in order to develop
activities to encourage young people of all ages to learn the skills of ‘dialogue and argumenta-
tion’ in order to communicate more effectively with each other, demonstrating an understanding of
each other’s perspectives and exploring the different cultural heritages and values of people who
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live in Europe. Dialogue encourages young people to think together as they express their opinions
while critically listening to, respecting and building on others’ perspectives and opinions. Wordless
picturebooks and short films that have been produced in Europe are used to stimulate classroom
discussions, and children and young people from different countries will share their responses to
these texts using an online platform that has been designed especially for this project.

A guiding question for this symposium is how can the use of dialogue and argumentation, multi-
modal resources and the use of an online platform could be used as tools for exploration of cultural
diversity in a classroom environment? On this premise, the symposium will include presentations
on the following aspects:

a) Introduction to the three pillars of the project: Cultural literacy, Multimodality, Dialogue and
Argumentation

b) The co-development of activities to support dialogue and argumentation skills for cultural literacy

c¢) Examining multiple venues of intercultural dialogue in the classroom through an online platform

The symposium begins with a discussion of the theoretical background of the project with a focus
on the skills of dialogue and argumentation, multimodality and the educational and pedagogical
value of these “tools” in promoting cultural literacy as defined in this project.

An integral part of the project has to do with the use of communication technology as a way of
encouraging learners to develop dialogical processes of co-constructing meaning and exchanging
their arguments and perspectives on important concepts, ideas and values which are essential to
European identity. Therefore, the second presentation presents additional value and affordances of
such tool in supporting synchronous intracultural and asynchronous intercultural communication
between students.

The symposium closes with a presentation of activities developed with the collaboration of research-
ers and teachers from different European countries for students of all ages. Teachers, who have
worked on the project, will provide examples of activities and teaching strategies for classroom
implementation. During this part, teachers will also demonstrate how the activities can be linked
with the new curricula in Cyprus. As will be shown, the activities offer important tools for teachers
that can be embedded in their everyday teaching practices applying and extending the emphasis

of the local curriculum on the development of a healthy citizenship in a contemporary multicultural
society, creation of empathy and sensitization against racism and bullying, development of respect
for human rights, protection of environment and sustainable development. The activities also in-
volve concepts, values and dispositions, especially those associated with European identities, skills
including dialogue and argumentation, thinking frames and strategies of collaborative construction
of meaning, which are integral to the philosophy of the local curricula.
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KPITIKH ZKEWH KAl AHMIOYPT'IKH FPA®H
KPITIKOL FPAMMATIZMOZ/KPITIKH ANATNQZH KEIMENQN/
ANANTY=H KPITIKHZ LKEWHL/ AHMIOYPTIKH rPA®H

stpa@cytanet.com.cy

Ymv avadiauopewaon Tou avaAutikou npoypdpparog ing Néag EAnvikig Maaooag, népa and tov yevi-
KO oKond Tou padrpatog nou givar n kardkman kai n dpiom xpron g yAwaaoag, diveral upacn otnv
avdntugn Be€lotiTwv, oTpatnyIk®v KAANIEPYEIQC TNC KPITIKAG OKEWNC Kal TNC PETAYVAONG.

H kpmknA kai dnpioupyikn okéwn TonoBetolvial otnv avwrtepn Babuida ouvBeTNe oKEWNS Kal OUVE-
ovral Yeta&u Toug pe pia SIaAEKTIKA oxéaon. X1n didackalia Tou pabnparog ng Néag EAAnvIKAG yAwo-
0ac, N KPIMKA oKEWYN PNOpET va evepyonoinBei péow TS KPIMIKAG avayvmong TwvV KEIPEVKV, agou
o1 padntég/1piec kaholvral va aflohoynoouv Ta enmixelpApard Toug. Kard ouvéneia, PE Tov KPITIKO
ypappanoud (apeiopimaon Kupiapxwv pUBwv, kpmknA ene€epyaaia eNIXEIPNPATWV EVAC KEIPEVOU), O
paentég/Tpieg wBoUvTal oTa avwTépa enineda oKEWYNS Kai otnv eniteuén evac evepyol ypappanapou.
H dnpioupyikn okéyn Bacicetal otnv eAeUBepn Kal npwrétunn oUvBeon Twv dedopévwy e T Bondeia
¢ gavraciag, pe okonod v eEcupeon noA@v Aloewv. H dnpioupyikn ypapn npoo@Epel noikiia
MAEOVEKINPATWY O€ VONTIKO Kal YAWOOIKG €ninedo, Kal BeATivel TIc DeEIOTTES ypapng.

YKonog Tou napéviog pyactiplou €ival n napouciacn Tou Bewpntikol nAaigiou e Bdon 1o vEo
avaAutiké npdypappa Kai touc AE-AE Kar n avddei&n O10aKTIKWY TPONWVY HE TOUC 0MOioUC UNOpPEi va
KaA\IEpYNBEi n KpIMKA oKEWN PEOW TN KPITIKAG avAyvwonc/Katavonong KEIPEVWY Kal n dnpioupyikn
OKEWN p€ow TE BNPIOUPYIKAG Ypaeng.

DEATH LITERACY - «<MA NA MINHZQ XTA MAIAIATIA TON 6ANATO;»
NPOZEITIZONTAZ TO 6EMA MEZA AMO TO NMAIAIKO BIBAIO
«NOlIA LTA KYMATA» THZ EAENAZ NEPIKAEOYX

xeniastylianou13@gmail.com

YKonog Tou Epyactnpiou eivai, péoa ano 1o naidikd BiBAio «Adyia ota kUpara», va epnAéEer Biopanka
TOUG/TIC GUMPIETEXOVTEG/OUGEC GE DPAATNPIOTNTEG EVIAENG TWV EVVOIMV TNG ANWAEIAG Kal ToU NEVBOUG
o¢ ou¢nmoeic pe naidid. 6a nponynBei alviopun BewpnTikh NAaiginon Twv dpacmpiomiwy nou Ba
npotaBouv.

Ta 1eheutaia xpbvia avaduerai diBvag 1o evdiapépov o€ autd nou ovopaletal Death Literacy kai 10
0noio opiceTal wg 10 OUVOAO TWV YVOOEWV Kal Twv de€lomiwy, nou Kabiotodv duvatnh v npdopacn
otnv karavonon aAAa kai n dpaon o€ 0,1 apopa 10 TEAOC TNE (wNic. AvBpwnol Kal KOIVWVIES e uYnAd
deiktn Death Literacy éxouv €1BIKEG yvwaelg o€ BEpara nou dntovral Tou Bavarou kai avantiooouv
my IKavotnta va B€touv TIC yvioEIg Toug autég o€ npagn (Noonan, Horsfall, Leonard, & Rosenberg,
2016). NapdAo nou 1o cuyKeipevo NG avapopdc otov Bavaro BiAoypaikd nAaicimveral oTov Topéa
NG UYEIag Kai Ing avakouIoTiKAg gpovridag, o ypapuanopdg yupw and £vvoieg Nou apopouv atov
Bdvaro npokunTel apiacta w¢ avaykn Kai oto KNaiBEUTIKO NAaiolo. Epwmpara Tou Tdnou «ua va yi-
Mow ora naidid yia Tov 8dvaro;» katadeIKviouv 10 PNKOC TG dIadPOUNG MOU €XEl UNPOoTa TNG Jia
Kovwvia va diavuoel, 0xI Jovo (¢ Npog 1o Gvolyua e oulAtnong, aAd Kal k¢ Npog Tov 1pono nou
Kari 1€7010 Ba eNIXeIpnBEi.

H eknaideuon yupw ano BEpara nou apopouv atov Bdvaro (Death Education) €xe1 éva noAu onpaviikd
pOA0 va dladpaparioel, 1600 0TN yvion 000 Kal 0Ty euaigdnionoincn yupw and 1o nwe ol avepwnol
OKEQTOVTQI, CUUNEPIPEPOVTAI KAl DOPOUV TIC EUNEIPIES TOUG OE OXEON IE TNV EUNEIPIA TNC ANWAEIAG Kal
Tou névBouc (Kastenbaum, 2001). Xnv eknaideuTiKn Npoasyyion evoc euaiodnrou Kai ap@IAeyope-
vou Béparog, nwg o Bdvarog, KUpIo otdxo anoteAei n diGdpacn Twv PEAGV TG opddac pPeragu Toug,
0ANG Kal € TO EKAOTOTE KEIPEVO, 0TO 0M0io 0/n EKNAIDEUTIKOC Ba BacioTei yia va Krioel pia ouditnan.
Evidoooviag Tic évvoieg TnG anwAelac kai Tou névBoug otnv eknaideuan, avandpeukia n Eupaocn dive-
101 0Ta oUVaIGBAPATA NOU NPOKUNTOUY, Ta 0Noia PEAETAVTAI KaI yivovTal Karavontd ¢ Gaivopeva nou
MPOKUNTOUV ano €va nedio OXE0EWV, PACIKO XAPAKMPIOTIKO TwV 0noiwv anoteAei n oUvBetn aAAnAe-
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nidpaon (BA. Zembylas, in press). MapekBaivoviag, Aoindv, 1a névie orddia npooappoyng oto néveog
n¢ Elisabeth Kiibler-Ross (1969), 1a onoia AavBacpéva uioBemBnkav w¢ n nopeia nou akohouBeital
ETa TNV anwAeia evac ayannpévou Npoownou, n €viagn Twv EVVOIMY TNG an®AEINg Kal Tou néveoug
0TV EKNAIDEUON €XEN DI OTOXEUON: 0. TN YVWPILIA TWV NAIdIOV JIE TIC PACEIS Tou NéVOOoUC, 01 ONOIEC
BewpoUvral avapevopevee avridpdoeic uerd and pia onuaviikn anwAela kai B. 1n ouitnon g onou-
daidTtnTag Twv avapvAacewy, 1000 we pépoc Tne 1a01Kaciag Tou NévBoug 600 Kal WE vonuaredomaon
NG euneipiac, aAAd w¢ ouvEXION TG OXEONG JE TO PUOIKA anwv ayannuévo npoowno.

H avdykn yia kdAupn Tou Kevou nou undapxel oty EAAnVIKA naidikn BiBAioypagia nou npaypateveral
TIC £VVOIEG TNC ANWAEIAg Kai Tou névBoug, odriynae otn dnyioupyia Tou naidikou BipAiou «Adyia oTa
Kuparas. To BIBAio anoteAei ouvepyaaia avapeoa otn ouyypa@éa’EAeva MepikAéouc, Tn AEToupyo Tou
NaidaywyikoU Ivotiroutou MoAugévn Truhiavou kar Tnv ikovoypdo lpic Xapaptln. Baoikdc akonog
g dnpioupyiag Tou €ival va anoteAéoel Epyaleio ota xépia Twv EKNAIBEUTIKOV AnpoTKAG Eknaideu-
ong, WOTE va eival o€ BEon va NpooEyyioouv TIC EVVOIEC TNS ANWAEIAC Kal Tou NEvBoUS oTIC GUNTACEIG
Touc pe naidid. To PiBAio €xel ekdoBei and 1o Maidaywyiko Ivatmodto Kinpou kai Bpiokeral ndn o€
KGBe BIBAIOBAKN GAWV TwV TUNPATKV TwV dnPoTIKWY oXoAeinv Tng Kinpou.

Y10 epyactpio, o1 eknaideuTikoi Ba eunAakolv o€ Bioparikég dpaatnpIdTNTeG nou Ba Toug BIEUKOAU-
VOUV NPOooQEPOVTAG TOUG epyaleia Kal IEEC yia va dlaxelpioTolv Ta dUoKoAa ¢nTipaTa Kai pwinuara
nou NPOKUMNTOUV GE GXEoN LIE TN 6UZATNGN TNG aNWAEING Kal ToU NEvBoug, 6nug n dpaparonoinyévn
agnynaon, n Karaypa@n 1wV pAcewv Tou NévOoug, T0 KOUT TWV avapvnoewy, NUEPOAGYI0/ypAppaTa e
Bepaneunikn diadikaoia, Ta ypdupara cupnapdotacne. Anwrepog atoxog eival va 6oBolv atov/otnv
EKNAIDEUTIKO epeBiopaTa va culntiael e Ta naidid 1Ig pAoeIg Tou névoug we £va Biwpa GUOIOAOYIKO,
n povadikdTnta Tou TPANOU NOU Kaveic neveei, Tnv karavonan Kai 1ov 6£Bacpo g povadikomiag au-
MG, KABWS KaI TN 6NoUdAIGTNTA TWV AVAUVAGEWV OTN GUVEXION TwV EGUV E TOV ayannpévo eKNInGv.

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

H AYNAMH THZ NAIXNIAOMOIHZHZ LTHN EKMAIAEYZH:
NOxX NA AHMIOYPIHZETE KAI NA XPHZIMOIMOIHZETE TA AIKA ZAX WHOIAKA MAIXNI-
AIA ANOAPALHZ (ESCAPE ROOM GAMES)

ourania.miliou@cardet.org

Ta naixvidia €xouv pia mAodaola Kalr ouvapnacikn 10Topia, kaBwe n xpron dlaedpwv HopPWY nai-
XVIBIOV €XEN TIC anapxéG TNG 0TOUG NPWToug noAimapoug nou avantuxenkav npiv and xINABES xpo-
via: and Ta emmpanédia naixvidia, Ta onoia énaifav omv Aiyunto To 3500 n.X. péxpl Ta naixvidia nou
énailav ol 18ayeveic omnv Auotpahia. O1 AGyol yia Toug onoioug Ta naixvidia anoreAodv iowg mv nio
OUVaPNACTIKA PUXaywyia otnv 1o1opia NG avBpwnaérnTac ival noAAoi Kai oXeTidovial e 10 yeyovog ot
éxouv eyyevn atia otnv avBpwnivn diackédaon.

Y1n gUyxpovn TEXVOAOYIKA €noxn naparnpeital éva ouvexig auavopevo evalapEPov o€ NayKOopIo
eninedo yia Tnv avantuén nAEKTPOVIKAOV NAIXVIBIOV. LUYKEKPIPEVA, N €vapEn TG YneiakAg Enoxnc
£pepe padi Tne rexvooyieg nou Bacicovial atn xprian NAEKTPOVIKOU UNOAOYIOTA, ONwCE Ta BIVIEONAIXVI-
010 Kal 0 NPOCOUOINCEIC ENITPENOVTAC Th OnpIoupyia kai d1GBeon naixvidiwv Ta onoia ival diaBéaiya
o€ €va PEyaho nooootd Tou avBpwnivou nAnBucpou o€ naykAopio ninedo.

Ta otoixeia Twv naxvidIWV €XoUv anoteAECEl Xpnolpo epyaleio kal atov Topéa g eknaideuong. Ei-
dIkOTepa, a1a oUyxpova eknaideutikd nepiBaAovIa xpnaoiponolsital oAU ouxvd n naixvidonoinon,
N 0noia anoTeAEi Jia NPOGEYYION YIa TOV PETACXNUATIONO TNC dIdaoKaAiag nou Pnopei va €xel Benka
anoteAéopata o padnalakn epneipia. AvaAutikGiepa, n 6idackalia nou Bacileral amnv naixvidonoin-
on a&lonolei Ti¢ TexvoAoyiec mou unoompidouv Tn dnpioupyia naxvidiov yia T dnpioupyia diaokeda-
OTIKGOV 01a0pa0TIK®V EIKOVIK®V NEPIBAAOVTWY, Ta 0Nnoia NAPEXOUV KIVNTPA GUUKETOXAC Kal NPOGyouv
™ Biwyamkn paénan.

Y10 nAaiolo Tou napoviog epyaotnpiou Ba napouciactei n Oladikacia Tng dnpioupyiag kal xpAonc
yneiakwv naixvidiov anddpacng (Digital Escape Room Games). Ta naixviéia anddpaocng, 1a onoia
€X0UV OXETIKA MPOOQATa NAPOUCIAcTEl 0T0 EUPUTEPO NAYKOOUIO KOIVO, EX0UV KEPDIOEI TO EvOIapEPOV
KaI TNV Npogoxn Twv vEwV. Ta GUYKEKPIJEVOU TUNOU naixvidia unopolv va xpnaiygonoinBodv Kai og
eKnaIdeuTIKA nepiBdAovra, kaBwe unopolv va avantuxBouv e Bacn tn G10aKTEA UAN Kal va EVOw-
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HATOOUV MPOKANGEIC TIC 0NOIEC UNOPOUV va AUGOUV 01 JaBNTEG XPNOIPONOIWVIAG TIG YVWGEIG KAl TIG
de€l0tnTec nou anok6pioav and 1o H10aKTIKO UAIKO Tou paBiparog.

Ye auto 10 NAaiolo, aTOX0C TOU EPYanTNPiou €ival va ekNaIdEVUOEI TOUC EnayyeAuartiec nou epyalovial
oTov Topéa TG eknaideuong, €101 WOTE va unopoulv va a&lonoinaouv Tic duvatdtnteg Twv PNPIaKOV
naixvidiwv anddpaong oe eKNAIDEUTIKA nepIBGANOVTO. LUYKEKPIUEVA, autd To Epyactripio Ba Asimoup-
ynoel wg Bripa npog Bripa 0dnydg yia T dnpioupyia Kai xphon Yn@iakwv naixvidiov anddpaacng o€
eKNaIdeuTIKa nAaioia divoviag éugacn otn BIBAKTIKA PeBodoAoyia Kal TIC EKNAIBEUTIKEG NPOCEYYIOEIQ
Katd tn O1apkela Tou oxedlaopoU Toug. Méoa ano 10 CUYKEKPILEVO Epyaotnpio BEAoupE va eunveloou-
HE TOUG ENayyeAUaTIEC va PETAOXNATIOOUV TIC OIDAKTIKEG TOUC NPOOEYYIOEIC péaw T aglonoinang
TWV YNQIAKWV TEXVOAOYIRV, NPOKEIYEVOU va dnpioupynoouv O1a0KEDAOTIKG Kal aAANAENIOPaoTIKA
€IKOVIKG nepIBAAAovTa nou npowBoUv Tn BlwpatikA pdénon.

YUuyKekpipéva, PeTd Tnv napakoAoBnon autou Tou pyactnpiou, ol enayyeApariec Ba sivar oe Béon
Va £QapPOC0oUV apPXEC ABnong BaciopEveS atny Naixvidonoinan yia va dnyioupynaouv Ta dIKA Toug
naixvidia anédpacnc. va xpnaigonoinagouv naixvidia anédpacng otnv KaBnuepivi OIOAKTIKA NPaKTI-
KA. Kal va PETAaoXNUATioouV TIC NPakkéG S1daokaAiag péoa and T dnyioupyia OI0OKEDAOTIKOV Kal
ONUIOUPYIKMV YNQIAK®V NAIXVIBIWV.

AIZOHTIKOZ FPAMMATIZMOZ. TO ZOMA QZ KEIMENO.

mariakamberis@gmail.com

Lkonog: Biwparnkni karavonon Tou aioBniikoU ypapuanopol péoa and T dnpioupyika Kivnon, cuvo-
deudpevn anod Bewpnniké undBabpo.

‘OAec o1 pop@EC pabnang eival EvomPaTteg, apol £0Tw Kal £va OToIXEID/ UEPOC TOU OMHATOC EVEPYO-
noieital. EEeidikeupéva pabipara pe kbpio GEova 10 owpa xapakmnpicovial and v aAnAenidpaon
oKEYNg, €Kppaong, dnyioupyiag, ouvaioBnparog. H tonoBémnon tou Mwpic MepAaw-Toviu (2016)
avagépEral atnv eUNeEIpia PJEowW Tou oPaTog, unootnpidoviac Om 10 owpa AErmoupyei wg epyaleio
Karavonong. «€ipaate awpa [...] avidapBavopacte Tov KOGHO PEGW Tou owpatog pac» (Mwpic Mep-
Aw-Tovii 2016 oel. 358). Anod aut T okonid, 10 COPA WS £AUTOC, avridpa, okEPTeETal, aAANAEmdPa,
Bupdral, ekppaleral, pabaivel. H npoavagepBeioa Bewpnon uloBeTEal we n Bacikn apxn nou OIENEl
 dnpioupyikn Kivnon kaBwg Kai 10 Baciko GEova oxediacpou Twv dpdoswy Tng napouoag dpaong.

To owpa avrigeTwnieral w¢ oAGTNTA N onoia evepyEl dNPIOUPYEI EPNEIPIES KAl PJEOW QUTWY, KATAVOET
Tov KGopo nou el. H kivnon, dev e&apraral povo and mv odnyia Tou puahol aA\a kai ano Tg Ikavom-
TEC TOU 0WUATOC, Y1’ AUTO T AGY0 UNApXouv Kal ol diaBaBpicEIC OTa ENiNEda EKTEAEGNG KOl KATAVONONG
pIag Kivnong i€ apopa otnv TEXVIKA, 0TI NOIOTNTEG TNG EKACTOTE Kivnang 1 Kal aTov 6UvAUAoU0 Tov
KIVAGEWV PETaEU Toug. H dnpioupyikn Kivnon eivar pia pop@n 1€xvng nou Baciceral o QUAIKNA Kivnaon,
peTarpénoviag v idla Tnv Kivnon onpavrikn, eomialoviag o€ aut éxoviag mAnpn guveidnon, 6viag
BeTikoi aTov NEIpapaTioyd, Evepyonoinviag TIc aloBAceIg, dNPIOUPYMVIAS YIA TOUG CUHHETEXOVTEC [ia
aioBnmiki epneipia (Stinson 2003). 01 duvardtnTeg Kivnong, PETKIVNONG, EUPNUATIKOTNTAC Kal pavTa-
oiag péoa and 1o owpa KaBwe Kai n dnpioupyia npwtétunou KivnoloAoyikou Ac€ioyiou we €va €idog
ypapuanopou pe okond v eEENIEN TN évvoiag Tou aioBnmikou ypappanopou “aesthetic literacy”
(Lussier 2010), 6nou emtuyxaveral yvwon Kal ENKOIVWVIa PEow Tou 0WUAaTog Kai NG YAWooag nou
xpnolyonoieital ot diadikacia dnpioupyiac Tou KivnoloAoyikoU Ae&iloyiou.

To ooya €ival €va KEIJEVO NOU GUYKIVEI, T0 0noio dev Xpnalponolsital pévo epyaieiaka alld Kal wg
péao yia yvawaon 6nou n dnpioupyikdtnta evBappuveral, kaA\iepyeital, ekppaleral péow neipapancyou
L€ TNV EVEPYOMOINGN TNE PAVTACIac péoa anod 1o 6Wua, TV Kivnon Kai TNy aKIvnoia Tou gwuatog, T
perarponi Tou KaBw¢ EKPPAZETAI PE TO XWPO, TN GXEON TOU E T AVTIKEIUEVA Kal € Ta AAa (Topa w¢
EVOWMUATOS YPaUUATIOHOC.
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MOAYTPOMIKEZ TYXEX THZ AOHTHMATIKHZ
TAYTOTHTAZ: H NEPINTQXH TOY EIKONOBIBAIOY

pre.kk@frederick.ac.cy
mythoporoi@frederick.ac.cy

H noAutponikni kouAtodpa kai n aioBnon Tng agBoviag aicbnmiKwv duvaToTATWY NOU GUVICTG NOIOTIKG
¢ yvopIopa anoteAei évav and Touc napayovieg nou nédpacav kal EmdPoUv KataAutika otov Ao-
yorexvikd kKAAOo Tou €ikovoypa@npuévou BiBAiou. O1 moAutponiké aiobnkég duvardtnieg Kai n &e-
pelvnon Toug Xpwpari¢ouv 10 NOIGV Wi 0€IPAg 10wV Tou™ Kal pdAiota Tou EIkovoBiBAiou, oto onoio
N EIKOVO CUPPETEXEN PE KaBopIOTIKG TpOno otn difynon, padi pe nic AéEeig, pe Baon pia duvapikn
OUVEpPYEID TwV d1a0TA0EWY TOU X(POU Kal Tou xpovou (Serafini, F., 2011; MNavvikonoUAou, 2008) Kai
TPOMOBOTMVTAC TNV XAPAKTNPIOTIKNA TOU TAON Y1 EKPPACTIKG NEIPAATIONS. XT0 GUYKEIIEVO TOU EIKOVO-
BiBAiou, k4B didotacn TS agrynong ival duvauel uaiabnin Evavi TV dNPIOUPYIKWY NIECEWV NOU
aoKei n noAutponikn KouAtoupa. AlanioTdvoupe Ta anoteAéopard Toug o€ NoAAd enineda:

- 01N O1aOPPWON AMOKEVIPWUEVWV, N YPAPHIK®V EVBIQITNPATV a@NyNUATIKOU NEPIEXOUEVOU («MOU
napdyerar vonua;»):

- otv ene€epyacia oUVBETWV apnNYNPATIKOV TAUTOTATWY Kl TEXVIKWV (<M OOPEITal KAl NWS PeTadi-
deTal n 10TOpIa;»)”

- gTnv avaBewpnan Twv pAAWY, TNG ENIKOIVWVIAG Kl TwV IEPAPXIKWY OXEOEWV avdpeaa oToug apnyn-
HaTIKOUG GUVTEAEDTEG, NG TOV avayvaotn / TV avayvaorpia wC TV / Tov ouyypapéa Kai Tov / v
€IKOVOYPA@O («molol napdyouv Kai EAEyxouv TV a@Aynon Kai 10 vonpad 1ng;»):

Ipappanopog kar Zoyxpovn Kovwvia: Tautérnteg, Keipeva, Bsopoi

- Kal v avdnTtu€n piag noAugwvikng, diahoyonoinpévng agnynuankig aviiAnyng («1 gidoug vonua
oxnyaticerar kai noU anooKonE;»).

To eikovopiBAio BETel 1010iTEPEC EPUNVEUTIKEC NPOKANCEIC TOOO LIE TNV £vvola TOU EEKAEIDDUATOC TwV
Kwdikwv Tou (Pek, Y., 2018; Serafini, F., Kachorsky, D., & Reid, S. (2018; Dallacqua, A. K., 2012)
000 Ka1 pe TNV €vvoia TG 0IKEIONOINGNG Toug yia npocwikA N Kar cUAOYIKA OnpIoupyIKn noAutponi-
KA ékppaon. O ypappamopog yia Toug VEOUC apnynuatikoUg Xwpoug, Ta véa Jéaa, T véa KouAtoupa
napaywyng kai ehéyxou Tou vonparog (Mills, K. A., & Exley, B., 2014; Hassett, D. D., & Curwood, J.
S., 2010) Bepehidver Tn BUVATOTNTA YIO EVEPYNTIKA avAyvwon Kal KPIIKA karavenon g 181aitepng
popgoAoyiac Tou IKovopiBAiou.

To epyaomipio «MoAutponikES TUXEG TN agnynpamikng Tautotrag. H nepintwaon Tou ikovoBiBAiou»
nou avéntue n opada @idavayvwaeiag «<MuBondpor» 1o nAaicio Tou 3ou cuvedpiou «pappanopog
Kai XUyxpovn Kovwvia: Tautotnrec, Keipeva, Beapoi», péoa and toug névie otadbpoug Tou, napoucid-
Ce1 onypi6TUNa TNG NOAUTPONIKAG AIGBNTIKAG €V dPACE! Kal npoTteivel éva oUvolo and npakkES agn-
ynpankoU ypappaTiopoU eV OYEl TWV EPUNVEUTIKWY NPOKANGEWY nou BETEI To £iD0C ToU EIKOVOPIBAOU,
10i0¢ évav Ing dduNoNg Twv agnynuankwv tautomiwv. H npopardpevn oxéon Twv “npwwv” Tou
€IKOVOPBIBAiIoU pe TV Npayuankotnta, 1a UMKA Kai o1 diadikaoieg dOUNong Toug, n 1Epapxia avayeoa
0TOUC NPWEC Kal 01 KOOIKEC NoU TN cUVBETOUV, ival opiopéva empépoug BEpara nou Ba pag anaoxo-
Aagouv otoug oraBuouc Tou epyacTnpiou.

01 0UVEDPOI-OUMLIETEXOVTES HETA TNV 0pYAvwOon Touc o€ oAyopeAeic opddec Ba nepaoouv diadoxika
Kai and Toug NEVIe EMPEPOUC oTaBpoug Tou epyactnpiou. H didpkeia kaBe oraBuou eivar 15 °. 01 oup-
PETEXOUOEC Kal O GUUUETEXOVTEG OE TEOOEPIC oTaBpouc Ba epmAakouv PIwuatika oe aoKAGEIG Aoyo-
TEXVIKOU ypappaniopod, dnyIoupyIkng avayvwong Kal ypaeig, nou €Xxouv oxedIaoTei kal avantuxBei
lE atoxouc apnynuatkoU ypappanopou yia naidid npamng oxoMKNg kai axoNikAc nAikiag, eva Ba
nepdoouv Kal and évav otabuo yia 10 Bwpntiké undBadpo Tou epyactnpiou.

Me tnv oAokArpwan Twv EPYaci®V aToug EMPEPOUS otabBuolg, Ba akohouBnagl dekalentn cudAaman
YI0 EpWTAPATa OXETIKA [IE TO EPYAOTNPIO0, AVATPOPOIGTNON KAl avaoToxXacyo yia nepamépw duvatornteg
€KNaIBEUTIKAC a&lonoinang Tou.

01 névre empépouc oTabyoi sivar:

1. «H apnynpankn Tautétnta otn pop@poAoyia Tou EIkovoBiBAiou
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«AIMAd Xpiotouyevva N PETapopeWaEIC Tou Epnevicep Ikpoutl»

2.
3. «Tautdmreg otov “Luunav nou GAhoi 10 ovopdlouv BiphioBnkn”»
4. «Meydha vonpara o€ pikpd BipAia»

5.

«[10¢ o1 agaveic npwe¢ kKAEPouv v napdataon;»

ApKETEC aNo TIC NPAKTIKEC AQNYNUATIKOU YpappaniogoU Tou npoypdpparog €Xouv EQAapUooTEi omv
npGén ora «Mpwiva Oihavayvwaiag» Twv «<MuBonopwv», v GMEG napouaiddovial €6 yia NPWM
oopa.

FPAMMATIZMOZ, NOAYTPOMIKOTHTA

KAI ENZOMATQOZH TEXNOAOTIQN NMAHPO®OPIAL

& EMIKOINQNIAZ: AMO THN EIKONIKH

& EMAY=HMENH NMPArMATIKOTHTA LTHN NAPATQrd
WHOIAKON MOAYMEZIKQN ILTOPION

roushias.ch@cyearn.pi.ac.cy

Mia an6 ni¢ nporepaidTnTeg nou BETou Ta GUYXPOVa EKNAIOEUTIKA ouUCTAPATA €ival N anoTeEAECUATIKA
a&lonoinan 1wV Yn@IaKwv TEXvoloyiwv otn diadikacia g pddnong kai didackadiac. H idia n Eupw-
naikn Emirponn (2018) avakoivwoe npdapata éva «IxEDIo dPACNG yia TNV YN@IaKn eknaideuan», 10
onoio neprhapBaver oxediaopd dpdocwv yia T «ompIEN TG Xprong Texvoloyiag Kai ing avdntuéng
PNQIaKWOV IKAavoTATWV GTNV EKNaideuan».

To Naidaywyiko Ivorimodto Kinpou tou Ynoupyeiou MNaideiag, Mohmopou, ABAnniopoU kar NeoAai-
ag, péow Tou Topéa Eknaideutikine Texvoloyiag, npoypapuartidel kar uhonoiei noAAanAéc dpdaceic
Kai npoypdppara (evidnia kal Eupwnaika) yia v evowpdtwon tov Texvoloyiov MAnpogopiag kai
Enikovoviag (T.M.E.) otn paBnoiakn diadikacia, o¢ €ninedo 0XOMIKAG povadac, EKNAIBEUTIKWOV Kal
pabntwv. Méoa and v aionoinon KaivotOpwv NPOCEYYioEwV PABNONG Kal Twv BUVaTOTATWY TWV
YNEIaKWV TEXVoAoylwy, diverar 1Biaitepn éupacn oTic opICOVTIEG KOUPIKEG DEEIOTNTEG Twv HaBnTdv
Tou 210u alwva, 6nwg de€IdTNTeEC autévoung PaBnong, NANPOMOPIAKOU YPapUaTGuoU Kal KPITIKAG
OKEWNC, CUVEPYOOIOC Kal ENIKOIVWVIaC, SNPIOUPYIKOTNTAC Kal KAIVOTOMIaC.

e qutd 10 mAaiolo Kai otnv Npoondbeia el0aywyng vEWV Kal NPONYUEVMV TEXVOAOYIWVY, EXOULIE EUNAQ-
Kei 10 TeEAeuTaia Tpia xpovia otn ompIEN oxoAeinv, EKNAIBEUTIKWY Kai paBntwv yia nv a&lonoinon
Texvoloylwv Eikoviking kai Enaugnpévng Mpaypankadmrag (Virtual & Augmented Reality). Ztnv nepi-
ntwon Tng Eikovikig Mpayuamkorniag (Virtual Reality), ev ouviopia, avagepdpacte otg TexvoAoyieg
nou napéxouv tn duvaténTa Tou Xpnotn va «epBuBiceral» (immersed) o€ Yn@iaka Tpiadidotara Nepi-
BdaA\ovia kai KGOUOUG, WE TO onoioug va aMnAoenidpd Kai va 1oug «BIOVEl», e napopoIo TPONo Onwg
TOV npaypanké kdopo. And mv dAAn, n Enaugnpévn Mpayuankomnia (Augmented Reality) evioxuel
Kai enau€avel 1o nepiBAAlov pag, unAouticoviag 1o Pe €va Yn@IaKO «aTpdUa NANPOPOPIOV», NOU
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npoBaMAeTal o pia 086vn (ouvnBwCE pIag popnING CUOKEUNG) Kal NapePBANAETal avayeaa atov npay-
HaTIKO KOOPO Kal O ag, e T0 0Moio pnopouye va aAANAOEMIOPACOULE.

To GUYKEKPIPEVO EpyacTiplo Ba dWOEI TNV EUKAIPIO GTOUC/OTIC GUMKETEXOVIEC/OUTEC Va £pBouv o€
enagn pe texvoloyieg Eikovikng Mpaypankorntag (Virtual Reality) kai Enau€npévng Mpaypankdmrag
(Augmented Reality) kaBa¢ Kar e TIC OuvATATNTEC NOU AUTEG HAC MPOCYEPOUV KATG TNV EVOWHATWON
Toug otn diadikacia didackadiag — pdbnong.

01 Texvoloyieg autég, Onwg T €xoupe epapudoel kal o€ noAanAd didaknka aevapia, fonBouv 1a
naidid va «Biwoouv» TPIoOIA0TATEG XWPIKEG avVaNapacTaceIg Kal va «gPuBiaTolv» o€ EIKOVIKA nepr-
BaMAovta, Ta onoia dev Ba pnopodoav va BIOOUV 0E NPaypaTikég oUVBNKES (n.x., EEEpelvnan Tou
nhiakoU cuotiparog). Tautdxpova, eunAouticovial Kal vioxUovial 01 EUNEIPIEC TOUG, EPOOOV AUTEQ
pETaTPéNOVTal anod EUNEIPIEC TPITOU NPOCWNOU OE «EUMEIPIEC NPWTOU NPoawnou». Méaw Twv TpIodId-
oTaTeV (XWPIKWY N GAWV) avanapactdcewy evioxUeTal, Emiong, n duvatdmnta Tng eAelBepng nhonyn-
ong Kai e€epelivnong €k PEPOUC Twv naidiv. Me autd Tov 1pono, evioxueral ninAéov 10 EvOIaQEPOV
Kai Ta Kivntpa Tov naidiov yia pddnon, epAcov Toug NPoaPEPETal Eva N0 «ZwvTave» Kal EAKUOTIKO
paonolako nepiBaAiov.

YUpowva pe Toug Mikropoulos, T. A. & Natsis, A. (2011), 1a 1Biaitepa xapakmpioTikd kai o1 duvarém-
1€¢ (affordances) nou NpooPEPOUV 0 NPONYUEVES AUTEC TEXVOAOYIEC OUVEIOQEPOUV OE BETIKA pabn-
01aKG anoTeAéapaTa, PEOW TV EKNAIBEUTIKOV EIKOVIK®V NEPIBAANGVILV 0Ta 0Noia EVOWUATOVOVIal.

Kard 1n didpkela Tou epyactnpiou, péoa and napadeiyuara EQapuoync Twv eV AGYw TEXVOAOYIWV O€
oxoAeia omv Kunpo, Ba napouaiaotei n 6iacuvoeon Toug e  diadikacia napaywyng ypaniou Ka
npo@opIkoU Adyou Kal n agionoingn Toug 6Tn UVEPYATIKA GNUIOUPYIa WN@IAKWOV NOAUPEGIKMV 10TOPI-
(v ano Ta idia Ta naidid, PE Tn Xpron GOPNTHV GUOKEUMV.
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AIAMONITIZMIKH EKNAIAEYZH KAI AZIONOIHZH
AYBENTIKOY YAIKOY XTHN EKMAGHZH ZENON MQOIION

georgiaconstantinou4@gmail.com
vmpoltsi@minedu.gov.gr

H EANGDa w¢ nAnpeg péhag g Eupwnaikig Evwong €xel eviager ota Avautika Mpoypdupuara Znou-
dwv Twv Eévwv YAwoowv odnyieg didackahiag ouppwva pe 10 Koivd Eupwnaiko MAaioio Avagopac
(KENA) yia 1ic Mwaoaec. Tov teAeutaio kaipo n pereEENEN Tng EAAS0G o€ xwpa unodoXng JETavaoTov
éxel aAGEel Ta Oedopéva otnv eknaideuon. H napoucia nepinou evoc exkatopupiou aAhodanwv otnv
EANGDa 1000uvapEi oxedov pe 10 12% Tou nAnBucopoU kal aAAGZel Tn dnpoypagiki 6UoTacn g Xwpag.
And v dA\n, 10 yeyovac ot éva peyalo pépog Tou pabnmkol nAnBucpou anoteAeital and naidia nou
npoEpxovial and noAEC DIAQOPETIKES XDPEC avayKalel TG ENANVIKEG KuBepvAaeIC va AdBouv ouyke-
Kpigéva eknaideuTIKG PéTpa nou evidooovTal Karw and Tov 6po «dianoNimopikn eknaideuans.

H dianoAmopikn npoagyyion otnv ekuddnon Twv EEvwv YAWOOWDV £XEl WG 0TOX0 va OIaUoPPROEl Oia-
noAmaopiKouc opAntég i dlapecoAapntég ol onoiol Ba eival o€ BEon va diaxelpioToUy TNV NOAUMAOKG-
NTa Twv NOAanAQ@V TautotATwV Kal va ano@uyouv TIG OTEPEOTUMIKES CUPNEPIPOPES. H BlanoAmaopIkn
didataon atnv eknaideuon npoadokd va fonBnoel Toug EKNAIBEUGUEVOUC va anoKmMaouv d1anoAImopi-
KN ouveidnon aAAd kar yAwaooikn ikavémra. Me Tov 1pono autv, ol TeAeutaiol eivai €100l va Katavo-
noouv avBpwnoug pe dlapopenKn KouAToupa Kai va OexTouv 0TI NPOKEITal yia Aropa pe DIOQOPETIKEG
NPOONTIKES, aEiec kal oupnepipopég (Byram 2002:10).

10 nAqiolo piag G1anoAMOPIKAG NPOCEYYIONG TIBETaI WC KEVIPIKAC 0TOXOC TNC YAWGOIKAG EKNAIdEU-
ong n npo®Bnaon g kKaAutepng duvamg avantuéng Tng ouvoMIKNG NPoownIkATNTAg Tou paenm Ka-
B¢ kal n évvola TNC TAUTATNTAC TOU NOU Eival avanoonactn ano Tnv epneipia Mg diapopeTkATTag
Tou «GA\ou» aTn yAwooa Kai Tov noAimopd.» (XupBouhio ng Eupwnng, 2001: 1). To KEMA Aoindv
€10Gyel T dlanoAmopIKA O1doTacn 6Toug oToXoug Tne didackaAiac e EEvng yAwooag KaBwg auth
duvarar va BonBiaer otn B1Gdpacn PeTa&y cuvouANTV O1aQOPETIKNG YAWOOAC, TAUTOTNTAC Kal KOUA-
Toupag (Byram M., Gribkova B., Starkey H., 2002:7). H yvion E€vwv yAwoowv BonBa tov yabnm va
avanTugel pia EpnAouTICUEVN NPOCWIKOTNTA Kal va €ival NEPIGOOTEPO AVOIKTAC O VEEC NOMITIOUIKES
eunelpieq. EmnAéov 1o dropo auté kabicrtaral Ikavo va pecoAaPnoel péow TG diEpunveiag kar e
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peTappaonc, petakl opiAnTwv nou dev pnopolv va enikoivwvinoouv ancubeiag (Xupfouhio g Eu-
pwnng, 2001: 54).

H didaokahia ng EEvng yAdooag ival aAANAEVAETN We TNy Npoagyyian TS EEvng kouAtopag Kai Tnv
euaioBnronoinon otnv erepoTnTa. L10X0¢ €ival 0 EKNAIGEUOUEVOC va EEOIKEIWBET e TN YAWOOIKN Kal
noAmaopIkA diagopenkdrnta Tou ANou, Ta 118n, Ta £B1Pa, TIC OUVABEIES, TIC NpoKataAAYelIC, TI¢ aiec,
TIC OPOIOTNTEC, AAAG Kal TIC BIaQOPEC OTNV KABNPEPIVA Kal KOIVWVIKNA {wn Twv EEvwv noAitgv. Mévo
yvwpidoviag Kar Karavowviag 10 NOAmopIKG G1aQOpETKO UNOPEi Kaveic va anouakpuveei and mv
npokardAnyn, Ta orepedTuna kai Tnv andppiyn 1ou ‘AAAou. Eival anpaviko o eKnaideutikag Péow Tnv
NPOTZeKT Kal Twv Opdocwv nou avaAapBavel, va €xel otoxo va dnpioupynael evepyols NOAITEC Tou
KOOpoU o€ €va €ipnvikd nAaiolo aAnAeyying Kai oeBacpol va cuvunapxouv e aroua OIaPOpPETIKNG
Kataywyng yAwooac Kal KouAtoupag.

H eioaywyn NOAMOPIK@V OTOIXEIWV Kal KataoTdaewv and v kaBnpepivi {wn ENITUYXAVETal anoTteAe-
opankdrepa e v aglonoinon auBeviikoU ulikoU péaa otnv TaEn. O1 yaBntég avantiooouv €101 OXI
povo deEI0TNTEC KaTavoONeNG/napaywyne npo@opikou Kai ypantod Adyou aAAG yivovial KoIvwvoi Tng
Eévng yAwaooag, £pxovial o€ nagn Je GAAN KouAtoUpa, avakaAuntouv oTaoeIg {wne Kal nenoiBnoeIg.
H xprion auBeviikou UNIKoU pépver péaa omnv TGEn Tov «EEW KOG0» Kal GUIPANAEI oTnV Evioxuon Ki-
VATPWV PdBnong Kar UPPETOXAC KUPInE €AV 0 EKNAIDEUTIKOC a&lonoinael TIC BIAPOPETIKES TAUTOTNTEG
TV paBnT@v Tou 6€ NOAUYAWGOIKES TAEEIC.

Y1a nAaiolo kpadnong EEvwv YAwoowv Kal Nio SUYKEKPIEVa otn didackadia Tne YaAAIKNAg we EEvng
yAwooag, kavoviag xpon auBevtikou UAIkoU Ba cuvdnpioupyncoupe dpactnpionTeS Kal Ba nportei-
voupe Tponouc a€lonoinong Tou e okond v kaANIEpyEIa H1IanoAIMIoUIKAG cuveidnong.
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PROMOTING EARLY LITERACY IN PREPRIMARY EDUCATION THROUGH CLIL

mariashieli4@hotmail.com

Literacy has traditionally been thought of as reading and writing. Although these are essential com-
ponents of literacy, today our understanding of literacy encompasses much more. When it comes to
young learners, literacy skills are at first nurtured in their family and social environment. As children
enter the school system, in preprimary education, they engage in learning opportunities that focus
in their lateral development that also results in the development of their literacy skills.

The vast amount of information that is available through both print and digital means and the need
to communicate with wide and varied target groups around the globe, have expanded the ways
our students read and communicate. Therefore, the traditional teaching methods and approaches
employed are often found inadequate.

CLIL (Content and Language Integrated Learning) is an approach that can respond to the new edu-
cational reality and the new competences that children need to acquire. It can provide the opportu-
nity of extended literacy development since it combines both foreign language learning and subject
content learning. Each subject taught through CLIL is offered for further developing, strengthening
and enhancing literacy, since every subject area has its own unique literacy demands.

The workshop aims to familiarize participants with useful techniques that promote literacy skills in
preprimary education CLIL. The participants will have the chance to watch excerpts of video-record-
ed lessons and discuss how different techniques are applied.

Each technique will be discussed with the participants and will participants will also be asked to
suggest ideas to putin practice within different lesson scenarios. The participants will work through
tasks given by the presenters and work in small groups, each group facilitated by a presenter.

By the end of the workshop participants are expected to be able to recognize the literacy skills
developed in the observed lessons and be able to apply the techniques in lesson plans that will be
designed in small groups.
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Eiprivn Xat¢nAoukd-Maupn

Mpw Aemoupy6g Eknaideuong, Ynoupyeio Maideiag,
MoAmopou, ABAnTiopoU kai NeoAaiag

lewpyia Kopa

Mpwm Aemoupy6g Eknaideuong, Ynoupyeio Maideiag,
MoAmapou, ABAnTIopoU kai Neohaiag

MapiAéva KapuoAaipou

AvanAnpwtpia KaBnyntpia, Maveniompio Kinpou
IraupoUAa ToinAdkou

AvanAnpwipia KaBnynitpia, Avoikid Maveniotmpio Kinpou
Anpntpa KdpouAha-Bpikkn

AvanAnpwtpia KaBnyntpia, European University Cyprus
‘Avva Xat¢nnavayiwtion

AvanAnpwtpia KaBnyntpia, Frederick University

‘EAeva lwavvidou

Enikoupn KaBnynipia, Maveniompio Kinpou

YraupoUAa KovioBoupkn

Enikoupn KaBnynrpia, Mavemarriyio Kinpou

LaAapn Nanadnpa-XopokAéoug

Enikoupn KaBnynipia, TexvoAoyikd Mavemornpio Kinpou
Kwvaravriva XapaAdunoug

Enikoupn KaBnyntpia, European University Cyprus
Mapiva PodoaBévoug-MnaAdga

Enikoupn KaBnynrpia, University of Nicosia

AvdpouAa Manakupiakou

Enikoupn Ka@nynipia, University of Nicosia

YBiarAdva KdpnaBa

Nékropag, Maveniompio Kunpou

Anpntpa Méoaiou

EmiBewpntpia Anporikig Eknaideuonc, Ynoupyeio Maideiac,
MoAmopou, ABAnTiopoU kai NeoAaiag

XpioTiva ManacoAop®viog

Mpoiorapévn Topéa Eknaideunikng Tekunpinong
Maidaywyikou Ivetitoutou Kunpou

MNacepiva Kapayiopyn

Mpoiorapévn Kévipou Exnaideunikng Epeuvac kai AEloAdynong
Maidaywyikou Ivatitoutou Kunpou

Bewvn NeokAéoug

Eid1k6 Eknaideutikd Mpoownikd, Maveniompio Kinpou
Mapia HpakAéoug

Nemoupyog Maidaywyikou Ivarmoitou Kinpou

Aéonw Kunpiavou

Nemoupyog Maidaywyikou Ivarmoitou Kinpou

Inupog ZopokAéoug

Nemoupyog Maidaywyikou Ivarmoitou Kinpou
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ABnva MixanAidou-Eupinidou

AiguBuvipia Maidaywyikou Ivatimoutou Kunpou (Mp6edpog)
"EAeva Xat{nkakou

Mpwn Asmoupy6g Naidaywyikou lvetitoutou Kinpou
‘EAeva lwavvidou

Enikoupn KaBnynrpia, Mavemiomyio Kinpou
XraupoUAa KovioBoupkn

Enikoupn KaBnynrpia, Mavemiomyio Kinpou
XpioTog Mapnouvag

Yuvroviomc Ynnpeaiag Avantuéng Mpoypappdarwmv
‘EAeva HhiGdou

Nemoupydg Maidaywyikoy Ivormodtou Kinpou
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